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ABSTRACT 

 

This study is an investigation of the perceptions of the relevance Comprehensive Sexuality 

Education (CSE) amongst high school graduates in Rwanda. The Republic of Rwanda joined 

with other nations under the banner of the United Nations Populations Fund (UNFPA) into 

declaring ways to ensure that world populations are generally happier and enjoy the gift of life to 

the fullest. Amongst many commitments made by member states was to introduce CSE in 

schools for awareness and as a pre-emptive measure against Sexual and Reproductive Health 

related hazards that bedevil the youth the world over. The International Conference of Population 

Development (ICPD) was born, part of what was the agreement to introduce CSE. 

In 2021, 17 years later, the Republic of Rwanda had CSE firmly established in basic education 

schools. It was important to find out what the most recent graduates of the CSE curriculum think 

about it in terms of relevance with the aim of finding out what to keep and what areas of 

improvement exist for a better CSE program. 

The three specific CSE thematic areas investigated were CSE’s relevance to Sexual and 

Reproductive Health (SRH) awareness, SRH-related rights awareness and readiness for 

parenthood and childbearing amongst the youth. 

A qualitative approach was employed with a case study inquiry carried out in Davis College, 

Rwanda. In-depth interviews were conducted using phone calls. The reason for using phone calls 

was to comply with measures to curb the spread of the Covid-19 virus which measures include 

social distancing. 

Findings from the field revealed that high school graduates in Rwanda do appreciate and find 

CSE to be valuably relevant in their lives. However, its failure to exist as a stand-alone 

examinable subject, being weighted way less than other subjects and constrains arising from an 

already existent taboo against sexuality related discourses have caused CSE to fail to meet the 

trendiest needs of the youth and fail to significantly overtake other sources of sexuality related 

information some of which may not be credible. 
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The research, thus concluded that there is great room for improvement, recommending that CSE 

be made a stand-alone subject, be examined as an equal subject, be given a practical aspect and 

its tenor be sensitized to the general public. 

 

KEY WORDS:  

Comprehensive Sexuality Education, CSE, International Conference of Population Development, 

ICPD, Sexuality and Reproductive Health Education, High School Graduates. 
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Chapter one: General Introduction. 

 

1.1 Introduction to the chapter  

Three waves of feminism sought to achieve a better life with equality for women (Charlotte 

Kroløkke, 2006). Each wave had a more specific scope than its predecessors. The first wave (late 

19th and early 20th centuries), focused on universal suffrage, individual existence of women, and 

the right to property ownership and heritance. The second wave (1960s and 70s) interested itself 

with decision rights for women in their political and economic fronts with the mantra of equality 

and the existence of the woman as her own being (Friedan, 1963). The third wave (1980s to early 

2000s) has focused on matters of bodily autonomy and integrity, reproductive health and 

decisions, and abortion rights.  

Of interest to this research is the third wave. Its advocates sought to break out of the taboo that 

has always surrounded discussions involving matters of sexuality and reproductive health and 

instead, achieving a paradigm shift into addressing women and sexuality in a more open and 

empowering fashion (Haberland, 2015). Soon after, with the differentiation of women in various 

socio-cultural environments by the realization that women in different settings are oppressed 

differently, the United Nations via its various agencies recognized the need to have each country 

deal with these matters in the context of their environment (Hindin & Fatusi, 2009). To do this, 

programs with various stake holding countries were initiated at national level. This ushered in 

the era of many partnerships with both government and non-government organizations. 

At around the time of the second wave of feminism in 1969, the United Nations Population 

Fund, UNFPA (then known as the United Nations Fund for Population Activities up to 1987) 

was born (UNFPA, 2016). This agency was intentionally created and placed under the prefecture 

of the UN General Assembly to specifically address issues around birth control, early child 

marriages, female genital mutilation and Gender-Based Violence and Obstetric Fistula (UNDP, 

2021). In short, there was established a UN agency to deal with very specific issues surrounding 

Reproductive Health by working with UN member states to develop strategy and policies within 

member countries’ contexts with a common end result of an all rounded individual and 

communal reproductive health good. 
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In 1994, the UN member states, including the Republic of Rwanda, meeting in Cairo under the 

International Conference on Population Development (ICPD) banner determined that UNFPA in 

its then working scope was effectively insufficient. This was due to an observation that prior to 

the ICPD, UNFPA only limited itself to population metrics. It only served to count, and nothing 

much beyond statistical data (Jing Fang, 2020). The ICPD, however, altered the map 

considerably in terms of the UNFPA’s workings. A realization and eventual determination was 

made that UNFPA had, up to then not paid deep and dedicated attention to the qualitativeness of 

its operations. It is at the ICPD that issues of reproductive-health-based self-awareness, and 

appreciation of reproductive health rights at both individual and societal levels were conjoined 

with health (Vanwesenbeeck, 2020).  

A few years after the ICPD, all UN member states via all existent UN agencies ushered in the 

Millennium Development Goals (MDG). The specific MDG goals that were of concern to 

reproductive health were blatantly devoid of any effort to address sexual and reproductive health 

and rights (Jing Fang, 2020). While MDG 3 (Promote Gender Equality and Empower Women), 

MDG4 (Reduce Child Mortality), and MDG5 (Improve Maternal Health) had scopes related to 

sexual and reproductive health, they were faulted for their reductionist methodology. The world 

agreed quickly in 2015 that more needed to be done following raised concerns by civil society 

groups and other entities. This saw the entrance of Sustainable Development Goals (SDGs) in 

2015. Jing Fang (2020), argues that SDGs related to reproductive health and rights were crafted 

after a fashion that is comparatively close to the ICPD of 1994. It is fair to observe that the 

accruing definition of reproductive and sexuality health adopted by the ICPD is widely 

acceptable as it is arguably very holistic. This definition states that: 

“reproductive health ... implies that people are able to have a satisfying and safe sex life 

and that they have the capability to reproduce and the freedom to decide if, when and 

how often to do so. Implicit in this last condition are the right of men and women to be 

informed and to have access to safe, effective, affordable and acceptable methods of 

family planning of their choice, as well as other methods of their choice for regulation of 

fertility which are not against the law... Reproductive health includes sexual health, the 

purpose of which is the enhancement of life and personal relations, and not merely 
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counselling and care related to reproduction and sexually transmitted diseases.” (Jing 

Fang, 2020) 

The specific SDGs that concern themselves with reproductive health and rights are SDG3 Target 

3.7, and SDG 5 Target 5.6.  Target 3.7 says: “...ensure universal access to reproductive health 

care services, including family planning information and education, and the integration of 

reproductive health into national strategies and programs.” (UNDP, 2021, p. 2). Target 5.6 

reads: “Ensure universal access to sexual and reproductive health and reproductive rights as 

agreed in accordance with the Programme of Action of the ICPD and the Beijing Platform for 

Action and the outcome documents of their review conferences.” (UNFPA, 2020, p. 2). 

This is set for a deadline of 2030. A chronological consideration of the extent to which the whole 

SDG enterprise has lapsed gives a clear indication that 40% of the set timeline is already done. In 

fact, it would be important to determine whether any member society/state is anywhere 

comparable to 40% of achieving the complete SDG 3’s Target 3.7, all other factors held 

constant. It would be the assumption and expectation of this paper that if the 40% mark has not 

been reached as of 2021, then factors external to time should be able to justify the delay. 

This research finds it important to note that one of the strategies put in place by both ICPD and 

SDG3 and SDG5 was to integrate sexuality and reproductive health into formal school curricula 

probably as a way of ensuring that the youth who naturally form the most reproductive and 

vulnerable population in the sexuality and reproductive context of any demographic of any 

society are affectively equipped from an early active stage (Doortje Braeken, 2008). The other 

ensuing consequence of integrating this into formal education would be ease of progress 

measurement and tracking of progress in comparison to the desired result. This study shall invest 

itself in investigating the status of the achievements of CSE in terms of relevance to the youth, 

specifically in the eyes the graduates who have completed the CSE curriculum at basic education 

level in Rwanda. 

This introductory chapter shall, then, focus on the background of the study, a statement of the 

problem, and both the general and specific objectives of this study, the research questions. It will, 

additionally, look at the significance of this study, scope and the structure of this study before 

wrapping up with a conclusion of the chapter. 
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1.2 Background of the study  

This background of the study is bi-faceted. It first, examines why the world needed CSE before 

looking at education as an agent of change in Africa. It examines the background of sexuality 

education in the Rwandan society, then it narrows down to Davis College, Rwanda to prepare the 

reader by availing an adequate backdrop against which this study is premised. 

 

1.2.1 What Problem did the world intend Comprehensive Sexuality Education (CSE) to 

Solve? 

Integration of sexuality and reproductive health into formal education as a strategy both in ICPD 

and SDGs was never meant to solve one problem. The general idea is improvement and 

assurance of a better quality of life for the population (Hindin & Fatusi, 2009). If any of the 

problems being targeted by the action emanating from reproductive health programs is solved 

while the rest remain, no valid justification qualifying the solving of the one problem can be said 

to have improved the quality of life of the population (Abuya B.A., 2020). In fact, neither the 

UNFPA, ICPD, SDGs nor the affected populations would celebrate this as success. CSE is meant 

to solve a myriad of problems which together add up to lack enjoyment of even the irreducible 

acceptable minimum of reproductive health and consequently, a poor quality of life (Helmich, 

2009). The researcher finds it important to list these problems. They include: 

 Maternal mortality; 

 Reproductive based complications; 

 Insufficient information necessary to make reproductive health choices e.g. what 

contraceptive method to use; 

 Insufficient information to make reproductive health decisions e.g. how many children to 

sire/bear, how to space childbirths, whether or not to abort; 

 Insufficient knowledge on how or where to seek reproductive health help; 

 Lack of mutual tolerance and mutual understanding by couples resulting in gender and 

sex based violence; 
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 Insufficient information on how to prevent and manage reproductive health conditions 

and hazards e.g. HIV/AIDS, STDs, pre-existing conditions which may affect 

reproductive health; 

 Any other undesired situations that may arise from poor reproductive health knowledge 

even those that are unique to one’s geo-social setting. (Jing Fang, 2020) 

This research would not find it prudent to leave unmentioned the fact that good reproductive 

health has a great significance outside of population’s quality of life. Several other problems 

facing the globe today can be linked to poor reproductive health, albeit indirectly. Certainly, 

good reproductive health may contribute to combatting other politically and economically related 

factors that may emanate from poor reproductive planning having a toll on other aspects of the 

society e.g. malnutrition, failure to afford quality education, poverty, street children and 

homelessness which eventually may contribute to child combatants and recruiting grounds for 

terrorism (Haberland, 2015). However, that may be work for another research. 

Looking at the list above, it is then useful to see why education has been a preferred strategy for 

bringing reproductive health information to the population. In Africa, specifically, there is 

sufficient precedence of education being historically used to address matters of societal good 

with the end of social justice. This may justify the utilization of this important tool in addressing 

reproductive health and sexuality matters. 

 

1.2.2   Education as a Historical Agent of Reproductive Health Wellness and Rights in 

Africa 

Education as an agent of change, social justice and equality has always been part of African life. 

While there may not have been as much research as there is today about these functions of 

education, there is good evidence to indicate that in some societies education was deliberately a 

tool for these values. In the Mali Empire, for instance, by the 1230s the Mandé Charter 

(UNESCO, 2009) already proclaimed that education was a concern for all society, and went 

further to demand that all West African territories should respect human life, right to life in 

general, non-discriminative equality, justice, equity, cohesion and individual liberties. (Abuya 

B.A., 2020) This, clearly, indicates that in African societies there existed deliberate educational 
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measures to improve the quality of life as in a context relatable to the ICPD resolution. 

Education, thus, is not an entirely foreign tool for societal change in Africa. 

During post-colonial times, Africa witnessed a challenge in which while education was availed, 

girl-child education was adorned with so many challenges that girls were arbitrarily sidelined 

from the benefits of education. This was ever so apparent, especially, in comparison with their 

male counterparts. As a result, many programs were launched to equitably bring education to the 

girl child. There is a specific effort to this in the Beijing Declaration after the Fourth World 

Conference on Women. (Women, 1995) This went ahead to universalize education a 

consequence of which, education became an effective tool for reaching populations and the 

youth in particular. 

Hindin (2009), argues that as of 2009, there were approximately one billion youths aged between 

10-19 years in developing countries. These youths access some form of formal education, 

making school-based programs a logical choice for sexual and reproductive health education. 

(Hindin & Fatusi, 2009) As a consequence, there has been a deliberate integration of RHE into 

school curricula in many countries of the world. A great example of this comes with the ICPD 

declaration of 1994 in which 113 countries committed to mainstream sexuality education which 

incorporates sensitivity to gender amongst other things (Haberland, 2015). As the gender factor 

is deliberately included, the assumed result is that boys and girls have equal access to RHE.  

This research shall concern and limit itself to the opinions/perceptions of CSE’s relevance by high 

school graduates in Davis College, Kigali – Rwanda. This first chapter shall cover the Background 

of the study; Statement of the problem; Objectives; Research questions; Significance of the study; 

Scope of the study and the eventual Conclusion of the chapter. 

 

1.2.3 The Rwandan Society’s Perceptions of Sexuality and Education. 

The Rwandan society has always put significance on family as an important tool for ensuring 

safe social order, social cohesion and for reconciling individual with the society (MIGEPROF, 

2005). As a consequence, Rwandan law does establish MIGEPROF which spearheads the 

promotion of gender and family. As children, and eventually, family is a consequence of sexual 

relations between male and female humans, it is not illogical to see why gender and family are so 
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closely knit by Rwandan law. The law envisions a situation where all matrimonial contracts will 

happen within the confines of established legal provisions, although this, just like in all societies 

of the world, has not been fully realized. Even so, MIGEPROF is sensitive to gender as it seeks 

to fulfill its duties. In fact, MIGEPROF policy does award equal rights and responsibilities to 

both men and women in the family (MINIJUST, 2016). 

In 1994, Rwanda became a signatory of the ICPD. In the ICPD declaration, many strategies of 

ensuring a general improvement of the quality of life for populations were established. One of 

them, which is of specific interest to this work, is that sexuality education was to be introduced 

to schools by signatory countries. As of 2016 CSE had been integrated into the Rwandan 

curriculum in both primary and secondary education. (UNFPA, New curriculum to promote sex 

education in schools, 2016).  To ensure that all students benefitted from this integration in 

secondary school where learners take different combinations, CSE is integrated into Biology and 

Health Sciences, General Studies and Communication Skills as well as History and Citizenship. 

All learners take the last two subjects. In these, students get to enjoy intentionally provided 

knowledge on sexuality and reproduction in classrooms that do not separate students in respect to 

gender. Rather, both school boys and school girls are exposed to the same amount and quality of 

knowledge. 

MIGEPROF does work with government ministries and other stakeholders in its promotion of 

family including MINEDUC and MINISANTE (MIGEPROF, 2005). Part of the responsibility of 

this working hand in hand with other like-minded and relevant agencies to create awareness 

amongst the Rwandan population on safe and health sexuality practices. One of the choice ways 

for doing this is creating awareness to the population and this is where education comes in as a 

strategy (MIGEPROF, 2005). This way, the content for the integrated curriculum is developed. 

The envisioned result of all this arrangement is ensuring that the family is established within safe 

reproductive health bounds. These bounds can be summarized in the following primary 

intervention areas (MINISANTE, 2003): 

(a) Safe motherhood and infant health; 

(b) Prevention and treatment of genital infections; 

(c) Adolescent reproductive health; 

(d) Prevention and management of sexual violence; 
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(e) Social changes to increase women decision power. 

The CSE integration into the school curriculum is largely preventive as it seeks to equip couples 

with knowledge prior to marriage and prior to reproductive health hazards amongst other 

benefits envisioned by the ICPD. It is for this reason that the youth are taught in school which is 

generally before the legal marriage age of 21. As marriage is inherently a two entity contract 

(male and female), it is important to research on the comparative cognitive preparedness of these 

for marriage in the context of reproductive health. This research, thus, shall seek to study high 

school graduates in a mixed environment (male and female) in a higher institution of learning. 

These shall be first year students in Davis College, Rwanda. 

 

1.2.4 Davis College and Its Relevance to This Work 

Davis College is part of Davis College and Akilah, under the management of Davis Education. It 

is a privately owned international college headquartered in the United States of America and 

running a college in Kigali, Rwanda. The institution opened its gates in 2010 in Kigali, Rwanda 

as the Akilah Institute for Women. Elizabeth Dearborn-Hughes as a young graduate from Tampa 

Fl. USA came up with the idea after working as a volunteer in Rwanda and observing the plight 

of women in the immediate post-genocide Rwanda. It has worked with various partners through 

the years to provide market relevant and leadership skills to women. The institution has had a 

deliberate dedication to reach women from financially disadvantaged backgrounds, with the aim 

of empowering every girl child.  

Until 2020, Davis College and Akilah has been admitting women only. This means that for 10 

years its student and alumni have been women. This has, however, changed after the institution 

decided to open its gates for male students. To do this, and retain the initial goal of empowering 

women, the institution has a separate set of systems. One of these is the initial Akilah Institute. 

The other is the co-ed section which admits young men. The primary target of admissions are 

young men and women who have recently completed their high school education. A keen sense 

of choice is allowed for those who wish to join one of the two, either the women’s only Akilah 

Institute in Kigali or the Co-Ed campus in Kigali to do so. 



- 9 -  
 

This research shall primarily focus on the co-ed section as it is a comprised of both male and 

female students who have successfully gone through the CSE curriculum in high school, and 

shall seek to obtain their perceptions of the relevance of CSE. The Davis College Co-Ed campus 

recruits from all over Rwanda and East Africa. The target population shall be of Rwandan 

citizenry having gone through the Rwandan national curriculum to completion as shall be 

indicated in Chapter 3 under sampling. Deliberate effort is made by the college to ensure that 

there is a good representation of all provinces in the country during recruitment. This will be 

useful as the research will benefit from reaching the right population in terms of age, sex and 

educational qualification, minimization of the language barrier between the researcher and the 

population and, of course, the aspect of ease of collecting data from a singular point with a wide 

representation of the republic’s population.  

With the background of this study duly presented, it is now opportune for the research to answer 

the question of why it is necessary. This is founded on the research problem which this research 

shall invest itself into. The research problem is covered in the next section. 

1.3 A statement of the research problem  

In Rwanda, the legal age of marriage is set at 21 years by law (MINIJUST, 2016). There must be 

wisdom in this. Coincidentally, there is integration of reproductive health education in Rwanda’s 

basic education curriculum which ends with secondary school (UNFPA, 2016). Roughly, the 

legal age of marriage coincides with the end of secondary school (it is not a commonplace 

practice for married Rwandans to go to secondary school although the law is silent on the 

matter). This means that generally, by the time a Rwandan youth enters legal age of marriage, 

they have been adequately instructed on reproductive health in a formal school (MIGEPROF, 

2005). This, arguably, contributes to general reproductive health within the family unit in 

particular and the entire nation at large. 

Subsequently, when a Rwandan youth is entering legal marriage, sector offices, churches and 

mosques do some kind of vetting aside from some form of seminars to probably determine 

readiness of both parties. This is a great strategy. The vetting is prescribed by law (MINIJUST, 

2016).  
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However, there is no data expressly showing the perceptions of CSE by high school graduates 

who have successfully gone through the curriculum. This is to mean that, while comprehensive 

sexuality education is integrated into basic education, there is neither a singled-out subject, nor a 

singled-out survey on the graduates’ perceptions of its relevance after national examinations. The 

specific results of it are lost in the results of the subjects into which CSE is integrated such that 

no one high school graduate knows exactly what they feel about CSE. More specifically, there is 

no data either showing or reporting the extent to which the integration of reproductive health into 

the Rwandan basic education curriculum is perceived to be either useful or not, relevant or not in 

its contribution to readiness for marriage/reproductive life in the specific context of preparing 

Rwandan citizens for a reproductively healthy marriage. It is fair to pick interest from the fact 

that no such data has been found indicating this within MIGEPROF or any other known source. 

As a result, no one, not even the youth can readily determine whether young men and women 

find the integration of CSE into formal education relevant and probably what their 

recommendations and areas of needs are. In a gender-equality-committed country, with an entire 

ministry (MIGEPROF) dedicated to both gender and family the presence of such a data could be 

very useful as it could be used to report on policy successes as well as providing reliable data on 

which to build a better system or justify retention or even the performance of a complete policy 

overhaul all together, which could be the point of interest of another research. 

This research, though, does find that the primary target of the whole CSE enterprise is the youth 

who goes through the process. The absence of disaggregated data describing the performance of 

individuals by the end of basic education, then, means that even the youth who went through the 

curriculum have no basis for assessing whether they passed or not, and worse still a basis upon 

which one could launch a comparison against their peers to determine their extent of learning in 

comparison to their contemporaries. They therefore, have no basis to make a quantitative 

assessment of their learning against the objectives. This, then, in the opinion of the researcher 

denies them a chance to express opinion on whether on CSE left any content in them and 

whether the content was relevant/useful. 

For the reason of lack of quantitative data on the perceptions of the youth in CSE related content, 

quantitative perspectives of the youths about CSE in terms of relevance and usefulness have not 

been pursued. Data, as in many other countries, exists about the perspectives of the United 
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Nations, interested institutions like the Guttmacher Institute, teachers, continuing students and 

even government officials. However, the researcher has observed that information from students 

who have completed basic education and graduated having gone through the CSE curriculum in 

its entirety is hard to come by. It is difficult even in the Republic of Rwanda. 

This research sought to find out how adequately empowered the youth feel by the integration of 

CSE into their school curriculum and whether they perceive CSE integration into their school 

curriculum useful such that it will most likely come in handy when making decisions that have a 

toll on their SRH, marriage, and child bearing especially now that they are (or at least are within 

the precincts of being) eligible for marriage and child bearing by law. 

1.4 Research Objectives 

 

1.4.1 General Objective 

The general objective of this work was to find out what perceptions high school graduates have 

about the relevance of CSE integration into the curriculum, and whether or not they feel that 

CSE is relevant to them as they prepare to get into marriage/reproductive life.  

Specific objectives were drawn and patterned after the ICPD’s view of separating SRH from 

SRH related rights (Helmich, 2009). The third objective was occasioned by the researcher’s 

interest to single out readiness for child birth and parenthood. The specific objectives of this 

research are enumerated below. 

1.4.2 Specific Objectives 

a) To determine the perception of high school graduates on the relevance of CSE to 

reproductive health rights.  

b) To find out the views of high school graduates on the significance of the CSE in regard 

with preparation for child bearing and/parenthood.  

c) To investigate whether or not Rwandan high school graduates feel that CSE is relevant in 

terms of equipping them for safe and healthy sex practices. 
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1.5 Research questions 

The research questions for this research work were expressly fashioned after the objectives of 

this study. It is important to note that from an innocent bystander’s point of view, research 

question 1 and research question 2 may overlap to a considerable extent. However, the researcher 

elected to separate them as the whole CSE enterprise is drawn from its inception with the ICPD. 

The ICPD found the two areas covered by the two research questions worthy of independent 

consideration and went ahead to recommend that school curricular and eventual evaluations give 

each of these an independent consideration and reportable metrics (Doortje Braeken, 2008). The 

third question comes from the researcher’s belief that parenting/childbirth needs special attention 

on the merit of the introduction of new persons (children) who neither share in the decision to 

conceive them nor in the CSE training, but are affected by CSE anyway. 

The following are the research questions in this study; 

a) To what extent do Rwandan high school graduates feel that CSE integration into their 

school curriculum is relevant in terms of equipping them to bargain for their sexual and 

reproductive rights? 

b) What do Rwandan high school graduates feel about CSE integration into their school 

curriculum being relevant to their decision making on child bearing and safe parenthood? 

c) What are the perceptions of Rwandan high school graduates feel about CSE integration 

into their high school curriculum in terms of empowering them towards sexual and reproductive 

health? 

 

1.6 Significance of the study 

This research is exclusively conducted as a crucial component in the partial fulfilment of the 

researcher’s requirements for the award of a Master of Social Sciences in Gender and 

Development degree. It will equip the researcher with the skills of research and the general 

understanding of the measures put in place to secure general family reproductive health within 

Rwanda. 
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This research provides information to researchers interested in studying the integration of CSE 

into school curricular, especially in terms of attitudes on the same from CSE beneficiaries. It also 

sets up a pedestal for more specified research into this subject. 

This study provides policy makers with information on the relevance of CSE integration into 

school curricular. It additionally provides recommendations from high school graduates as first-

hand beneficiaries of the said integration and the researcher emanating from deductions of data 

meanings from field research. 

UNFPA through ICPD envisioned communities living happy and rewarding lives in the contexts 

of sexual and reproductive health, sexual and reproductive rights and safe and healthy sexual 

practice (UNFPA, 2016). This research avails data and analysis to policy makers and researchers 

that will contribute to the greater goal of the realization of the ICPD goals at community levels. 

It is the hope of the researcher that the opinions and input of graduates who have gone through 

CSE will be considered in the future planning of offering CSE to subsequent youths perpetually, 

to improve on meeting their personal and social needs and better attitudes towards Sexual and 

Reproductive Health, reproductive health rights and empowerment geared to enjoying a long and 

high quality sex and reproductive life. 

This study paints a clear picture of how prepared Rwandan youth are to start a family in the 

specific context of reproductive health awareness. It further determines whether the integration 

of CSE into the school curriculum is perceived by the youths who are the primary stakeholder in 

the CSE enterprise as realizing actual results. The study makes recommendations on how to 

improve an already good comprehensive sexuality education policy into a better one. 

The researcher hopes that this work will be a good basis for further varied and more specific 

studies in this field in the future. 

1.7 Scope of the study 

There are six cognitive domains in learning. These, Lezak suggests, are language, recollection, 

visual-construction, attention, executive functions and perceptions (Lezak, 2004). This study is 

restricted to perception, specifically, that of the relevance of CSE integration into basic school 

curriculum in Rwanda. It is also restricted to CSE that is taught in Rwandan secondary schools. 
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The population was limited to persons of Rwandan citizenry who went to schools offering the 

national curriculum of the republic of Rwanda, and who, most specifically, sat the latest national 

examinations, as at the time of the research, at senior six. For purposes of practicability, these 

had to be within the precincts plus or minus 2 years in terms of the Rwandan legal marriage age. 

They were, also, students at the Davis College, Rwanda as at the time of conducting this 

research. 

1.8 Structure of the study 

This study is presented in 5 chapters. It has Chapter one as the General Introduction, Chapter 

Two for Literature Review, Chapter Three shows the Research Methodology while Chapter Four 

deals with the Presentation, Analysis and Interpretation of Findings. Chapter Five is made of 

Conclusions and Accruing Recommendations. 

 

 

1.9 Conclusion of the chapter 

This chapter sought to introduce this research to the reader by presenting the context in general 

introduction. This is specifically important as it brings the reader to speed on what both the CSE 

and research are about, while justifying the need for this study and the usefulness of its resultant 

findings. Specifically, the chapter introduces us to CSE and the specific group to be studied. In 

this chapter, the background of the study, a statement of the research problem, objectives of the 

study, research questions, significance, scope and structure of the study have been presented. 

As Rwanda continues to be an active and committed signatory of the ICPD, this chapter lays a 

foundation for the evaluation of the extent to which Rwandan youth perceive the integration of 

CSE into their school curriculum as successful. This research recognizes that no literature could 

be found exclusively giving the perceptions of the primary recipients of CSE in Rwanda and 

seeks to provide just that. The perceptions will be specifically limited to perceptions of relevance 

of CSE disintegrated into appreciation of the two main components of CSE which are Sexuality 

and Reproductive Health and Sexuality and Reproductive rights. The introduction, additionally, 

indicated that it will be seeking recommendations of high school graduates on how to make CSE 
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more relevant to their needs and of those coming after them, and how to improve positive 

perceptions amongst primary CSE recipients. 

With all sections of this chapter presented above, the chapter does meet its objectives of bringing 

the reader to understand CSE as the subject of this study and specifically the need to study 

perceptions of high school graduates on the relevance of CSE. 

The chapter, then, comes a preparatory section to allow the researcher to get more into the details 

of the study in terms of review of literature already existent that has relations and relevance to 

the topic of study herein, and the identification of the existing gap before proceeding to the 

actual field study in chapter three, analysis and presentation of findings in chapter four and 

conclusions and recommendations in chapter five. 
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2.0 Chapter two: Literature review 

2.1  Introduction 

This research is concerned with the perceptions of high school graduates towards CSE. In 

short, it seeks to establish whether these graduates do approve or disapprove of CSE as 

integrated into the school curriculum in Rwanda. The inspiration behind this study is the 

need to contribute to scientific knowledge by filling the gap in existent literature as no 

literature could be found on the specific subject of perceptions of CSE by high school 

graduates in Rwanda. The chapter keenly compares and reviews existent literature on the 

perceptions of other relevantly related stakeholders in the CSE enterprise in various 

countries. 

Concepts drawn from the main empirical review have been graphically presented in the 

conceptual framework to show relations and patterns. Additionally, these concepts have been 

married into the theory upon which the research relies with the ends of presentation of the 

assumptions as the theoretical framework, which assumptions are verified with the findings 

in chapter 4 of this research. 

The chapter is comprised of and the definition of key concepts, empirical review, the 

conceptual framework, theoretical review, theoretical framework and the conclusion of the 

chapter recapping the chapter’s content. 

 

2.2 Definition of Key Concepts 

For purposes of conducting this research, some concepts are repeated again and again while 

others are unfamiliar in the realm of common general knowledge. It is necessary to define these 

words and elaborate them within the context of this research. These words are Comprehensive 

Sexuality Education (CSE), CSE stakeholders and the Perception of CSE. 

2.2.1 Comprehensive Sexuality Education:  

UNFPA defines CSE as, “...rights based and gender focused approach to sexuality education, 

whether in school or out of school. It is taught over several years, providing age-appropriate 

information consistent with the evolving capacities of young people.” (UNFPA, 2016, p. 1). 

UNESCO (2018) goes a step further to include more than just knowledge but attitudes and the 
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relevance of CSE to both the youth themselves and the rest of the society. UNESCO (2018), 

more specifically, defines CSE as:  

…a curriculum-based process of teaching and learning about the cognitive, emotional, 

physical and social aspects of sexuality. It aims to equip children and young people 

with knowledge, skills, attitudes and values that will empower them to: realize their 

health, well-being and dignity; develop respectful social and sexual relationships; 

consider how their choices affect their own well-being and that of others; and, 

understand and ensure the protection of their rights throughout their lives.  (UNESCO, 

2018, p. 16) 

From the two definitions, above, it is clear that CSE does incorporate aspects other than a mere 

healthy existence. These go further to include individual rights, knowledge, ability to make 

informed decisions, gender considerations, empowerment, dignity, and attitudes (Charlotte 

Kroløkke, 2006). Reproductive Health Education, on the other hand, merely sticks to the 

anatomy and physiology of humans and their reproductive health, human development, with a 

keen consideration of specific areas to do with childbirth, contraception, HIV/AIDS and Sexually 

Transmitted Diseases/Infections (Charlotte Kroløkke, 2006). 

2.2.2 CSE Stakeholders 

This research found relevant stakeholders of CSE to mean entities that have a toll on CSE in 

terms of decision making, implementation, review, consumption and social influence. The 

definition by Keshvar (2021) is accepted by the researcher as contextually relevant to this study. 

According to this definition, CSE stakeholders are: “...adolescents, parents, educators, policy 

makers, and religious leaders who play a key role in the adolescents ‘sexual socialization to 

varying degrees” (Keshvar S.G., 2021, p. 2). 

The term stakeholder has been used as each of these entities invests their resources in various 

forms to study, create, review, improve and consume CSE. The researcher considers that while 

many other groups have vested interests in CSE (as all humans are), these entities are active in the 

sustenance of CSE, and that without any of them the CSE enterprise is likely to be adversely 

affected. However, in consistence with the main reason of this research as captured in its title and 

objectives, the high school graduate has probably not been recognized by existent scholars and 
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other stakeholders as a stakeholder within the context of this research. That is arguably why 

literature on the graduate is missing. Due to the obvious reason that no literature exists on this 

particular group’s perceptions, their perceptions will not be considered in this research except as 

the subject of study. The researcher finds it necessary to mention that for clarity.  

All other stakeholders exist in this study for specific reasons yet none operates independently. 

2.2.3 Perceptions of CSE 

For the reason that perception is semantically a very broad term this research narrows its 

understanding of perception to opinion on relevance. The working definition is borrowed from 

S.M Macdonald (2012). Macdonald view of perception is that it: 

 … utilizes sensory and cognitive processes to appreciate the world around us. 

It is a unique way of understanding phenomena by interpreting sensory 

information based on experience, processing information, and forming mental 

models. In order for perception to occur, these defining attributes must be 

present: 

 Sensory awareness or cognition of the experience. 

 Personal experience. 

 Comprehension that can lead to a response. (MacDonald, 2012, pp. 9-10). 

It is important to, then, consider perceptions of various stakeholders in CSE. From a point of 

logic, as CSE deals with matters of SRH and human sexuality rights. Knowing that all humans 

are products of sexuality, then the whole human race is wholesomely an interested party. 

However, to be more specific on particular groups, and for purposes of specificity, this research 

will seek to adopt and consider stakeholders who are likely to provide data on comprehensive 

sexuality education. The perceptions of the five groups that are explored in this empirical review 

are those of policy makers, teachers, parents, religious leaders and students. These are important 

to this research as the specific target of the CSE enterprise is the adolescent whom Erikson 

suggests is in the psychosocial stage of finding their identity by examining self and adjusting to 

societal norms (Erikson, 1963). Additionally, Festinger suggests that each individual constantly 

compares their old cognitive self to new knowledge (in this case from CSE content, social 

environment and points/persons of influence) and keeps adjusting either to embrace and 
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incorporate the new (positive perception) or to deny or reject the new (negative perception) 

(Festinger, 1964). The youth, therefore, is most likely to perceive CSE negatively or positively 

depending on a concoction of factors with the perceptions of the stakeholders of CSE being one 

of the main factors. That the perceptional influence by peers is part of the socialization is crucial, 

however peers are not to be considered as an independent stakeholder as they, already, are 

adolescent students. 

In the case of this research learners have experienced the whole CSE curriculum, have processed 

the information and formed opinion and may choose to behave/make recommendations one way 

or another following the experience and informed by this perception. 

2.3  Empirical Review 

This section concerns itself with the different literatures that exist on the perceptions of the 

relevance of CSE across the various CSE stakeholder groups. In a specific way, it analyses how 

various authors have presented the perceptions of CSE amongst various groups in Africa and 

beyond, and where possible in Rwanda. The section goes ahead to show how these publications 

are relevant to this study, while illuminating the existent gap in the current literature and 

scholarly works to justify the basis for this study which it aimed at filling that gap. While an 

impressive amount of research has been done about attitudes of various groups on the relevance 

of CSE, and while these documents give a detailed report on the experiences and feelings of 

various stakeholders, the primary beneficiaries of CSE rarely give first-hand information. Most 

of the information available on the feelings of the beneficiaries of CSE the world over is 

secondary information as it is available in reports and other publications which follow studies by 

other interested groups. It is, therefore, easy to find what students have said in various parts of 

the world, and what other stakeholders observe from them but not to hear from a report from the 

students themselves. 

To get information that is relevant to this research, an examination of what students and other 

stakeholders have reported on the relevance of CSE to students will be considered as the 

researcher finds that the literature available on this is done with the expectation that the students 

will graduate. An emphasis is made that the endeavors of the researcher to find existent literature 

on what feel about CSE has not borne fruit. 
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 Existent literature and its relation to this study  

The interest of this research is perceptions of CSE. For that reason, this section considers existent 

literature on what other stakeholders have reported to be the perceptions of students towards the 

relevance of CSE, and what the perceptions of the stakeholders themselves are. It relies heavily 

on previous researches done and published studying various groups and centering around student 

experiences. This is because this study is of a research nature and does culminate into conducting 

a study of graduates to determine their perceptions. 

Available literature focuses on perceptions of various CSE stakeholders. Stakeholders in this 

regard are adolescents, parents, educators, policy makers, and religious leaders. (Keshvar S.G., 

2021). 

These cover content relatable to the topic of this research as they are, mostly, secondary 

information based on observations of the other stakeholders. As the particular groups are 

interested parties for the best interest of the graduates of a CSE integrated system their 

information is relevant to this research and its topic. 

2.3.1.1 Policy Makers’ view of CSE 

Many works have been published by policy makers regarding CSE. Policy makers on CSE 

include all bodies working with UNFPA. For purposes of this study, these shall be member states 

of the ICPD and corporate bodies which have a vested interest in CSE. 

Shahbaz (2018) investigates the implementation of the CSE curriculums in various countries in 

Asia Pacific. In his analysis he finds that different policy makers at government level view CSE 

differently. Almost all governments of the world have some one aspect of CSE or another as 

policy and integrated into the school curriculum. However, levels of implementation and what 

content is relevant varies from government to government. This is influenced by a whole lot of 

factors which include the societal cultural leanings amongst other things. Shahbaz (2018) 

compares how various countries treat CSE. A quick comparison of how Cambodia and 

Bangladesh treat CSE reveals that while CSE is viewed differently amongst various jurisdictions, 

and while Asian countries have been thought to have a tendency to very selectively limit the 

extent of CSE content, some Asian societies are more liberal than others. In Bangladesh, while 
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the constitution is the supreme law guaranteeing rights to all and equality, the population does 

declare that the states position on SRH is limited to creating awareness (Bangladesh, 2012). The 

health policy of Bangladesh, while having provisions for basic health and reproductive health 

information for the youth, it steers clear of referring to CSE or even alluding to the CSE 

yardstick despite being a signatory of the ICPD (Shahbaz, 2018). As a result of this, the content 

taught in Bangladesh schools excludes topics such as sexual orientation, masturbation and other 

topics that are generally viewed as taboo subjects by the Bangladesh society. In Cambodia on the 

other hand, CSE has received immense government policy-related support and funding 

(Shahbaz, 2018). On this point, Sek Sisokhom (2016) does agree with Shahbaz that the National 

Population Policy of Cambodia expressly committed to: 

“..accelerate life-skills education training by way of CSE in schools/colleges, so that 

students are prepared for their adolescent and youth ages.” (Sek Sisokhom, 2016, p. 2) 

The Government of the Kingdom of Cambodia, while steering clear of CSE definitions has 

indicated that its youth need to learn Primary Health Care, Mental Health, Sexual and 

Reproductive Health (SRH), Health and the Environment, and Health and the Economy which 

are incorporated into Health Education – a core subject in the curriculum which is graded and 

results published alongside other subjects (Sek Sisokhom, 2016). The main focus in Cambodia is 

clearly on themes such as adolescence and young adulthood, gender, GBV, civil rights, decision 

making skills, pregnancy, family planning, HIV/AIDS and preventing STIs (Shahbaz, 2018). 

Doortje Braeken (2008) examines the statutory perception of CSE in Scandinavian countries. 

She observes that, while CSE was globalized by the ICPD of 1994, countries in Scandinavia had 

embraced and integrated CSE into their school curriculum long before the ICPD. Doortje 

Braeken (2008) agrees with Shabaz (2018) that amongst these countries, teaching of sexuality 

from a young age is widely accepted and supported by governments (Doortje Braeken, 2008). 

Study reveals the CSE was already a trend implemented by various governments by the mid-20th 

century. In Europe, Western Europe in particular, countries like Sweden, Norway and the 

Netherlands CSE has been part of government education policy from the 1950s and 1960s. The 

same opinion is presented by UNESCO G (2019) which finds that Sweden, Norway and the 

Netherlands are perceived to have pioneered CSE about a half a century ago a situation that has 

been credited for lower adolescent birth rates than the European East and Asia (UNESCO G. , 
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2019). A quick comparison between Sweden and Norway by UNESCO G (2019) for instance, 

shows that in this part of the world, CSE was embraced early and continues to be seen as an 

important tool of keeping the youth safe from SRH related hazards and aware of their sexual 

rights. 

RFSU (2017) investigates the offering of sexuality education in Sweden. It suggests that in 

Sweden, CSE has been taught and experiences no opposition since 1955 while focusing on STI 

prevention and RHS (RFSU, 2017). The national policy on Education of Sweden does liberalize 

and leave it at the discretion of schools to choose what topics to teach in regard to CSE. 

According to RFSU (2017), the content which begins from the 5th school year covers topics such 

as adolescence, preventive methods, gender, sexual orientation, self-image etc. but varies from 

school to school depending on societal needs. The government of Sweden reports that as a result 

of the CSE integration into its school curriculum cases of teenage pregnancies and SRH related 

hazards are way lower than the general average in Europe (RFSU, 2017). It is no surprise then 

that the Government of Sweden has consistently embraced CSE for such a long time. 

Looking at the Norwegian perception of CSE at policy level, Egeland (1978) and Goldschmidt-

Gjerløw (2021) do agree that Norway had already implemented a mandatory and well-structured 

CSE curriculum by the onset of World War II. They find that Norwegians do, at statutory and 

policy level, approve of the need of sexuality education for their population from a very young 

age. The Norwegian government, in comparison to the case in Sweden had already introduced 

human reproduction as a compulsory topic in basic education by 1939 and shortly after was 

integrated into biology (Egeland, 1978). However, the content of this may not have covered all 

aspects of SRH and sexuality rights. Egeland (1978) observes that many gradual steps were 

taken over time up which eventually introduced CSE as a distinct subject called The Family 

fashioned after the recommendations of representatives of all counties in the country. Norway is 

generally observed to be at an advanced stage with topics such as sexual rights, rape and sexual 

harassment taking the most recent center stage in the Norwegian school curriculum 

(Goldschmidt-Gjerløw, 2021). UNESCO (2019) collaborates this view while observing that the 

Norwegian government has in the recent past made a decision to go further to support CSE 

efforts outside its borders in terms of funding together with Sweden, France and Ireland 

(UNESCO, 2019). The Norwegian Minister of Research and Higher Education of Norway, while 
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addressing UNESCO on CSE in 2019 did express the perspective of the Norwegian government. 

He argued that: 

Comprehensive sexuality education is an essential part of a good quality, life skills-

based education. It supports young people in developing the knowledge, skills, 

ethical values and attitudes they need to make conscious, healthy and respectful 

choices about relationships, sex and reproduction. We are pleased to support 

UNESCO’s work and leadership in this important area. We share a common vision 

for children, adolescents and young people’s right to access quality education that 

promotes values of tolerance, mutual respect and non-violence in relationships, 

supporting a safe and healthy transition to adulthood. (UNESCO, 2019, p. 1) 

In Africa, CSE has been embraced across the continent (Abuya B.A., 2020). However, various 

countries have their own standards and content varies across countries depending on various 

contexts informing societal values in these countries. Some countries in Africa are seen as liberal 

while others choose a conservative route.  

Upon conducting a study in KwaZulu-Natal UNFPA (2015) concludes that South Africa has a 

robustly liberal CSE curriculum with an independent subject called Life Orientation mandatorily 

taught in schools (UNFPA, 2015). Topics of prominence in the South African life orientation 

subject are of a wide array covering from HIV/AIDS, STI and sexual rights with a keen 

dedication to the ends of positive behavioral change. UNFPA records the solidarity amongst 

African countries in offering the CSE curriculum at basic education level. South Africa, for 

instance, did join 19 more African countries in 2013 to commit to CSE. The South African 

government gives all indications of the importance of CSE to its population with investment in 

active programs meant to improve delivery of CSE content. This, in  

Browes (2015) studies the case in Ethiopia. She opines that Ethiopia draws a lot from its long 

history and organized system when it comes to matters of deciding on matters of social change. 

In her opinion, while the Ethiopian society is made of diverse peoples with different cultural 

values and norms, there seems to be a common fabric when it comes to progressiveness in what 

best benefits its people. This background that informs government decisions and has them 

embraced and accepted amongst various peoples and their cultural contexts notwithstanding. The 

unity of purpose creates the Ethiopian identity as a people. For instance, Browes concludes that 
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the Ethiopian state does recognize CSE as an effective tool for SRH safety amongst its youth and 

an effective avenue through which the youth learn their reproductive and sexual rights (Browes, 

2015). Over the past decade, she finds, Ethiopia has a deliberately structured sexuality education 

curriculum with various out of school programs to reinforce the message in the larger 

community. She argues that there are still large areas of improvement, but Ethiopia has a 

deliberate commitment to ensuring that its next generation fares better and embraces better 

sexuality practices than the current. Both Eunice Muthengi Karei (2020) and Browes (2015) find 

a great example of Ethiopian commitment in programs and educational content intended to 

mitigate child marriages especially amongst pastoral communities in Ethiopia. At policy level 

Ethiopia embraces CSE. 

The IPPF (2010) does report that there are still many youth challenges not being addressed by 

CSE. It observes that more than fifty percent of new HIV infections the world over occur young 

people plus an annual excess of a hundred and ten million curable STIs. The report indicates that 

when it comes to issues of safe and responsible child births and parenthood, young people are 

ambushed by circumstances that lead, for instance, an approximate four and a half million cases 

of young girls aged between fifteen and nineteen seeking abortion, and most likely in unsafe and 

uninformed conditions (IPPF, 2010). In unequivocal terms, it is the finding of the report that 

many of these SRH related problems are not caused by a complete lack of sexuality education, 

but rather from a lack of commitment by policy makers to accord CSE a serious platform to 

educate the youth. It claims that the youth are victims of conflicting messages, most of which 

portray sexuality a shameful, a cause of guilt and fear of disease. In the perspective of IPPF 

(2010) the boldness to teach the youth that sex is meant to be responsibly pleasurable is missing, 

especially with CSE being used as a warning sign. It further goes to look into issues of SRH 

related rights. Its argument is that in line with a commitment to promote safe sex and good 

reproductive health amongst the youth. According to the report, the youth in many world 

jurisdictions have been denied the inalienable right to knowledge of their rights a situation the 

report finds to be in contravention of the UN Convention on the Rights of the Child to  

“…access to information which will allow them to make decisions about their health… 

including family planning (IPPF, 2010, p. 5).” 
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The reports blames CSE implementation on uncoordinated approaches and limitation to the 

classroom environment. It suggests that if CSE is to achieve the desired results to keep the youth 

safe from SRH hazards, SRH-rights violation and counter all non-scientific information that 

jeopardizes the youth’s knowledge of useful CSE facts, then CSE has to be taken beyond the 

classroom into real life spaces where the youth are most likely to find themselves. It further 

opines that there should be CSE beyond school to prepare the youth to transition into responsible 

and informed parenthood. 

Abuya (2020) and the Guttmacher (2017), argue that in Africa, just like in other parts of the 

world at different stages of implementation at policy levels. Abuya (2020) finds that while 

straight forward data on what each individual country is doing on CSE may not be found in one 

place, and while each country may tend to look and evaluate itself on its own yardstick, it may 

eradicate bias to try and view this from a common evaluator. The Guttmatcher institute, for 

instance, keeps such data, albeit looking at different components of CSE. Most countries in 

Africa, however, have tailored CSE to content dealing with human reproduction, Sexually 

Transmitted Infections (STIs) and the Human Immunodeficiency Virus /Acquired 

Immunodeficiency Disease Syndrome (HIV/AIDS) to deal with SRH related challenges (Abuya 

B.A., 2020) at the expense of many other areas for which CSE exists. As HIV/AIDS education 

forms an integral part of CSE in most jurisdictions, a keen following of whether this specific 

content is taught in school, and the existent state policy on it may give a good roadmap of CSE in 

that particular state. He is of the opinion that there is a great deficiency in reproductive rights 

education, for example, as African countries seem to prioritize HIV more. the Guttmacher 

Institute does concur with Abuya on the approach of CSE as a fragmented continent as opposed 

to one unit with uniform standards is a cause for failure to achieve desired CSE result. A look at 

the data provided by Guttmacher, it is difficult to report on the extent of CSE coverage in Africa 

as different curricula are being implemented in various countries. The general way to put it is 

that various countries fall into three categories of the extent to which CSE is being integrated 

into the school curriculum. Some are in the process of integrating like Burundi and Angola, 

while some more are already running an integrated CSE curriculum that is non examinable while 

others still are running an integrated curriculum that is examinable like the Madagascar, 

Mauritius and Rwanda (at secondary school level as of 2016). The report shows a few outliers 

who have gone a step further to offer CSE as a standalone subject of equal weighting to the rest 
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of subjects, examinable and certifiable. These are, obviously, a great leap ahead in Guttmacher 

point of view. Such countries include Malawi, Namibia the Republic of South Africa and the 

Kingdom of Eswatini (Guttmacher, 2017) 

 

The base fact is that policy makers across the world do believe that CSE is relevant to the lives 

of the youth which is the reason why even the slightest existence of it in schools serves as an 

indicator of affirmative perception although there is a vast room for improvement if CSE is to 

reach the intended perfection. 

2.3.1.2 Perceptions of parents on the relevance of CSE 

Several writers have focused on the perceptions of parents on the relevance of CSE.  

Schuster (1985), while investigating the role of parents when it comes to sexuality education 

argues that, parents are endowed with the inherent desire to protect their offspring until such a 

time as the offspring can stand on their own (Schuster E.A., 1985). He finds that owing to the 

theory of protection thereof, participation in sex education by parents whether primarily or 

secondarily, exclusively or tacitly draws from the innate desire to protect their child. As a result, 

parents will only tend to prescribe that which is, in their own opinion, in the best interest of their 

posterity. Whatever perceptions of the CSE parents adorn will depend and be determined by this. 

to express it in a question manner, the theory of protection suggests that there is an innate need to 

answer the question, “what is in it for my child?” 

Eisenberg (2008) and Kantor (2017) while looking at the USA in regard to the feelings of parents 

in the United States, make a conclusion that there is generally a very high approval of CSE 

amongst parents. Above 93% of parents support CSE in both middle and high school (Leslie 

Kantor, 2017). Eisenberg (2008) while agreeing to this finding further observes that the support 

for CSE is agreed upon by American parents across ideological factors that ordinarily vary 

opinions such as race, income, age and political affiliation (Eisenberg ME, 2008). This suggests 

that parenthood, at least in the American context does override other factors like political 

affiliation, religious diversity and economic class when it comes to generally integrating CSE 

into the school curriculum.  



- 27 -  
 

However, Kantor (2017) in agreement with Ito Ke (2006) observes that when it comes to the 

details of what is taught in terms of content, parents have expressed their concerns about a few 

things. For instance, parents felt that whatever they preferred their children to be taught and 

whatever was actually taught differed much (Ito KE, 2006). For instance, while 91% said they 

wanted CSE in North Carolina, only 67% felt that it was actually being taught (Leslie Kantor, 

2017). In a similar study, Milner (2015) concludes that about 70% of parents supported the 

inclusion of birth control, HIV/AIDS and preventing pregnancy in the CSE curriculum, while a 

study of immigrant parents indicated a 80% support for topics such as prevention of STIs, sexual 

abuse prevention but topics to do with masturbation, oral sex, anal sex and abortion receiving 

approvals of less than 80%. Some topics were approved more by liberals than by conservatives 

and vice versa but generally CSE approval was above 93% of the US parent respondents. Kantor 

(2017) concludes that the differences here can only be attributed to different parental world 

views and perceptions of what poses threats to students. 

Jing Fang (2020) and Hulshof (2016) both write on the Asia Pacific parental perceptions of CSE. 

Hulshof (2016), for instance, finds that when it comes to Asia Pacific regions, CSE is viewed as 

a sensitive matter, with parents expressing fears that CSE is actually teaching their children to 

have sex. Jing Fang (2020) similarly argues that the Asian society especially in China, CSE is 

still viewed by many parents as an introduction of western sexual liberalism to eastern sanctity 

(Jing Fang, 2020). Areas with more religious influence like Iran do still have parents who view 

teaching of sexuality as profane and shameful. Hulshof (2016) argues that Islam and other 

eastern religions coupled with long periods of unbroken conservative cultural leanings have 

created a deep conservatism in Asian societies especially on sexual matters and those of 

association between men and women. As a result of these factors, introduction of CSE in Asia 

Pacific nations has been slower than the west with parents to a considerable extent viewing it as 

unwelcome. 

In Rwanda, the HDI (2018) finds that parents are an integral party of the education system. 

While drawing from the provisions of Law No. 23/2012 gazette on June 15, 2012 which provides 

that parents shall be active stakeholders through School General Assembly Committees, 

provision of scholastic materials and following up on their children’s instruction (GOR, 2012), 

the HDI concludes that parents have an express mandate to be stakeholders in CSE. In a study 
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conducted in 2018 HDI found that as of 2018 while 86.1% of the sampled parents knew that 

there was CSE taught in schools, 70.3% of parents knew teenage sexual behavior but could not 

identify any CSE policies (HDI, 2018).  

It aggregated data drawn from studying parents ‘perceptions based on various factors to conclude 

that parents in Rwanda approve of CSE albeit with a few dissenting opinions. For example, it is 

the finding of HDI (2018) that 237 out of 326 rural parents who were questioned indicated that 

they had knowledge of adolescent sexual behaviors. Of these, 89 indicated that they knew 

nothing of that. In the urban setting 165 out of 248 did answer affirmatively. HDI suggests that 

rural parents feel that they know more about adolescent sexual behaviors than their urban 

counterparts. HDI further opines that male parents in Rwanda are slightly more likely to be 

aware of the existence of CSE in schools as compared to females recording the figures at 87.1% 

against 85.2%. The HDI report goes ahead to suggest that both male and female parents feel very 

approvingly of CSE’s importance to students. It places these figures at 92% for male and 91% 

for females. 

Looking at the above illustrations, HDI draws conclusions that in general, the parent in Rwanda 

is 9/10 chances aware of CSE in Rwanda and finds it useful. The government of Rwanda does 

find this to be useful and valuable as Rwandan parents are guaranteed right to evaluate their 

children’s education by law (GOR, 2012). However, as in any other part of the world, CSE in its 

own stature is not a contentious matter. Contention arises on the details of what should be taught 

and what should not. It is a natural instinct for any parent to inherently protect their offspring 

from both known and unknown threats.  

To conclude this section, it is evident that various authors do agree that generally parents 

perceive CSE as useful to their children. Although all parents have not reached the same high 

standard of knowing what CSE is and determining what content should be in the curriculum, the 

general affirmative perception makes parents a very supportive stakeholder in the drive for CSE 

as motivation for excelling in school depends on what the parent encourages in a child. 
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2.3.1.3 Perceptions of Teachers on the relevance of CSE to students. 

Chau Katie (2016) and (Akpama 2013) write extensively on the perceptions of teachers in the 

context of the relevance of CSE. Teachers as the deliverers of the CSE content have been 

consulted by various parties for their perceptions of CSE and findings published from a variety 

of contexts. Chau Katie (2016), argues that there is justification for consulting the opinion of 

teachers as after policies have been made and content decided upon, it is teachers who are often 

called upon to develop and sometimes evaluate the curriculum (Chau Katie, 2016). Very 

importantly the teacher’s role includes delivery of what is to be taught to students. This makes 

the role of the teacher uniquely crucial in this process as an active conduit between the consumer 

of CSE and the policy makers (production process). Akpama (2013) while agreeing with Chau 

Katie adds that another factor that makes the teacher very crucial is the observation that CSE is 

partly a consequence of parents primarily and other stakeholders failing or refusing to offer any 

alternative to CSE at home and other forums (Akpama, 2013). Owing to this, both authors agree 

that the teacher becomes a very important stakeholder and their perception of the relevance of 

CSE plus recommendations should mean much. The four areas of comments found from teachers 

are teacher training, CSE content, CSE content evaluation and CSE mainstreaming. 

Browes (2015) does connect the role of teachers with national goals which is expressed in 

training offered to teachers before practice. She finds that since teachers at basic education are 

usually prepared for duty by training that is necessary to impart knowledge of teaching, and the 

content to be taught specifically within the needs of the nation (Abuya B.A., 2020). This, she 

opines, means that while the teacher knows what to teach, the national ethos must be put in 

place. As almost all politically stable countries of the world jurisdictions in the world have at 

least a policy on sexuality, then a national opinion which is part of the national culture dictates 

what CSE should be (Browes, 2015). Of course this is a complex average of what is viewed as 

morally acceptable in a society and what is scientifically accepted as useful. Akpama (2013) 

concurs that this could be because traditional beliefs and societal moral systems have a huge toll 

on CSE (Akpama, 2013).Such cannot depend on the cognitive abilities of the teacher, but most 

be homogenized by training. Browes finds that training includes conversion of the teacher’s 

mindset which, in turn, has a toll on the teacher’s perception on CSE. She argues that the teacher, 
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thus, passes these beliefs to the student making the perceptions of the teacher very important to 

the perceptions formed by student on CSE. 

RFSU (2017) surveys the Scandinavian situation in as far as perceptions of teachers are 

concerned. The publication, while reporting on the perceptions of CSE’s relevance amongst 

teachers in Scandinavian countries where CSE has existed even in times preceding ICPD 

concludes that there is inadequate training of teachers on matters of CSE. It advocates that while 

matters of sexuality are mentioned during the teacher training process, and while there are 

specific units on sexuality the spirit of these is not primarily on content delivery, but rather inter-

personal relations and how to treat students while being sensitive of their differences (RFSU, 

2017). It is commendable, however, that the training process in Norway, Sweden and Denmark 

do prepare the teacher to be open to sexuality discourses in their work. In RFSU’s opinion, the 

open and liberal nature of the Swedish and generally Scandinavian people towards sexuality 

education rescues the acceptability of CSE amongst teachers. 

INERELA+ (2015) examines the inclusion of CSE teaching methodology and content in teacher 

training institutions concluding that meaningful magnitudes of content that is enough to cause 

noticeable social change attributable to CSE is far from being achieved. In this regard, the 

publication suggests that teachers are usually so little equipped on CSE in Africa such that they 

may not be reliable in judging its relevance from a professional angle. Most of their opinion may 

come from factors other than actual training and mastery of CSE content. Kemigisha (2019) 

concurs with the findings of INERELA+ while citing an example of a study he conducted in 

Uganda where he reports to have found that 91% of teachers report to never have met CSE in 

any training module (Kemigisha E., 2019), while Abuya (2020) reports comparable findings in 

his Senegalese study where 88% overwhelmingly indicated that CSE could not be considered a 

crucial part of what comprised their training (Abuya B.A., 2020). INERELA+ (2015) while 

concluding on finding from a study in southern and eastern African countries by INERELA+ 

recommends that while teachers have sexuality topics covered in their training, these generally 

focus on legal and ethical relations with students which interpret into policy matters governing 

the teaching fraternity as opposed to what to teach students. (INERELA+, 2015). INERELA+ 

advocates for the need to have CSE included in teachers training while in college as a subject for 
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all teachers regardless of their area of specialization if its relevance is to be realized amongst 

teachers. 

UNFPA (2016) pronounces itself on the issue of in-service training of teachers on CSE. In 

Rwanda, for instance, UNFPA finds that CSE content has been integrated into teacher training 

and refresher courses offered to practicing teachers (UNFPA, 2016). In many other African 

jurisdictions periodic teacher continuous assessment tools have been developed as well to keep 

CSE content and delivery up to date. This is reported to be commendable as it may help to bring 

awareness and acceptability amongst teachers where it was lacking. UNFPA suggests that if this 

is done and clearly embraced from the onset of teacher training to refresher courses, teachers 

may feel that not only will CSE content be harmonized in curriculums, but CSE will be useful to 

students as they look up on teachers as role models (UNFPA, 2016). 

Sarah C. Keogh (2018) takes time to examine teachers’ opinions on CSEE content evaluation. 

She reports that teachers have expressed opinion that this needs to be given more seriousness.  In 

a study conducted in two countries in South America (Peru and Guatemala) and two in Africa 

(Kenya and Ghana), while teachers did consistently express confidence in CSE content offered to 

students, she reports that they felt that this goes to waste as lack of express examinations and 

weight given to CSE relegates it to a supplementary subject in school (Sarah C. Keogh, 2018). 

While concurring with her Joseph Mumba Zulu (2018) reports that in Zambia, teachers hold the 

opinion that the lack of proper evaluation mechanisms for CSE deny the important subject a 

chance to enjoy desired impact on students as they tend to prioritize examined subjects (Joseph 

Mumba Zulu, 2019). From Keogh’s perspective, it is clear then, that CSE has not been treated as 

a subject in school, and that instead, its content is lost in other subjects and students do not know 

how they performed. The study conducted she conducted amongst teachers in four low/middle 

income countries (Peru, Ghana, Kenya and Guatemala did indicate that teachers felt that poor 

curriculum development, lack of a proper and exclusive CSE evaluation for both teachers and 

parents and poor commitments by government agencies contributed much in less than desirable 

coverage of CSE content in the classroom (Sarah C. Keogh, 2018). In her opinion teachers 

generally feel that this impacts negatively on CSE’s desired results. 
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2.3.1.4 Perceptions of Religious Leaders on the Relevance of CSE 

This section deals with literature on the perceptions religious leaders of Christianity, Islam in 

Africa where this research is carried as expressed in literature from various parts of/about Africa. 

While the existence of other religions as important equals to these two is acknowledged, the 

inherent context of this research finds these two to be the main religions of Rwanda which is the 

country of the case study thereof. This should not be construed to mean that other religions have 

been spited. 

It is a reality that religion plays a very vital role in society. The World Population Review, for 

instance reports that approximately 85% of the world’s population identifies with a religion with 

33% of the world’s population leaning towards Christianity and 24% towards Islam (WPR, 

2021). This means that already close to 60% of the world subscribes to these two religions. 

Furthermore, it is approximated by the Pew Research Center that this number will steadily rise 

and that by 2030 the number if Muslims will be close to that of Christians (PEWRC, 2015). This, 

then, places a considerable size of the world’s population in a bracket of subscription to the 

ideology and world views of these religions. A great number of these persons are the youth. The 

youth, as all adherents of religions view religious leaders as points of authority and are likely to 

be influenced by them which in turn may determine their behavior. In fact, religious leaders are 

vitally placed to help the youth to achieve moral, spiritual and sexual health since apart from 

public schools they serve more youth in offering value based education outside of the home 

(RISMJH, 2007). These facts make religious leaders a formidably equipped stakeholder in any 

campaign for behavioral change amongst the youth (UNESCO, 2014). Their opinions as 

religious leaders definitely do matter to CSE implementation. 

Christianity and Islam’s Leaders’ Perceptions of CSE’s Relevance to the Youth in Africa 

Abogunrin (2006) quickly alludes to Mbiti (1970) while finding that whatever religion Africans 

belong to, they are notoriously religious (Mbiti, 1970). By citing this, Abogunrin is of the 

opinion that is unsurprising that whatever philosophy their religion embraces, Africans take it 

seriously. In his findings, Abogunrin argues that a large section of Christians subscribes to 

Christianity while Christianity subscribes to the Bible as its standard of both beliefs and 

knowledge. As throughout the Bible there are various explicit instructions on the sexuality of all 
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people and best practices as a measure to ensure wellbeing, the Bible, then, becomes an 

exemplary justification for an explicit teaching of sexuality (Abogunrin S. O, 2006). In fact, 

Abogunrin (2006) argues that, as Africans long before the existence of Christianity by and wide 

had religio-cultural mechanisms of teaching sexuality, the Bible only came to enhance what 

Africa already had in its religion. In both entities, Abogunrin alludes to and agrees with Mbiti in 

the view that sex is viewed as sacred, and a gift of God for the enjoyment and edification of life 

(Mbiti, 1970). He argues that this then shows that the existence of one as a complex Sexual-

African-Christian being does not need to be complex at all as all these identities agree. In turn, it 

then becomes easy to speak CSE and Christianity to an African youth, as Christianity embraces 

the reality of the knowledge of sexuality. 

Dialmy (2010) does offer a similar perspective to Abogunrin while examining the Islamic 

context. He argues that Islam through the Qur’an and Sunna does address matters of sexuality 

very explicitly. While it may view sexuality differently than and in a more conservative manner 

from Christianity, Islam is not shy in its writ to prescribe best sexual practices. For instance, the 

chastity of women, prohibition of homosexuality, protection of slaves from sexual exploitation 

and conduct around both genders are deeply addressed (Dialmy, 2010).  

According to Ilika (2006), religious leaders in Africa admit that adolescents are sexually active. 

Referring to a study he conducted in Anambra state of Nigeria Ilika concludes that 85% of 

religious leaders know that adolescents are sexually involved and are involved in high risk 

behaviors (Ilika A.L., 2006). A similar conclusion is reached by UNFPA in Liberia in 2017, 

where it reports that with the prevalence of teenage pregnancies, Muslim and Christian religious 

leaders under the banner of the UNFPA resolved to take sexuality education to churches and 

mosques as a measure to help combat unhealthy sexuality (UNFPA, 2017). A study carried to 

determine the perceptions of religious leaders across eastern and southern Africa revealed that 

religious leaders in these regions agree that while teenagers are known to engage in premarital 

sex, and while abstinence should be encouraged, the youth still run a great risk of ignorance of 

sex-related risks and thus religions have a duty to work with other stakeholders to promote CSE 

(INERELA+, 2015). In this light, Ilika opines that religious leaders do view CSE as necessary 

and important to the youth. However, religious leaders do differ on the content that is suitable 

(Ilika A.L., 2006) (INERELA+, 2015). Some topics like homosexuality, masturbation and 
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abortion he reports to present the challenge of being points of dissent, although all religions do 

not share similar reservations (Ilika A.L., 2006). The differences, however, do not cause a vote 

of no confidence on the relevance of CSE he argues. He finds that religions tend to agree that 

when CSE focuses on responsible decision making adolescents have been observed to generally 

delay sexual activity. 

A consideration of the available literature on the perceptions of religious leaders suggests that 

while the ideal of religion is complete abstinence, religious leaders have a crucial role in dealing 

with reality and educating the youth about responsible sexuality while supporting other 

stakeholders in CSE implementation. Religious leaders agree with this finding. 

2.3.1.5  Perceptions of Continuing Students on the Relevance of CSE 

The student is the common denominator of all CSE stakeholders in the CSE enterprise. It is no 

wonder, then, that many scholars and interested parties have published intensely after studying 

what students feel about the relevance of CSE. All decisions are about them in the short term and 

a nation’s posterity in the long (Doortje Braeken, 2008). All stakeholders in the CSE enterprise, 

then, must be assumed to work in the best interest of the student. It is the opinion of the 

researcher that what all other stakeholders think and perceive CSE to be has an active output on 

the perceptions of the adolescent student. This section shall consider existent literature on the 

perceptions of continuing students from various parts of the world. 

 Marshall (2020) has observed that studies in the United States do strongly suggest that CSE is 

highly appreciated by continuing students in both primary and secondary school. He, however, 

finds that there are various areas of improvement that are presented with the CSE curriculum 

taught across schools in the southern states. First, while there is officially CSE taught in these 

states, Marshall is of the opinion that the comprehensively of the subject remains elusive. 

Students reported that the curriculum in the USA tended to rely mostly on the biological aspect 

of the subject at the expense of the relationship part. The one question that keeps begging while 

reading Marshall is what students are supposed to do with too much biological information 

without the benefit of the life skills involved. In Marshall’s own words, teaching biological 

content without the life skills involved in relationships leads students to perceive CSE as only 

about, “putting a condom on a banana” (Marshall, 2020, p. 40). The general feeling is that 
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students should be allowed to suggest relevant topics and areas CSE should respond to in order 

to respond to societal needs. 

While looking at the perception of CSE by Fijian students, Ram (2018) easily concludes that 

Fijian students desire more CSE in both scale and quality than is offered. He further suggests that 

students in Fiji widely recommend that CSE be made a mandatory gender sensitive and culture 

inclusive stand-alone subject. In the study, Ram (2018) argues that there is a terrible inadequacy 

of CSE in Fiji and that the youth there have expressed concerns and a desire to have more of 

CSE content. She opines that due to the lack of a properly intentional curriculum and disregard 

of the seriousness of the part played by CSE on the part of policy makers students’ needs are left 

unattended. As a result students feel less than confident to face sexuality issues, they are left to 

guessing what is safe and useful while feeling vulnerable to situations that may arise out of 

sexuality. According to Ram (2018) the slow nature of adequate incorporation of CSE into the 

school curriculum is multi-leveled along cultural and religious lines. For instance, students felt 

very sensitively about presentation of sexual related matters in a classroom. In many instances 

the students felt that such classes should be held separately for both genders while students 

preferred members of their gender as their teacher (Ram, 2020). It is clear that according to Ram 

CSE is student-perceived to be inadequately covered and even when the small attempts are made 

to they come too late to help students cope with the challenges of their sexuality which the ICPD 

intended CSE should address. 

The perceptions of students in the Middle East have been sought and published with a 

resounding indication that students in this region find and feel affirmatively towards CSE 

(Mouhanna F., 2017). According to Mouhana research in the area of sexuality and sex education 

has not been done to a satisfactory magnitude. He, thus investigates the perceptions in the Arab 

world with a cse study in Lebanon. The study reveals that acceptance of SRH related content 

would more prevalent in students who have at some point drunk alcohol, were not shy to attend 

mixed classes for CSE and the positive seemed to be more positive as one climbed higher in their 

classes/grades. The revelation of the study, then, is indicative that CSE, even in a very 

conservative society like Lebanon, resonates well in terms of perceptions depending on how 

liberal minded one is (Mouhanna F., 2017). However, a general feeling amongst students 

regardless of their level of exposure to a variety of lifestyles or even their level of 
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experimentation is that CSE is relevant. Mouhanna opines that a concrete religious culture 

coupled with a deep seated culture of silence, shame, dishonor and general taboo status of 

matters involving sexuality is to blame for the very little exposure student have on sexuality and 

reproductive health. Similar sentiments have been expressed by Dejong (2005). The response of 

the youth in the Arab world and Iran and the craving for issue based and realistically culture free 

CSE is almost a registration of protest against being in the dark on sexuality and reproductive 

health. School going youth, while identifying with their culture and religious affiliations feel that 

sexuality, reproduction and their education should go beyond faith and origin (DeJong, 2005). In 

all, student perceptions of sexuality in the Middle East seem to be progressively affirmative. 

In Africa, various authors have undertaken to study CSE’s perception amongst students. Kobina 

Esia Donkoh (2016) examines the case of perceptions of CSE by students in Ghana. He observes 

that CSE is acutely limited to SRH with students only associating it with safety from diseases 

and unwanted pregnancies. He reports that, in Ghana, students found teaching of sexuality 

education in schools useful for various reasons. 81% indicated that it helps prevent STIs 

including HIV, 76% found it useful as it helps to control unwanted pregnancies, almost all of the 

students perceived that sexual education was useful to them. When it comes to the issues of SRH 

related rights Donkoh finds that students generally do not have this come to mind. He attributes 

this void to the economic status of the country and a perception of what is urgent and what is not 

prioritized. He finds that Ghana, being a 3rd world country finds disease to be a more urgent need 

to deal with that rights. He further argues that cultural beliefs amongst the general society tend to 

associate sexuality more readily with health than with personal liberties. In that context, he is of 

the opinion that the lack of mainstream and specialized training for teachers on CSE and a slow 

rate of CSE curriculum review leaves teachers unequipped beyond content that is common 

knowledge. As a result, the classroom becomes a stage where what is already known is most 

likely repeated always. For this reason, students tend to associate CSE with STIs, HIV/AIDS and 

unwanted pregnancies. 

Studying the case of CSE in Uganda (Kemigisha E., 2019) found that students related between 

CSE and positive behavioral change. She reports that about 87% indicated that they have used 

CSE knowledge to make decisions some times while 91% indicated that they would most likely 

have made a different decision at least once without CSE knowledge. She argues that a keen look 
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at the situation reveals that students do not have a clear picture of the objectives of the CSE 

enterprise. She observes that while government and other policy making bodies have programs 

geared towards the delivery of CSE content to students there remains a huge area of 

improvement to ensure that this is reflected amongst students. For instance, she observes that 

students do not know what the clear objectives of CSE are other than good manners. In Uganda, 

while much of what is taught is not easily measurable, a study on rural students concluded that 

no one has shared with the students what the end result of CSE should be (Kemigisha E., 2019). 

Her position is that despite students embracing CSE as a good thing they do fail to demonstrate 

ability to see the whole and bigger picture as rarely do the objectives of CSE get shared with 

them. She concludes that students feel that they have not been part of the decision-making 

process. 

Michielsen (2014) uses the mailbox technique to study Rwandan young people’s perceptions of 

Sexuality. All his respondents are students in five secondary schools in Bugesera district. His 

study reports that young people in Rwanda are already exposed to great magnitudes of 

involvement in sexual activity. The majority reported to have practiced sexual acts. A clear 

distinction between sexual partners, however, is drawn in his findings as youths reported to be 

involved in sexual acts with their peers for experimentation purposes while admitting that sexual 

acts between themselves and older persons of both sexes existed for monetary and token gain (K. 

Michielsen, 2014). The report further finds that despite all the respondents being in the CSE 

curriculum provided schools, sexuality remains a shameful subject to talk about in the 

perspective of the students owing to its taboo status in Rwandan culture. He suggests that CSE, 

in order to cope with the inquisitive nature of young persons should create a safe haven for them 

to be able to express themselves without the shroud of taboo status. In his opinion, shame 

associated with sexuality discourse has a negative impact on how sexuality is viewed amongst 

high school students. A further suggestion is that adolescents in Rwanda, while having high 

perceptions on CSE observed that CSE should be supplemented by other programs to succeed 

with the recommended supplements being parental involvement, availability of condoms in 

public health centers and organization of out of school activities to enhance CSE’s intended 

behavioral change (K. Michielsen, 2014). 
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In general, looking at existent literature there is a general agreement that adolescent students 

perceive CSE to be relevant to their lives. They approve of it, however, literature indicates that 

there still remains a room for improvement. The perception thereof is deeply motivated by both 

intrinsic and extrinsic factors. The intrinsic perception is likely dependent on the mechanisms 

suggested by the theory of cognitive dissonance, specifically owing to personal benefits and a 

subconscious appreciation of the efforts invested in learning (Festinger, 1959). The extrinsic 

perception is drawn from the motivations of all the other stakeholders. Erikson suggests that 

adolescents want to identify with their society (Erikson, 1963). This suggests that what is formed 

as the social environment dictates what is viewed as moral, good and acceptable versus that 

which is frowned upon. This, is how Erikson explains the process of the contribution of 

psychosocial development to how societal values are passed down. It is, additionally, important 

to remember that socialization amongst peers plays a role in that perceptions and attitudes are 

likely to be contagious. In that case, the perceptions of all the other stakeholders are most likely 

to influence the adolescent student’s perception. 

 

2.3.1.6 What Is Missing in the Existent Literature? 

It is clear that existent literature covers various stakeholders of the CSE enterprise. Most 

relevantly and close is the relevance of continuing students on the relevance of CSE. However, 

the researcher observes that views of the learners who have completed the entire program are 

hard to come by as there is almost no literature advancing the perceptions of this category and 

more specifically none at all could be found in the Rwandan context  

 This research considers that there are two categories of beneficiaries of CSE namely; continuing 

students (who have not completed the CSE course), and graduates of CSE integrated curricular 

who have completed the program and can comment on the whole package and evaluate its 

wholesome value to themselves and their peers. In that regard, available content discusses what 

continuing students feel about CSE while feelings of graduates are hard to find, probably 

because most studies focus on continuing students. 

It is exclusively clear that the perceptions of CSE graduates in Rwanda is not available anywhere 

probably because this area has not been studied yet. The researcher feels that the perceptions of 
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persons who have enjoyed the CSE curriculum from a wholesome point are useful as these are 

out of basic education school, meet natural circumstances that make CSE useful and may even 

have recommendations from a wholesome picture on what was missing and what was relevant 

and any unforeseen factors. 

2.3.1.7 How Will This Research Help in Covering the Existent Gap? 

This research will specifically study the perceptions of high school graduates of the CSE 

integrated curriculum. It will provide literature for reference and open the discussion on this 

specific group of persons in relation to CSE on which further studies can be conducted. It will 

bring forth their recommendations and finally it will help the researcher make recommendations 

on policy making, CSE delivery and how to improve graduate perceptions of CSE amongst high 

school graduates primarily and continuing students. 

2.4  Conceptual Framework 

A conceptual framework is an explained graphical structure of how concepts interrelate in a 

work of research (Fisher, 2007). The concepts in reference to this case are CSE as offered in 

basic education in Rwanda, perceptions of high school graduates on the relevance of CSE 

thereof, and the participation of CSE stakeholders in the formation of these perceptions. Various 

factors involved in the inter-connectivity of these concepts have been refined from the empirical 

review of this research. A graphical representation of how these concepts are interconnected is 

here below. 
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Figure 1: A conceptual Framework of CSE and perceptions of its relevance amongst high school graduates. 
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Explanation of the conceptual framework 

When an adolescent student begins attending CSE classes, they have no proper opinion of CSE. 

Whatever they may have is no opinion at all – hence no perception of CSE as relevant or 

irrelevant. They may, also, have had erroneous information on what CSE is or is not and may 

have an induced perception that is devoid of their personal interaction with CSE, or even be 

agnostic of it such that whether CSE exists or not does not matter to them, thus being indifferent 

about it. Whatever the case at this stage, the adolescent student cannot have a valid primary 

opinion. If any, it is likely to be a secondary opinion owned by other persons. 

Going through CSE classes exposes the learner to new knowledge. This is scaffolded by the 

perceptions of CSE stakeholders about CSE whether partial or absolute. By partial or absolute, 

the researcher means that there is a realistic possibility of some stakeholders to have a positive 

perception while others have negative perception, or all of the stakeholders to have positive or 

negative perception. The word scaffolding here is represented by the up-down arrow on the flow 

between CSE as taught in school and stakeholders’ perceptions. This is because stakeholders’ 

perceptions take place in a continuum such that they are not limited to the start of CSE study 

period or the end of it. They are ubiquitous throughout the period of study. These interact with 

the information the learner is getting. For instance, in the process of learning about abortions in 

the CSE curriculum, and the bishop in church gives an opinion out of school that contradicts 

CSE prescriptions, a religious adherent to the faith of the bishop will have to deal with the 

bishop’s word in forming their own opinion. 

Cognitive dissonance is another process that goes on through the instruction process. Here, the 

learner keeps getting new information that creates many tiny conflicts with their knowledge that 

is already existent. To have a clear line of thought, the learner keeps choosing to substitute old 

knowledge with the new or to reject the new knowledge. While doing this, as the human mind 

finds comfort in psychological harmony to form beliefs, attitudes and perceptions, acceptance or 

rejection of new knowledge in totality or partiality determines whether the learner perceives CSE 

as a whole as relevant to their lives or not. This process, for a CSE graduate does not end with 

graduation from school. As they naturally advance in age and leave basic parental care into 

forming lasting relationships of their own on top of the identity they have attained through 

adolescence, they meet life events and more knowledge which allow to reflect on whether CSE is 
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relevant or not. Life events and anxieties beyond secondary school take over the process of 

resolving cognitive dissonance from school lessons. Thus, their perception of CSE lives on. 

2.5  Theoretical review 

The purpose of a theoretical review is to define the theory relied upon to draw the roadmap of a 

work of research by relation to the conceptual framework while showing how the theory draws 

relevance to the current study (Fisher, 2007).  

This research concerns itself with the perceptions of high school graduates in respect of CSE. 

The theory that would befit this kind of research must put into consideration all players in the 

study who are mainly the high school graduate, the role of stakeholders in the formation of a 

perception by high school graduates, their perception on a particular subject matter and the 

subject matter itself which is CSE integrated into the school curriculum. These form the concepts 

of this research. 

The researcher’s theory of choice is the Theory of Cognitive Dissonance as advanced by Leon 

Festinger in 1957 which elaborated as an autocorrect system of constant creation of beliefs, 

perceptions, attitudes and eventual behavioral change against the backdrop of pre-existent 

knowledge by resolving psychological disharmony arising from factual conflicts (Festinger, 

1957). A deeper review of this theory is done in subsection 2.5.1, below. 

2.5.1 The Theory of Cognitive Dissonance 

The theory of cognitive dissonance was first proposed by Leon Festinger in 1957 (Acharya, 

2015). The theory suggests that the human brain processes contradictory phenomena, eventually 

forming attitudes, behaviors and beliefs. Phenomena in this context refers to attitudes, realities, 

activities, feelings beliefs, morals, and things in their environment (Brenner, 2002). Festinger 

(1957) argued that when new knowledge encounters what an individual already believes and 

turns out to be inconsistent with the initial knowledge/beliefs/values of the individual, a conflict 

(dissonance) ensues between the two. The human mind works constantly to understand the world 

from a summation of facts it knows and holds as true, not from what it discards as untrue. It 

keeps stacking facts together into consistent narratives (Acharya, 2015). In other words, the 

human mind favors consistency over inconsistency, and works out a mechanism to resolve 
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psychological tension arising from possibly holding two contradictory facts as equally true.  How 

the human mind reconciles these two incompatible phenomena to resolve dissonance results in 

the formation of what one believes, how one feels about a particular phenomenon and how one is 

most likely to behave.  

For purposes of explaining the theory, the word dissonance must be well understood. It is the 

semantic antonym of consonance where consonance means a relationship between two consistent 

phenomena. The words consonance, dissonance and irrelevance when it comes to this theory 

hold specialized meanings. In this case, consonance refers to a consistent relationship between 

two ideas/phenomena e.g. “I want to live a healthy life + consumption of alcohol poses a risk to 

my health = I will not drink alcohol to make sure I live a healthy life.” On the other hand, 

dissonance is used to refer to a contradictory relationship between phenomena e.g. “I want to live 

a healthy life + consumption of alcohol poses a risk to my health = Alcohol does not exist/it’s 

not like teetotalers live forever/I do not want to live a healthy lifestyle after all.” (When there is 

cognitive dissonance in the human mind, something must be edited to fit). Irrelevance is used in 

this theory for each situation where no relationship exists at all between phenomena e.g. “I want 

to live a healthy life + dressing in blue trousers makes one look executive =.” 

It is a key finding in this thought that the human mind has evolved over time to think with 

consistency (Merrill Carlsmith, 1959). When a phenomenon presents itself that, for instance, 

contradicts one’s already existing beliefs/knowledge/feelings, there is a psychological conflict 

between the beliefs/knowledge/feelings that are already existent in the mind of the person, and 

the phenomenon that will simply not add up to the beliefs/knowledge/feelings. It is the finding of 

this theory that a person’s beliefs/accepted facts and attitudes are constantly being shaped by a 

perpetual dance of trying to harmonize and rationalize between them and new 

phenomena/knowledge (dissonance) (Festinger, 1957). However, how this happens is far from 

random. There are several ways for the human mind to resolve dissonance. 

Basically there are four paradigms suggested by the theory on how dissonance is resolved to 

achieve psychological harmony (Festinger, A Theory of cognitive dissonance., 1957). The four 

paradigms are: 
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 Induced Compliance,  

This comes in a circumstance where one is forced to partake in an activity, for instance. The 

theory suggests that in such circumstances, the human mind will choose to justify the unpleasant 

activity if no external justification is found – hence reconciling to diminish dissonance between 

one’s dislike for the activity and the fact that they did it (Festinger, 1959). A good example of 

this is the performance of Female Genital Mutilation amongst teenage girls in some 

communities. While no one may enthusiastically look forward to the “cut”, cognitive dissonance 

theory suggests that those who have undergone it for no gain at all are likely to give it a nod as 

okay, and even recommend it for future generations simply for the activity’s sake. An 

experiment conducted by Leon Festinger and Merrill Carlsmith (Merrill Carlsmith, 1959) on 

students who were asked to spend an hour on a painstakingly boring activity of turning pegs after 

designated intervals against their preference and asked to endorse the activity to another person 

did so differently depending on whether or not they were rewarded for the boring activity. One 

group that was given $20 after the activity gave a more negative endorsement compared to 

another group that was given $1. The $1 group somehow indicated that the activity was not very 

bad after all (Merrill Carlsmith, 1959). 

 Free Choice, 

The dissonance in this circumstance is caused when an individual faced with the task of choosing 

between two difficult options such that whichever way they make their choice they will most 

definitely lose very desirable features in the choice they did not make (Festinger, 1964). An 

example of this is in an experiment carried amongst 225 girls who were asked to rate some 

domestic use appliances. The girls, when asked to rate some domestic use appliances for the 

second round did increase their rating on the choices they first made (Brehm, 1956). In this case, 

the dissonance created by the relationship of their choice versus opportunity cost is diminished 

by endorsing one’s own choice the more. 

 Belief Disconfirmation,  

In this paradigm, there is dissonance created by an inconsistency between one’s beliefs and 

physical reality (Festinger, 1964). In this case, when one’s belief proves false reaction is two 
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ways. Some individuals may reconcile the phenomena of dissonance by choosing to accept that 

their belief was entirely wrong. Another group may choose to find an explanation for the 

inconsistency. This second group does it by the paradigm of belief disconfirmation where instead 

of confirming that their belief was erroneous, they choose a narrative to justify the error.  

 Effort Justification 

In this circumstance, when dissonance is caused between an individual’s knowledge/beliefs and 

new knowledge/values, the dissonance is eliminated or diminished by justifying the new 

phenomenon on account of the price paid/sacrifice made for it (Aronson E., 1959). The 

circumstances for this are contextualized in a voluntary engagement of oneself in an activity that 

poses difficulty or discomfort for the attainment of a beneficial goal (Brehm, 1956). Intrinsic 

motivation for a pleasurable outcome in the future will most likely influence the perception of an 

individual towards a particular subject or activity (Mark Lepper, 1975). An experiment 

conducted on 80 pre-school children showed that when an external reward was promised for an 

effort, the perception of relevance was observed to be lower in individuals than when the 

external reward was absent. In the second case, there was  an intrinsic force to reconcile the 

dissonance caused by going through the activity through justifying the same on the currency of 

the effort invested in realizing the outcome (Mark Lepper, 1975). For this reason, then, the 

theory of cognitive dissonance suggests that the more effort an individual invests into an activity 

they have enrolled in for no immediate material gain, but for attainment of a personal goal, the 

more likely they are to have a desirable attitude towards the (what would ordinarily be an 

unpleasant) activity. 

Relevance of the Theory of Cognitive Dissonance to This Study. 

At the onset, the researcher does find the Effort Justification paradigm of the Theory of 

Cognitive Dissonance greatly relevant to this research work. Its application in the field of 

education and social behavior change in the context of perceptions is then necessary. While the 

name of the theory may be misleading to suggest that it is restricted to the cognitive domain of 

learning, the theory does heavily invest itself in perceptions and attitudes. In fact, it suggests that 

cognitive acceptance of new knowledge is preceded by attitudinal change towards the new 

knowledge, before it can be either synced with the old or rejected. Whether cognitive learning 

happens or not the perception of the recipient individual plays a major role to determine. 
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The researcher finds the theory to be specifically related to this study in that when students go to 

school they come from an origin of either ignorance or unconfirmed claims about sexuality, 

SRH, and sexuality related rights. As scientific information is presented to the in little consistent 

chunks during each CSE lesson there are most likely at least two forces at play potentially 

creating dissonance between the original state of the student versus the new knowledge. The first 

force is most likely stemming from their age. As the student faces adolescence, their bodies 

begin to become sexually active, their brains curious and as Erikson puts it they are in an identity 

crisis (Erikson, 1963) (Akpama, 2013). This means that most likely whatever new knowledge the 

student is presented with first has to contend with the filter of how they feel as a young person. 

Taking for instance the matter of abstinence from sexual activity to promote SRH against the 

innate desire of a boy to prove manhood by exploring sex, the adolescent cannot have both. They 

will be faced with a need for choice. Whichever choice they make invalidates the other option. 

This is what Festinger (1964) refers to as Free Choice. It is a duty incumbent upon the youth to 

choose either way. This free choice determines whether they will embrace the abstinence as a 

true and valuable principle to themselves, for instance or stay in track with their natural instinct 

of choosing to experiment at the expense of abstinence. Aronson (1959) in explaining this argues 

that the human mind is, thus, faced with such numerous choices each day, accepting some then 

accepting some more that run along the grain of the former choice in small chunks which 

contribute to three things which are one’s identity of themselves, externally manifested behavior 

or behavioral change, and persistent attitudes towards various subjects which comprise their 

general perception of phenomena. 

The second force at play against and preceding new knowledge in the adolescent in a CSE 

classroom is a complex mental fabric of their nurture (where nurture means their cultural 

environment). Festinger (1964) finds that cultural beliefs are usually an intertwinement of 

complex standards and attitudes that do not necessarily require deliberate action to embrace. One 

of the factors that make this a reality is that cultural values come from the most primarily trusted 

members of one’s society. For instance, a child is naturally inclined towards trusting their 

primary care giver who is most likely the parent. In this case, whatever belief systems the parent 

embraces are most likely to be passed on to the child with no effort on the part of the child. Each 

moment builds on this as they go through their preschooler age into adolescence (Acharya, 

2015). Acharya suggests that by the time this student gets to meet new knowledge in school, they 
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already have a belief system in the name of their cultural identity that is not only present but 

believed as the only truth. It is against this reality that the CSE curriculum is presented. Each 

new fact from the CSE curriculum presents an opportunity for dissonance which must be 

resolved before the new knowledge is either embraced or discarded as irrelevant and unwelcome. 

Again, the student is faced with the concept of free choice. However, there is even a more 

complex relationship here as while the concept of free choice becomes a factor belief 

disconfirmation is a likely outcome as well. The student my thus choose to forego their valued 

cultural beliefs and embrace a positive attitude towards the new knowledge as cleared for 

learning or choose to uphold their cultural dispensation.  

On the other hand, belief disconfirmation may be at play. In this case, the student will be faced 

with the likelihood of discarding their cultural knowledge as an improbably erroneous myth or 

find a way around whatever CSE presents to explain their cultural errors out. This presents a 

choice to the learner such that while knowledge may be handed down attitudes are privately 

made by choice. 

To conclude, it is the argument of the theory of cognitive dissonance that perception precedes 

cognitive acceptance. The basic principle is that the human mind is not engineered to advocate 

for that which it does not believe or hold as useful. Whenever a situation contradicting its default 

belief it works through the mechanisms of cognitive dissonance rectification to accept before 

storing the new information. CSE content has to be believed to be learnt and assimilated into 

externally manifested behaviors. As such the theory suggests that CSE content has to be 

perceived favorably by students or graduates to be embraced and perceived dishonorably to be 

discarded all of which depend on the small building blocks of persistent resolution of dissonance 

each time a student attends the CSE classroom. 

2.6 Theoretical Framework 

A theoretical framework is a graphical summary of assumptions the researcher makes from 

theories upon which they rely during the study (Fisher, 2007). At this stage the assumptions are 

neither confirmed as true or false, but are left to the outcome of the findings. In this particular 

study, a review of the theory of cognitive dissonance has led the researcher to hypothesize that 

CSE is relevant in the lives of high school graduates as it provides them with information that is 
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timely in dealing with challenges they go through as the youth. This is closely guided by the 

incorporation of new knowledge as a useful replacement of obliviousness and error. 

 

Figure 5: Theoretical Framework for Perceptions of CSE by High School Graduates 
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As this study involves high school graduates, perpetual perceptions are formed by adjusting CSE 

content and perceptions against real life events which replace the school curriculum after 

graduation. 

 

2.7 Conclusion of the chapter  

This chapter sought to bring the reader to a contextualized understanding of the research problem 

by probing into existent, relevant and related literature to the research problem. It, also, 

connected the research problem to the theory on which this research is grounded while reviewing 

the theory to the reader’s benefit. 

Recurring and important contexts were defined for the reader in the specific context of this 

research which are CSE, CSE stakeholders and Perception of CSE.  

The conclusion of the chapter formulated assumptions in the form of a theoretical framework 

which this research shall make a stand on in chapter four. However, before the pronouncement in 

chapter four can be made chapter three will precede with an expounding of research 

methodology on how data will be collected for analysis in chapter four and eventual 

pronouncement therein.  



- 50 -  
 

3.0 Chapter three: Research Methodology  

3.1  Introduction  

Chapter 2 on Literature Review was concluded by articulation of assumptions that will be 

verified in chapter four following data analysis. That begs for data to be available for the 

exercise in chapter four. It is the place of this chapter to avail such data for the benefit of the 

reader. It is for this reason that this chapter invests itself in research methodology used to collect 

data and methods of analysis as well as how study was conducted. The research design, setting of 

the study, targeted population, the sample (both size and strategy) are described herein in detail. 

A description of the research instrument, data collection techniques, position of the researcher, 

validity of study and its reliability, ethical considerations and the limitations of the study are 

made. 

3.2  Research design  

A research design is the work plan of how the researcher has collected data, analyzed that data 

for accurate results. It is the glue that holds a research together as it is a systematic plan of how 

data will be collected and treated for the best results. Creswell (2014) argues that research design 

is “the type of inquiry within an approach, qualitative, quantitative or mixed method that can 

provide specific direction for procedures in a research study” (Creswell, 2014, p. 247). 

With this understanding, then, research design is like a blueprint of research after which a 

research work is built as it guarantees how data will be treated from collection to analysis taking 

into account preferred inquiry.  

This research is qualitative, grounded on the social constructivist worldview and prefers case 

study as its inquiry. 

Creswell (2014) argues that qualitative research is a process that seeks to understand a human 

problem by building a holistic picture which reports views of informants in a non-numerical 

fashion. In that regard, this research has examined the views of high school graduates about the 

relevance of integrating CSE into the basic education curriculum in Rwanda. 

Social constructionism as a philosophical worldview opines that persons make meaning in the 

world they live in by experiencing phenomena in a social setting (Miliann K., 2017). In this case 

the perspectives of high school graduates in relation to CSE are assumed to be formed in the 

continuous classroom setting. 
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The case study inquiry of this research is intentionally and uniquely suiting for this study, hence 

ending up as the choice inquiry method for the researcher. According to (Njie B., 2014) case 

study inquiry method is suited to: 

“..dig out the characteristics of a particular entity and its key distinguishable attributes 

include focus on a single unit, in depth description of a phenomenon, anchored on real 

live scenarios and uses”, (Njie B., 2014). 

 The researcher while paying close attention to the nature of studying perceptions and in 

complete agreement with Njie B (2014) did prefer case study for this research as the optimal best 

choice for the intended study. This inquiry is, thus, bound within Davis College, Kigali’s Co-Ed 

campus with data collected in an interview fashion with open ended questions from first year 

students at the university who are graduates in a CSE integrated curriculum at secondary school 

level. The collection of data is bound by a period between 15th August 2021 and 20th August 

2021. 

 

3.3  Study setting 

The study setting of this current research is Davis College, Rwanda. It is located in the city of 

Kigali, Nyarugenge District, Kiyovu, with the current address being KN77St. as per the naming 

of locations in the City of Kigali as of 2021. The institution is a polytechnic with both male and 

female students. 

Respondents in this research are students at polytechnic level which requires that one has 

completed high school education and attained 2 principal passes by Rwandan classification of 

academic qualifications. Respondents use English language for academics and all other activities 

within the precincts of the college. 

This setting is easily reachable for the researcher, has the perfect population for this study and 

neither poses no language barriers nor administrative hostility towards research. All these factors 

make this research setting favorable for this research by eliminating difficulties that would 

otherwise cause the research process to focus on more than just research.  

It is modest to, also, disclose that at the time of the research the researcher was an employee of 

Davis College the same place that is the setting for this research, serving as the Dean of Students. 

In that regard, the researcher was aware from the beginning that failure to address circumstances 

occasioned by his power position in the institution would most likely, and adversely, affect the 
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credibility, reliability and all ethics that come with conducting research. In anticipation of the 

aforementioned fact, the researcher undertook to seek mechanisms to diminish all risks to this 

study that may be occasioned by his being and employee of the said nature to the best of his 

ability as shown in sections 3.9 and 3.11 in this chapter below as evidenced by annexed 

documents in the appendices with specificity to index II. 

3.4  Study Population  

A population in a qualitative study represents the entire group a researcher seeks to draw 

conclusions about (Creswell, 2014). The study population of this study comprises of people in 

Davis College, who are high school graduates having gone through the Rwandan national 

curriculum. They all completed secondary school in the year 2019, thus have experienced the 

whole and most recent CSE curriculum integrated onto their studies at basic education level. 

The identification of these is done through collaboration with the Office of the Registrar at Davis 

College, Rwanda. 

3.5  Sampling strategies and sample size 

A sample when it comes to dealing with people in a qualitative design is a definite portion of a 

research population (respondents) whose properties are representatively investigated in the place 

of the whole population (Creswell, 2014).   

In this current research purposeful sampling is preferred as it involves the researcher selectively 

choosing those participants that meet conditions that strategically suit the purposes of the 

research. Purposeful sampling is sampling that involves selection of cases that are information 

rich in the context of and purpose of the research (Mugo, 2002). As purposeful sampling is 

broad, criterion purposeful sampling has been preferred. Criterion purposeful sampling involves 

selecting cases according to set criteria (Patton M. , 1990). In this case, the set criterion involves 

one part, that a respondent must have completed their entire primary and high school education 

within the national curriculum of the Republic of Rwanda. 

Mugo (2002) argues that a sample size is simply the number of respondents in the research. The 

sample size in this research is limited to 20 respondents owing to time and other resources 

required to conduct the research. However, the further dimension of qualitative research 

distances itself from numbers, as these are of a qualitative nature. While the sample size remains 

at 20 for the reasons mentioned, the actual value of the sample studied is not in the number, but 

in the depth, richness and real life contexts in the data collected from the sample. 
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As this research seeks to study perceptions of high school graduates on CSE, and while knowing 

that the topic has sexuality in it which is naturally owned by all humanity equally, it is necessary 

that there is an equal amount of male and female respondents which seeks to remove bias that 

could arise from disproportionately researching one or even more of one of the two gender 

groups.  

3.6  Research instruments  

Research instruments represent the tools that a researcher chooses to use in collecting data 

(Patton M. , 1990). This research collected primary data from the 20 participants through phone 

call interviews. The interviews were fashioned after an interview guide made of five guiding 

open-ended questions each question made to address a specific research question that addresses a 

research objective in this research as advised by Patton (1990) that an interview guide is a set list 

of questions that are tailored to address the research objectives. 

3.7  Data collection techniques  

Data collection techniques are described as the tangible means of obtaining actual data for the 

research (Fisher, 2007). Patton (1990), while concurring that data collection techniques address 

how exactly data is collected, goes a little further to describe that in a qualitative research the 

researcher is faced with a choice of three techniques which are perusal of written documentation, 

in-depth interviews and observation. According to Patton (1990) the researcher is at liberty to 

use all three or two or one as long as their choice addresses their research purpose and useful 

data is obtained. 

In this current research, the preferred technique is in-depth interviews as they both give primary 

data from the respondents and allow for more than just the questions asked in the liberal opinion 

of the respondent. In this regard the preferred technique is suitable for obtaining the perceptions 

of the respondent about the relevance of CSE. 

In the in-depth interviews each of the 20 respondents was contacted via phone call privately at a 

time and under circumstances that the respondent chooses to be appropriately comfortable for the 

interview. The researcher began with a general talk to ease any tension then moved to a 

presentation of the ethical considerations seeking the consent of the interviewee to be recorded 

and thereafter to be interviewed for this research. The conversation then moved to the topic and 

bringing the respondent to speed about the context of the research topic, research objectives and 

CSE. The research questions in this research were used as introductory questions with the 
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respondent afforded a chance to give their feedback. Each of these questions, depending on the 

respondent’s response, attracted probing questions to elicit more information and bring out 

context to the possible maximum as one question is hardly enough to explore the whole objective 

corresponding to the research question. All guided questions are handled during the interview 

with the respondent allowed time to express themselves exhaustively. 

It is important to the researcher, and probably for future qualitative researches seeking to utilize 

similar techniques to this current one, to mention some field experiences. Telephone 

conversations, in the eyes of the researcher, provided convenience to both the researcher and 

participants. The study was conducted during a time when a curfew occasioned by the 

emergence of Covid-191 had been effected in the Republic of Rwanda. Had telephone interviews 

not been an option this study would have either been too strenuous with most efforts spent on 

seeking permissions for setting up meetings or even abandoned all together. As such, it was 

possible to set up private conversations with the participants as conversations were scheduled for 

in advance following a mutual agreement on the most suitable times. This way, the researcher 

felt that distance between himself and members of a different age and sex was afforded thus 

helping in removing jitters that come with discussing sensitive topics like sexuality. 

However, the researcher, due to the distance created by telephone conversations missed out on 

non-verbal cues like posture, facial expressions of participants, gestures and general body 

language. These would, probably, have added to the richness of the data collected but did not 

owing to the impeding circumstances necessitating interviews by telephone calls.  

One more item of experience for the researcher was the apparent barrier between the researcher 

and participants on gender lines. The researcher observed that male participants were more ready 

to disseminate details and easily so than female respondents. Female respondents seemed to 

timidly test the limits of the conversation before trusting the process. In the researcher’s own 

view, a little more effort may be needed when a researcher in a subject that involves taboo and 

shame-draped topics like sexuality to win over trust of participants of a different gender identity 

than the researcher. This, in the eyes of the researcher, gives qualitative research an edge when it 

                                                           
1 An infectious respiratory health condition caused by the SARS Cov-2 virus which was discovered and spread to 

populations of all countries from early 2020 causing almost all countries to effect lockdowns, curfews and 

travel/social restrictions on their citizens, aliens/refugees and asylum seekers within their territories. 



- 55 -  
 

comes to opinions on sensitive subjects as it allows one to engage in narratives and contextual 

constructs. Once the trust was established the conversation was run easily. 

3.8  Data analysis procedures 

Patton (1990) describes data analysis procedures as the process of organizing, coding, and 

clustering of data according to thematic patterns and interpretation of data to draw meaning that 

adds in reaching conclusions and even making recommendations. 

In this research after data was collected it was organized, reviewed and explored, coded, codes 

were reviewed and clustered by themes with the final product being prepared for presentation in 

chapter 4 of this research. Details on each analysis step are provided below. 

a) Collection and Organization. 

Data were collected from phone calls. Prior to the beginning of the substantive conversation with 

the participant, the researcher ensured that the participant was aware and consenting to the 

recording of their voice together with that of the researcher for latter review. The participant was 

informed that the recording was beginning and was informed when the recording had ended. 

Each recording was stored in a common offline and backed up in an online cloud folder with the 

rest under pseudonyms listed in alphabetical order. There were subfolders created for male and 

female participants as the researcher was interested to find the perceptions of both in case there 

were outliers noticeable arising in a gender aggregated fashion. 

b) Raw Data Review and Exploration. 

After all phone calls were done, the researcher went back to re-listen to the conversations to 

capture thoughts, ideas, sentiments and expressions of perception and all details that made the 

findings rich in the context of this research’s topic. 

c) Data Coding. 

As the analysis is thematic in this research, parts of the conversations that stood out as greatly 

useful in expressing thoughts, ideas, sentiments and perception after arising themes were marked 

by three-character-identifiers consisting of the theme code, participant pseudonym’s first letter 

and the time-stamp for easy access. A transcription of these were done and stored under the same 

nomenclature. 

d) Review of Codes and Clustering by Themes. 

The researcher, then, reviewed the codes to find recurrent thematic areas, notions and beliefs. 

These were clustered together and stored under the relevant thematic areas. 
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e) Preparation for Presentation. 

The researcher, then, took the clustered thematic expressions to create a coherent and simple 

narrative for the benefit of the reader to be presented in chapter 4 of this research. 

 

3.9  Position of the researcher 

According to Creswell (2007), it is necessary for the researcher to demonstrate how they have 

interacted with the research problem prior to the research for the benefit of the reader. 

In this research, the researcher is a trained teacher. He has served as a teacher of literature and 

social/general studies in secondary schools both in the Republic of Kenya and the Republic of 

Rwanda. Both subjects included a lot of CSE content in Kenya and Rwanda. However, the 

content is similarly concentrated in social/general studies in both countries. 

Apart from teaching at secondary level, the researcher has served as an instructor in a females’ 

only higher learning institution teaching leadership courses and helping in curriculum 

development of these. The leadership courses involve a lot of gender deliberate subjects which 

the researcher has been involved at some points during their creation and development. 

Additionally, as at the time of this research, the researcher is Dean of Students in a higher 

learning institution in Rwanda. During his tenure the college took a step to extend admissions to 

male students. It is the researcher’s duty to ensure that college culture is created which involves 

presentations on dealing with sexuality issues amongst students amongst other things. 

It is, therefore, fair to conclude that the researcher has had socialization with the research 

problem to a considerable extent. 

On the flip side, being a Dean of Students in an organization has students viewing the researcher 

as a point of authority. As a result, if not checked, this could highly compromise the validity and 

reliability of this study as participants may feel coerced to participate and by extension seek to 

only provide information that should be pleasant to the Dean of Students.  

To mitigate this, the researcher engaged an independent person who is known to them and wields 

no power over them to begin by asking whether or not they would be free to participate in a 

friend’s study with the topic exclusively disclosed. Only those who responded affirmatively were 

each invited into the next step where the identity of the researcher was disclosed, with the 

assurance that the researcher had no idea as to whether they had responded affirmatively or 

negatively as their identity was completely concealed. After this step, only those who responded 
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affirmatively and expressed willingness to be contacted by the researcher were contacted and 

became participants. The messages sent to these persons are provided in Appendix 2 of this 

research. 

3.10 Validity and reliability  

Validity in research represents the “...to the integrity and application of the methods undertaken 

and the precision in which the findings accurately reflect the data, whilst reliability describes 

consistency within the employed analytical procedures” (Noble, 2012, p. 1). The above 

definition represents the general understanding of these terms. In this case, validity looks at the 

relationship between the phenomenon studied and the actual findings which in the general 

definition must be to precision. Reliability on the other hand represents the extent to which the 

findings of the study are consistently applicable to the general population and repeatable. 

It is the finding of the researcher that such a stringent bar borne and set by this definition cannot 

properly be applicable in studies of a social nature, especially those that involve perceptions, 

attitudes and opinions. This is because the social world is so dynamic such that no individual 

attitude or perception or opinion is repeatable as each of these is formed through a chain of 

varied experiences over time (MacDonald, 2012) an observation that is consistent with this 

study’s social constructivist philosophical view. 

For this research credibility and dependability are preferred. Credibility is the degree of 

authenticity and suitability of a research account (L. Cohen, 2007). Simply put, credibility in 

qualitative research seeks to address the question of whether the research findings are even 

believable or true. To address this, qualitative research uses several techniques. In this case, the 

preferred techniques are triangulation and member checking. In triangulation, this research 

prefers specifically triangulation of sources which involves, in the context of this research, an in-

depth interview of several sources separately (Creswell, 2014). In this case, the researcher 

organized to have separate phone calls with each respondent mostly in the evenings. While 

evenings were fine to availability issues of participants, a second advantage presented itself as 

this was during government enforced curfew times occasioned by the presence of the Covid-19 

pandemic affecting the world in 2020 and 2021. The private phone call and curfew times 

demanding that people be indoors by 1900hrs made it easy for the researcher to have a private 

interview with each of the respondents independent of the rest. The list of the respondents as 

well remained with the researcher such that there were no likely chances of respondents 
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comparing notes. Each, thus, to the satisfaction of the researcher drew from their own 

experiences with CSE to respond to the in-depth interview questions. Member checking involves 

sharing conclusions and interpretations drawn with the participants (L. Cohen, 2007). Each of the 

respondents were asked to consent to have a copy of the findings at the conclusion of the study. 

All of the interviewed respondents affirmed that they would like to receive copies. To this effect 

member checking was used as well. 

Dependability concerns itself with the methods used to collect analyze and interpreted data in an 

endeavor to prove that the findings are consistent over dynamic conditions that come with a 

subject of a social nature. According to Creswell (2007), for research to be dependable, respect 

of context and real life situations must be accounted for as qualitative research not only focuses 

on phenomenon but participant meanings that come with it. 

In this study participants are interviewed over separate phone calls for credibility and the 

processes of data acquisition, analysis and interpretation are clearly spelt across chapter 3 and 

chapter 4. These are done to assure of credibility and dependability. 

3.11 Ethical considerations 

Ethical considerations are multi-faceted. They involve seeking consent and necessary clearances 

to conduct the research, protection of the identity and dignity of participants, assurance of good 

and ethical use of the information garnered, while ensuring that the research preserves its 

integrity (Fisher, 2007).  

This research employed several steps to ensure that ethical considerations are addressed. It 

begins by obtaining a letter from the Director of the Center for Gender studies at the University 

of Rwanda, introducing the researcher. The letter is presented to the Vice President of 

Academics and Students Life in Davis College, Kigali with a specific request for permission to 

conduct the study. A letter of Acceptance was issued in affirmative response from the Office of 

the Vice President Academics and Students Life. 

When meeting respondents, the researcher sends the letter of introduction from the University of 

Rwanda and the Letter of Acceptance attached on the official Davis College domain emails of 

each respondent with the content of the email explaining and describing the research and its 

purposes and assuring confidentiality of the respondent, then eventually seeking consent of the 

respondent to participate. The consent is given in reply to the email.  



- 59 -  
 

To engage respondents, a consent form was sent in advance of the phone call to persons who had 

expressed interests in participating in the study. These were availed with a one-week opportunity 

to peruse the consent form, to seek confirmation of whatever may not have been clear to them 

prior to consenting to participation. The rights of the respondents were spelt out in the consent 

form including the right to decline answering any uncomfortable questions. To avoid physical 

signatures on paper in line with observing Covid-19 regulation rules requiring minimizing 

contact, the researcher asked the consenting respondents to do so via email. This kept the identity 

of the respondent further tucked away in the researcher’s mail minimizing the likelihood of 

spreading Covid-19 while minimizing the likelihood of a third party accessing express 

information that may aid in identifying the respondents to this study. 

At the beginning of the phone call, the respondent is allowed a chance to express their comfort 

with the interview and is given the option to decline answering anything they may not be 

comfortable disclosing while being urged to be as true as they can be. 

Bearing in mind that matters of sexuality are largely uncomfortable to talk about, the researcher 

assured the respondent that their private sexual activity would not be part of the conversation. 

Additionally, each participant was given a chance to express willingness or not to receive a copy 

of their recording after the phone call prior to the record being saved under a code to conceal 

identity of the participant. 

To protect participants from obvious identity linkage to their responses, the researcher assigned a 

pseudonym to each respondent which is known to the researcher alone. 

 

 

3.12 Conclusion of the chapter  

This chapter has addressed research methodology. It has provided details of how data were 

collected and treated prior to analysis and presentation in chapter 4. The setting of the study and 

the population sample plus strategies of sampling are described. It, also, showed the position of 

the researcher in relation to the research problem and addressed ethical considerations. Chapter 4 

shall deal with data analysis, presentation and interpretation of findings. 
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4.0 Chapter Four: Presentation, Analysis and Interpretation of Findings  

4.1 Introduction  

Chapter three dealt with the data collection methods preferred in this research and how analysis 

is conducted therein. Its purpose is to give the reader a clear understanding of the basis of the 

research findings in this paper. 

This current chapter goes ahead into the finer points of the findings accruing from the 

implementation of the research methodology detailed in chapter three. It gives the profile of the 

interviewees, before proceeding into the presentation, analysis and eventual interpretation of the 

findings thereof. This chapter, therefore, shall present findings on the perceptions of high school 

graduates on the relevance of CSE as integrated in basic education curriculum in Rwanda with 

the meanings garnered presented. Finally, a recommendation(s) shall be made on how to 

improve perception of the relevance of CSE amongst youths as they complete basic education 

and venture into post-secondary school endeavors. 

 

4.2 Presentation, analysis and interpretation of findings 

At the onset, the researcher wishes to declare that all human names and/or personal proper nouns 

used in the presentation of findings accruing from this study are pseudonyms in an effort to 

protect the dignity of the participants and compliance with the ethical considerations in 

Appendix II of this research. This is particularly important as all topics around sexuality are 

usually a shame and taboo subject in the Rwandan society. Participants were assured of this 

cautious handling of their identity as a conditional give away for honest responses. 

 

4.2.1 Profiles of Participants. 

Participants in this study were strictly limited to high school graduates. The case study for the 

research was Davis College, Rwanda. Those that participated were required to have done both 

their primary and secondary level education within the republic of Rwanda, following the 

national curriculum of Rwanda as the perceptions that formed the focus of this research were on 

CSE as integrated into the Rwandan curriculum of basic education. Criteria relevant to this study 

were employed to choose participants. The following factors were considered;  
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age, sex, marital status, parenthood status, country curriculum of primary school attendance, 

country curriculum of secondary school attendance, and the year of secondary school 

completion. 

The particulars considered have been useful in avoiding putting participants in one bracket while 

they may be undergoing varied life situations. As opposed to that, allowance was given to a 

possible disaggregation of data into all the particulars considered. However, these were not made 

mandatory criterion as the main qualifications to participate were being a high school graduate 

and having studied within the Rwandan national curricular provisions. 

The profiles of participants as per these items of criterion are presented on Table 1 below. 

 

Table 1: A tabular presentation of the profiles of participants in this research.  

 

No Consideration. Participants. Split 

Tally. 

Total 

Tally. 

1.  Sex of Participants. Male. 10 20 

Female. 10 

2.  Age of Participants. (18-30) years. 20 20 

3.  Marital Status of Participants. Not Yet Married. 19 20 

Married. 1 

4.  Parental Status of Participants. Already a Parent. 1 20 

Not Yet a Parent. 19 

5.  Curriculum at Primary School. Rwandan National Curriculum. 20 20 

6.  Curriculum at Secondary 

School. 

Rwandan National Curriculum. 20 20 

7.  Year of Secondary School 

Completion. 

2017. 1  

2018. 13 

2019. 6 

8.  Total Tally of Participants. 20 

 

Source: Data collected by the researcher in August, 2021. 
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From table 1, above, a total of 20 participants took part in this study. The number of participating 

males was equal to that of females. All participants went to school within the Republic of 

Rwanda undertaking the Rwandan national curriculum. It is, clear as well that the participants 

are all within the age bracket of 18-30 which means that they are youths by Rwandan 

classification. One participant is already married. Three of the participants, including the married 

one have children. The married one has two while the rest have one each. The years of 

completion of secondary education are between 2017 and 2019 which, in the opinion of the 

researcher do represent a reasonable basis to conclude that the version of CSE content taught to 

them is current. However, one participant indicated that they completed their high school in 

2005. 

 

4.2.2 The Perceptions of the Relevance of CSE Amongst High School Graduates 

After raw data collection was completed with the transcription done and sorted by thematic 

areas, the following are the thematic subtitles following which the data is presented: 

 The Importance of CSE in the Eyes of High School Graduates, 

 Perceptions of High School Graduates on the relevance of CSE in terms of Sexual and 

Reproductive Rights, 

 The perceptions of high school graduates on the relevance of CSE in terms of Sexual and 

Reproductive Health, 

 Perceptions of high school; graduates on the relevance of CSE to their readiness for 

parenthood and child bearing, 

The researcher notes that due to bulk requirements for a master’s degree thesis and for 

methodological purposes, it is impossible to put the details of every respondent in this research. 

Detailing is for a few selected cases with the rest having their perceptions summarized to support 

the detailed accounts to the extent of their alignment.  

Additionally, it is important to clarify that no perceptions have been left out owing to volume 

requirements. All thematic areas are adequately represented. 
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4.2.3 The Importance of CSE in the Eyes of High School Graduates. 

All participants respond affirmatively when asked about their perception of the relevance of the 

introduction and sustenance of CSE in both secondary and primary school levels. They have all 

indicated that CSE is very important for the youth as it gives them information and choices from 

which comes empowerment. They all agree that CSE played a notable role in their teenage 

development years while sometimes overtaking life events. 

The following account of Fatima most eloquently represents a general view towards the 

importance of CSE amongst high school graduates judging by the participants herein: 

 

“Yes, because sometimes you may find that some children grew up orphaned or others do 

not feel free or open with their parents so that they do not feel free to talk about that 

[sexual issues], and for sure we need such education because I have seen my friends 

when we were in primary school, some of them were orphaned, they don’t have someone 

to tell. Especially young girls, when they go into their periods, they don’t know how to go 

through that situation. Some of them feel like they have injuries or things like that which 

is not true but if we have that [sexuality] education to help and prepare us such that if the 

situation comes we will know how to go through it.” 

 

In Fatima’s testament, CSE lifts up even the disadvantaged child from the harm of being ignorant 

of their situation. She chooses to justify the importance of it from a single example with two 

facets. One of these is that a child/ teenager has parents but owing to the taboo that is sewn to all 

matters to do with sex, this child cannot approach their parent to discuss sexuality. The second 

circumstance is, of course that of an orphaned child. If this child is to benefit from parental 

teachings of sexuality, of course they would not. 

In the case of parents who are alive and well but do not get involved, another participant under 

the pseudonym of Nuru had the following opinion: 

 

“My parents were always busy, especially my mom she was a full-time worker so we did 

not have to talk about my sexual health or anything about that. The first time I learnt at 

primary school about the menstrual cycle of women so when it came for the first time I 

was not as surprised as I should have been if I had not learnt about that in primary 
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school. I would have found myself scared, seeing myself bleeding not knowing what was 

happening to me. But because we had already learned in school that it will definitely 

happen I was kind of prepared.” 

 

What Fatima, and all participants seemed to agree on is that CSE is needed as a substitute to 

parental teachings owing to the falling short of parental education. That parental care is 

insufficient in teaching sexuality seems to be a common observation amongst high school 

graduates. 

While menstruation may not be the only problem for which the youth need to learn from CSE 

curricular, it has been microcosmically used to represent a wide array of other circumstances 

young people find themselves in when they are left to ignorantly face life events of a sexual and 

reproductive nature. 

Apart from mere knowledge, twelve participants went ahead to mention that CSE helped to 

equip them with choices. This, in the researcher’s understanding is a very huge component of 

empowerment owing to the fact that then the power to make decisions begins with the choices 

one has. 

However, thirteen participants raised concerns that while the CSE curriculum they went through 

in basic education is relevant by virtue of importance, it fell short of providing enough 

information such that they had to find a lot of information that they feel that they should have 

met in school from other sources. A deeper depiction of that will be covered in section 4.2.5 

which goes into CSE and its relevance to SRH and 4.2.6 which deals with CSE and the readiness 

for parenthood as these concerns have been exclusively raised in relevance to those thematic 

areas.  

The findings covered in this section do resonate with various findings in literature examined in 

chapter two. For instance, the relevance of CSE due to its importance in presenting solutions to 

practical problems amongst the youth resonates with the findings of Browes (2015) on the study 

of the Ethiopian situation where the youth thus exposed to CSE are presented with knowledge 

and choices which equip them to avoid unwanted pregnancies and STIs and HIV/AIDS which 

lurk around the lives of the youth. Interestingly, perceptions of high school graduates do agree 

with the findings of the researcher consistent with all literature in chapter two which have agreed 
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that CSE is relevantly important in bringing up a sexually healthier, informed and responsible 

youth. 

However, investigating the general perception of relevance of the CSE by graduates in the lenses 

of the theory of cognitive dissonance reveals that it is possible for the human mind to either 

positively or negatively perceive a phenomenon in anticipation. In this case, the graduates clearly 

indicated that they found CSE to be important as it is a worthy replacement for other sources of 

sexuality and reproductive wellness knowledge. However, they crave for more. The more they 

crave for they obviously have not met. The only explanation for this is that the positive 

perception is an anticipation based on the track record of what they have already seen in CSE. 

Now that the graduate has not one quarrel with the substantive content of CSE, they most likely 

have, as a consequence of trust, built and developed a perception that even the remaining content 

is useful to them – hence the lament. The researcher found this phenomenon to be most 

interesting as the theory of cognitive dissonance has not delved much into anticipatory 

perception. 

 

4.2.4 High School Graduates’ Perceptions of CSE’s Relevance to SRH Awareness 

 

Thirteen participants rated CSE’s relevance at above 5 on a scale of 10 while 7 rated it below the 

5 mark. Those who rated it at above 5 indicated that CSE had taught them so many things that 

they would have risked learning from non-credible sources had CSE not been availed.  

From the data collected the content in CSE is approved of by at least 65% of the participants as 

up-to-date and useful to them through and beyond primary and secondary school. 

Specific SRH matters like usage of contraceptives, condoms, and abstinence plus menstruation, 

early unwanted pregnancies and Sexually Transmitted Infections were taught as these are very 

frequently mentioned by participants mostly as examples to justify that CSE contributes 

relevantly to their SRH. Fatima reported to have specifically benefitted from CSE in terms of her 

SRH in the following words: 

“[CSE] information was relevant especially for me because it gave me information that I 

could use either to face the life situations I could be passing through. I remember when I 

was in senior 12 in my first term I went into my periods. I was in boarding school, no one 

                                                           
2 Senior 1 in Rwandan Education System is first year of secondary school. 
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I knew there that cared about me except may be my classmates. But the education I got 

from my P6 helped me to take care of myself like knowing how to wear pads and 

remembering that I have to wash my body like twice a day. 

However, there were dissenting opinions. When asked to rate on a scale of 10 what her 

sentiments were on the relevance of CSE to her SRH, Nuru rated it at 2/10. She, and another 13 

participants indicated that while the content was good and useful there was a great weakness 

when it came to curriculum delivery. They found that teachers represented the weakest group in 

ensuring that CSE content was as relevant as they would have wished.  The actual point 

commonly raised was that teachers did not seem trained or ready to handle culturally sensitive 

content on subjects like abortions and vasectomy from a scientific point of view. Instead, a lot of 

Rwandan cultural world view seeped itself into the content and the extent of transparency offered 

in class. 

An interesting observation was made that suggested that while there could be made comparisons 

between content taught by different teachers in different subjects the case was not so for CSE 

lessons. CSE lessons highly depended on the individual teacher. In fact, greater credit was given 

to male teachers for boldness to talk about issues that could be seen to affect the youth like 

abortion, safe sexual practices amongst adolescents and the youth generally. When asked why 

they thought this was the case 3 respondents blamed it on teacher training while the rest blamed 

it on culture. Those that blamed it on training indicated that while having SRH content in the 

curriculum was important, it would be more useful to have teachers who specifically handle 

sexuality as an independent subject and solely trained for that. It was reported that a teacher of 

religious studies, for instance, will most likely view sexuality from a religious angle while that of 

mathematics will view it from a mathematical angle. While both ways may be correct, the 

approach was observed to not be standardized. 

 

Participants who blamed poor delivery of CSE on culture observed that while the taboo subject 

of sexuality is spoken of in hush tones within the Rwandan culture, for some reason the 

classroom environment elicits excitement. Students display eagerness to learn and a heightened 

level of inquisitiveness. Generally, this inquisitiveness was said to come from excitement and the 

desire to address sexuality matters from the perspective of the youths. A participant under the 

pseudonym of Carine indicated that; 
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“...sexual issues have always been presented to us like we come from the Stone Age. 

Things that were done in the 19th century are now old fashioned because we are modern. 

Now we can use technology to communicate and to find out information. Do you think 

that my great grandmother knew how to kiss? No…. sometimes I feel like the ones 

teaching us do not know modern things. That is why students kept asking questions and 

clarifications about sexuality that was being taught in class.” 

 

A close look at the above response to a probing question as to why sexuality matters elicited 

anxiety in the classroom environment shows how much of a perceived generational gap exists 

between the deliverer of SRH related material in CSE curriculum and the recipient. The resultant 

feeling is that CSE does not accurately address challenges the youth are likely to face, but rather 

is meant to edit the youth to conform to older generations’ wishes while the said wishes do not 

rhyme with the youth’s “modernity”. A further probing into this matter on how then culture 

should be blamed for the lack of conformity to modernity, Carine indicated that indeed culture 

affected the readiness of teachers to address questions from students. Mostly, teachers, just like 

parents, fell shy and utterly refused to discuss details of the taboo that is sex. Eventually, 

students were either silenced or blamed for impiety and impoliteness that come with foreign 

interference. 

Desmond found it interesting that their teacher refused to entertain the question of the reality of 

homosexuality in Rwanda dismissing it as something that was neither in the curriculum nor 

properly Christian. When the classmate had insisted on the subject, they were asked to explain 

whether they were homosexual themselves. This kind of response putting a student on the spot in 

an embarrassing manner may have been geared towards silencing the student which it did. It is 

regrettable that that subject could not be exhaustively discussed as it may have provided data for 

further research, however even at the student’s level the liberty of thought that comes with 

discussion of sexuality was dimmed. The participant Desmond in this research, while not being 

the student in question, reported that his opinion did change on whether CSE was meant to 

address the challenges of the youth or to edit them to conform to set bounds of sexuality 

conscience. 
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High school graduates reported that they learnt a lot from CSE classes while those who did 

biology as a subject did indicate a deeper knowledge of scientific facts relatable to CSE. Those 

who took CSE in Social Studies only could not understand the deeper anatomical and 

physiological risks that come with SRH. They however, after receiving the scientific facts of 

sexuality lacked anyone to guide them on embracing healthy and informed sexual leanings. 

Desmond further remarked that; 

“I learnt a lot of things in biology but not what to do with them. I only went to class 

because it was a must and …never took it as seriously as was in chemistry because I 

knew that it added nothing to my final grades. A lot of things that I heard in class I 

cannot remember because they are not in my dreams as a professional.  Everyone knows 

that the General Paper has one point which makes it not serious. No one spends time on 

the General Paper where sexuality education is taught briefly.” 

 

The downgrading of CSE into a thumbnail into the General Paper seemed to send a wrong signal 

to learners that is was not serious. Desmond represented the general feeling of participants that 

sexuality education was not given prominence. As a result, there was an expressed wish by 

participants that Sexuality Education should be made a subject of its own to allow all individuals 

equal chances of learning the details. An eloquent example was given by Nuru who said that; 

“...well I always knew that if I have sex with a boy I would get pregnant. My mother told 

me that and the teacher simply repeated it in school. I did not know how exactly one gets 

pregnant and I never cared to find the details as sexuality was not really a major 

subject.” 

The response above, was meant to mean that the participant was only presented with a threat of 

pregnancy. She was never armed with the science of it nor ways of keeping herself safe. Worse 

still, she was not armed with the information that could help her in case it happened. Instead, she 

indicated that pregnancy was presented as a death sentence, just like the Imam would. An issue 

of how seriously CSE is taken arises from the participant. This resonated with what so many 

participants said. It was persistently reported that no one took sexuality education seriously. The 

seriousness comes because its content is examinable, however it is at the very best a necessary 
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difficulty as its content may be examinable through other subjects while it really is not part of 

anyone’s subject combination3. 

 

There was, also, a question of whether the information learnt in school had been useful at any 

point this far. Fourteen out of the twenty participants answered affirmatively indicating that they 

have a deeper understanding of their bodies due to sexuality school lessons. Nine out of twenty 

indicated that they have had a chance to debunk myths surrounding sexuality using education 

they got from school. The six out of twenty could not report on whether CSE content has been 

useful this far as they chose to decline the question.  

 

In general, CSE was said to provide useful and relevant information to high school graduates, 

although huge areas of improvement were prescribed in the training of teachers and ensuring that 

the subject was a stand-alone subject in school. A great motivation was the indication that 

participants had faith in the credibility of facts as presented in school. However, while the 

content is credible, a similar finding as that which is opined by both the RFSU (2017) and 

INERELA+(2015) that there is arguably a general weakness in CSE delivery stemming from 

inadequacies occasioned by lack of teacher training on CSE. The perceptions of the respondents 

here went a step further to show how disenfranchised learners feel when their questions on CSE 

and what their youthful age brings are dismissed, ignored, diminished or simply relegated to the 

“unfit-for-this-society”, category, and herein the researcher finds concerning doublespeak from 

those entrusted with the great work of delivering CSE to school going youth. 

The CSE curriculum usually itself justifies why it is necessary as part of its introduction to 

students. For instance, in the Rwandan context as of 2016 school text books showed that 

sexuality education is an important part of the Rwandan society, and has always been (Myres, 

2016). As this is, already, acceptable knowledge, any action both, tacit and express, suggesting 

the contrary creates dissonance. In the case of CSE, graduates have such highly affirmative 

perceptions such that the dissonance is resolved by them ignoring the impediments that may pull 

back CSE. This is evidenced by the demand for more CSE content even when the option to 

                                                           
3 In the Rwandan education system students concentrate in three chosen which are together referred to subjects 

called a combination. A student taking Mathematics, Economics and Geography will say that their combination is 

MEG and acronym drawn from the names of the three subjects. 
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choose to immortalize shame and taboo associated with sexuality and reproduction is ubiquitous. 

This, in the scope of the theory is some form of belief disconfirmation, albeit positive as the 

mind of the graduate chooses to affirm the importance of CSE despite setbacks and back the 

choice with CSE’s flawless record. 

 

4.2.5 High School Graduates’ Perceptions of CSE’s Relevance to Sexual and Reproductive 

Rights. 

It was immediately clear from findings that none of the participants could recall any lesson on 

their sexual and reproductive rights. A closer probing showed that they were, additionally, not 

aware of what was meant by sexual and reproductive rights as they may have never met that 

exact phrase at school. It was, in that case, essential to establish what they felt should be a 

standard and acceptable manner in which all persons should be treated by others before finding 

out how much of that kind of opinion was shaped in the CSE curriculum. 

 

All answers that came can be summarized into two specific responses given by Rose: 

“I should not be forced to have sex or beaten by anyone, and I should not be forced to 

marry someone I do not love.” 

It was necessary to establish what information participants had dependent on gender. Ladies 

generally agreed with Rose and nothing more could be added. All their answers revolved around 

forced sexual activity and marriage against one’s will. It was clear that they were not really 

equipped in terms of knowledge of their rights. A further probing revealed that they already 

knew the two points they all repeated prior to going to school. They, however, knew that they 

had the Isange One-Stop Centers 4 to which they should report all manner of abuse. Six of the 

female respondent indicated that they learnt more about the one-stop-centers in school. It was, 

also, observed that the mere knowledge of these rights was not enough to stop abuse. Rose 

opined that; 

 

“Sometimes it is hard to live with rights. For example, I know that I should not be 

slapped and I know where to go if a man slaps me or forces me to have sex with him. But 

                                                           
4 A program by the Government of Rwanda that was established in 2009 to help survivors of Gender Based 

Violence. It primarily works with the Rwanda National Police to prevent violence against women and children. 
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if I have nowhere to go and cannot afford basic needs then I report him and the police 

will not feed me what will I do after that? Sometimes you look to see what is easier. 

Sometimes you cannot avoid being beaten.” 

 

The quote above represents a revealed deeper complication in SRH-related rights teaching in that 

when it came to male participants, none of them could name any right they had in regards to 

SRH. They were more comfortable talking about the same two rights that women had albeit after 

considerable probing.  

None of the participants raised issues like abortions, autonomy of one’s own bodily integrity, 

access to SRH services, access to contraception, sexual orientation and gender identity, 

mandatory sterilization, mandatory pregnancy and female genital mutilation. When asked 

whether such issues were likely to occur in their lives all participants responded affirmatively but 

could not identify any specific lesson that was systematically offered to address these during 

their CSE lessons. Each of the participants indicated that they would have wished for these to be 

taught in the CSE curriculum for the general public to be more aware. 

In all, SRH-related rights could not get a high approval in terms of relevance as did SRH in CSE. 

This was not that the content was irrelevant in the eyes of the participants, but rather, that a lot of 

emphasis was put on SRH with issues of rights probably tacitly alluded to. These findings are 

similar to those advocated for by Kemigisha (2019) and Abogunrin (2006) finding that SRH 

related rights are shadowed by the quest for the eradication of potential health related hazards, 

but also from varied cultural backdrops having a short history of prioritizing sexuality rights 

because of the taboo status surrounding them. 

An interesting feature of this finding is derived from the realization that the Government of 

Rwanda, through the Rwanda Education Board (REB) has sanctioned sexual and SRH-related 

rights for publication and teaching in schools from as early as Senior 1 which include the ten 

sexual rights adopted from the 14th World Congress on Sexology while going further to 

introduce reproductive rights in the very words of the World Health Organization’s definition 

(Myres, 2016, p. 148). In fact, in the researcher’s opinion, it is interesting to find that graduates 

recall none of the rights content. This absolves curriculum content of all fault with either delivery 

of content or students or some external factors being responsible for the inconsistent situation 

this finding fronts. 
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The argument of the graduates from the collected data for this study is that they feel that teachers 

do not give sexual and reproductive rights prominence, probably they are too ready to parent the 

teenagers from sexual exposure by raising scary stop signs to inhibit sexual behavior, as opposed 

to availing liberty with knowledge as a tool to enhance freedom and choices – the intended end 

of which is sexual and reproductive health empowerment. In this case, then, the findings of 

Akpama (2013) when he asserts that traditional moral systems of a society have a huge toll on 

the delivery of CSE content and the realization of its objectives are ascertained as most likely 

true. The end result of this style of selective teaching of CSE content, then, is that graduates who 

were taught using the same books that provide sexuality and reproductive rights in an in depth 

manner cannot recall any of these rights. Of course, it is right to assume that the ideal result 

should not even be recalling, but completely adopted and integrated knowledge of one’s own 

rights. The results showed that we are still far from this ideal of empowering the youth as they 

have not been allowed the chance to have new knowledge to replace ignorance or erroneous old 

knowledge enough to form perceptions at all. There has not been cognitive dissonance in this 

area. In the end, the researcher concluded that when it comes to sexuality and reproductive health 

rights, high school graduates cannot hold any opinion as opposed to either embracing or 

discarding the subject as useless. The theory of cognitive dissonance does indicate that 

perceptions are formed out of interaction with phenomena, not abstinence. 

 

4.2.6 High School Graduates’ Perceptions of CSEs Relevance to Readiness for parenthood and 

child bearing. 

The interaction with participants made clear that parenting and child bearing are matters of 

profound seriousness amongst high school graduates. Every participant interviewed had a very 

positive perception of marriage with one already in a legal marital relationship. Nineteen of the 

participants wished to have their own children and to be good parents. The remaining 1 

participant is already a parent. 

 

The parent participant admitted to have gone through CSE in school. He, however, reported that 

he wished to have studied biology which he never did, for he felt that it could have helped him to 

understand child bearing better. While there was a considerable amount of content in his 

secondary school about childbirth, he found that most specifics were to be learnt by experience. 
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Being male, a lot that took place during the birth of their child had him take a passive role as his 

sisters-in-law took over all roles to care for the mother and child. He had to rely on their 

knowledge, and while being male somewhat denies him a lot of inherent involvement in the child 

bearing process, he felt that almost everything was unfamiliar. Prenatal care, hospital/maternity 

procedures and processes, immunizations and what the child was being immunized against, next 

steps in the post-natal care for the mother all seemed a very unfamiliar territory. 

 

The remaining participants had not experienced childbirth first hand. None of them could name 

the immunizations a baby goes through and health conditions against which they were 

immunized. However, 7 female participants were really well versed with prenatal and post-natal 

care and attributed it to CSE and experience from caring for close relatives who had gone 

through childbirth. The remaining 3 females could not give any conclusive opinion on these as 

they claimed to be completely oblivious of anything other than what they termed to be general 

knowledge on hygiene, exercising and nutrition. These responses, while seemingly general to the 

participants are deeply useful. A lot of this information was included in CSE but the participants 

could not point out the percentage. 

 

When it came to males, a general feeling was that matters of childbirth are basically female and 

that knowing them, while appreciable, would not be useful. A majority spoke of nutrition, 

hygiene, exercising, lighter work and freedom from violence. The picture was comparable to that 

of females. 

 

All participants expressed knowledge of the need to seek medical attention and advice during 

and after pregnancy and child birth. They, additionally, knew where to seek help for 

circumstances unknown to them. The outstanding role of CSE in this section was offering 

students with a reliable guide to healthy childbirth. However, how lives are in parenthood was 

not one of the topics participants expressed a lot of knowledge in. 

All in all, participants found CSE to be useful in preparation for childbirth and parenthood and 

wished more details had been offered to them. Two female participants pointed out that practical 

sessions and field trips to health facilities could help to make the course more relevant. The IPPF 

(2010) does make findings confirming the findings in this section when it claims that the youth 
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are victims of too little knowledge in the area of parenthood and child birth. The main 

recommendation of the IPPF is that there should be a more coordinated approach by CSE to 

expose children to these matters as well as to their related rights. However, this seems not to 

have been done to the level the graduates expect.  

From the data collected it became apparent that is evidently present in school text books has not 

sufficiently succeeded to empower the youth in the area of parenting and childbirth. 

Additionally, there is, observed, a deep lack of structured practical sessions including trips to 

actual health facilities, step by step guidance by practicing personnel and simulations of what 

parenting and childbirth entail. As a result of this, the youths plainly expressed fear of the 

unknowns associated with childbirth. It is fair to find that while it is apparently clear that all of 

the interviewed graduates save the one who is a parent already are looking forward to becoming 

parents, no actual plan on how to go about it exists apart from good luck, reliance on relatives 

who have not gone through CSE and an assurance that health facilities know what to do. In the 

stead of the empowerment that was meant to be drawn from CSE (Doortje Braeken, 2008), the 

youth is plagued with fear of the unknown (Akpama, 2013). This fear is subjected to wishes that 

more could be done, especially when they know that childbirth and parenting are practical 

commitments of a lifetime. The good news, however, is that the little known bits are perceived to 

be vitally necessary. 

 

4.2.7 Relevance of the Theory of Cognitive Dissonance to the Research 

Findings 

The theory that is preferred by this study as indicated in chapter two is the theory of cognitive 

dissonance as advanced by Leon Festinger. The study’s findings led to an indication that high 

school graduates in Rwanda do perceive CSE to be relevant to them. 

High school graduates disclosed that issues for which the ICPD was established with a specific 

reference to CSE are indeed challenges which the youths that make up the graduates do 

anticipate and go through. That is to say that to the onset, the myriad challenges that CSE was 

tailored to address were indeed the actual problems high school graduates fear and face. 

However, despite the fact that the youth do go through CSE trainings, there was an indication 

that the content of the curriculum needs to be revised and teachers trained. This, on the flip side 

is an indication that the youth do affirm the need for CSE and wish for more of it. The only 
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reason for this can be found in the theory as advanced that when an individual’s mind is faced 

with new knowledge, they choose whether to discard the old or discard the new for the sake of 

the mind remaining consistent in what it perceives as true and embraces relevantly worth 

identifying with. At a finer level, the individual may either choose free choice, which is to 

choose to lose one over the other, belief disconfirmation, effort justification or induced 

compliance to resolve dissonances with the end result being small bits of repeated adoption of 

the new to create new beliefs, perceptions and even outwardly manifestable behaviors. 

In this case, the research predicted that according to the theory high school graduates would have 

a positive perception of CSE owing to a choice of its teachings over their feelings and pre-CSE 

beliefs. The graduates embraced CSE as a useful tool and armor to face whatever challenges that 

plague them at their age which the CSE curriculum was made for. The theory of cognitive 

dissonance then holds true in this research. 

 

4.3 Conclusion of the chapter 

This chapter brought forth findings from the field. Participants’ experiences and opinions on the 

relevance of CSE as offered in basic education in Rwanda have been explored. Relevance was 

presented in three main fronts for clarity and order which are the relevance of CSE in terms of 

Sexual and Reproductive Health awareness, SRH-Related rights and CSE and the readiness for 

childbirth and parenthood. In general, CSE has been found to be relevant in the eyes of high 

school graduates but with many areas of improvement. It is important to note that not one of the 

participants felt negatively about it, but rather they yearned for more and better CSE delivery. 

The findings above do resonate with a lot that existent literature opines. Similar studies have 

shown that students and graduates from high school systems the world over perceive CSE to be 

useful. Akpama (2013), Abuya B.A (2020) and Dejong J. (2005) do all agree that there is no 

doubt that the youth do positively perceive CSE to be relevant to them. Additional voices are 

added by Browes (2015), Hulshof (2016), Hindin (2009) and HDI (2018) all who agree that CSE 

perceptions of the youth are not a problem, but that the greatest weakness in the CSE enterprise 

is the curriculum and delivery, views that have been widely shared by participants in this study. 

 The study worked on a pedestal assumptions drawn from the theory of cognitive dissonance. It 

is interesting to note that that CSE has been embraced as relevant by all respondents is an 
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accurate affirmation of the predictions of the theory of cognitive dissonance. All respondents did 

uphold that they acquired new knowledge from CSE thus confirming its relevance to the. It 

should not be lost to the reader that the expressions of respondents in this study are as a result of 

long learning processes expressed against backdrops of experiences and not a single event. The 

expressions here are drawn from what the respondents expressed as their beliefs, thus 

perceptions. In this case the theory of cognitive dissonance’s claim of perceptions being the glue 

that holds blocks of information together to make it knowledge is confirmed as true. 
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Chapter Five: General Conclusion and Recommendations 

5.1 Introduction  

This chapter presents the general conclusion of the study based on the accounts of the 

participants and the inquiry plus interpretations made by the researcher from the findings thereof. 

It, additionally, addresses recommendations directed at various CSE stakeholders while 

suggesting areas of more research. 

5.2 Summary  

The study evaluated and investigated the perceptions of high school graduates on the relevance 

of Comprehensive Sexuality Education in Rwanda. It then sought to recommend ways of 

improving CSE delivery to the ends of better relevance to the youth of Rwanda specifically and 

the globe in general. 

 

The design of the study was qualitative, preferring case study as its inquiry. Data were collected 

from students in Davis College within Nyarugenge district of the city of Kigali, Rwanda through 

individual in-depth interviews made via phone calls. The reason for using phone calls was due to 

the strained ability for persons to relate as usual owing to the Covid-19 pandemic which brought 

about challenges like restricted travels and need to social distance as a way to curb the viral 

spread. The participants in this study had all gone through the Rwandan National Curriculum at 

basic education level, and had attended the CSE lessons offered in Rwanda. 

 

With the guidance of the four objectives enumerated in chapter 1, findings accruing thereof 

vividly showed that CSE is perceived as relevant by the youths who have completed basic 

education in Rwanda and receives approval as a step in the right direction. However, this 

relevance is drowned in weaknesses coming from the delivery of the content which can be traced 

to the discomfort in addressing taboo subjects like sexuality and a lack of prominence as “equal 

and examinable” amongst subjects in school. The result of these findings are that while CSE is a 

step in the right direction, it, due to the weaknesses described above, faces a lot of challenges in 

solving or even addressing the trendiest challenges that the youth face, in the first place. It fails 

to relate into their real life challenges, not because CSE is wrong, but because it has been under-

employed and greatly under-utilized as a tool to lives of the populations into a happier one in line 
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with the initial objectives of the ICPD. It becomes apparent that CSE has to be deliberately 

weaponized against potential hazards that lurk amongst the youth in three thematic areas which 

are SRH awareness, SRH-related rights and readiness for parenting and childbirth. Of the three, 

more emphasis has been laid on SRH awareness than it has on SRH-related rights and readiness 

for parenting and childbirth. Participants indicated very basal knowledge of SRH-related rights 

and a very minimal exposure in that direction. Recommendations to keep CSE but with areas of 

improvement illuminated are fit in the Rwandan context. 

 

5.3 Conclusion of the study 

While the general objective of this study was to investigate and assess the perceptions of the 

relevance of CSE amongst high school graduates in Rwanda, for specificity the objective was 

narrowed down to three specific objectives informed by three thematic areas. The three were 

relevance of CSE in relation to SRH awareness, the relevance of CSE in relation to SRH-related 

rights and the relevance of CSE in relation to readiness for parenting and childbirth. The first two 

are the two universal lobes of CSE (Doortje Braeken, 2008), while the third was considered 

significant as coincidentally, youths in higher learning institutions are around the legal age of 

marriage in Rwanda (MINIJUST, 2016). The objectives, thus fashioned, were met and 

conclusions drawn as indicated in the next three paragraphs. 

 

Firstly, there is a sharp inclination of CSE in Rwanda towards SRH. Topics that were readily 

remembered were menstruation, HIV/AIDS, STIs and unwanted teenage pregnancies with 

abstinence given prominence as a best practice. However, teachers looked bedeviled by cultural 

conservatism and lack of adequate preparation in terms of training to address students’ curiosity 

and excitements arising from the taboo subject of sexuality. As matters of health are scientific to 

a large extent, students who came from non-scientific (specifically, biology) inclinations do not 

get the dedication and time allocation enough to understand these health-related matters as CSE 

is taught in the General Paper which holds many other unrelated subjects, an all that for a final 

one point out of a possible 73 in the final grade. 

 

Second, CSE’s relevance in terms of SRH-related rights is the greatest casualty. Participants 

have not accrued knowledge of their rights from CSE. As many cannot remember when this was 
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exclusively addressed, there is a conclusion drawn that SRH-related rights have not been 

prominently delivered by CSE. A lot of time and energy, judging by the applicants’ ease of 

responding, is spent dealing with matters of SRH at the expense of rights. Another observation 

was that as the issue of rights stems from the law which further stems from culture, common 

practices and beliefs of a society, cultural conservatism denies sensitive sexuality subjects 

attention. As a result, the youth who have gone through the CSE curriculum are still prone to 

ignorance of what is or is not a right, and further even the notion of rights based challenges that 

may exist. It is the opinion of the researcher that owing to the lack of offering of CSE as a stand-

alone subject, and that no other subject in the school curriculum could make up for the loss of 

legal knowledge and attention in CSE, too little knowledge exists in this thematic area. 

 

Lastly, the relevance of CSE in terms of readiness for parenthood and childbearing needs a lot of 

improvement. There is an acute gap in bringing academic facts to real life practice which may 

have stemmed from a lack of practical lessons and field trips to actual facilities and the fact that 

this content is not primarily examinable thus attracting very little attention beyond the actual 

memorization for purposes of attaining a simple pass mark in a General Paper that has CSE 

drowned in many other topics. As a result, both male and female CSE graduates have to rely on 

close relatives to know what to do in the event of pregnancy and eventual childbirth. Parenting 

does not seem to have been covered at all. 

 

In line with these conclusions, a general conclusion is made that while CSE presents true and 

reliable information, there is a general weakness in its delivery and that it fails to move beyond 

academic work into completing a circuit of material change by connecting the academic material 

with real life situations and ensuring a sustained post school relevance for graduates. 

 

5.4 Strengths and weaknesses of the study 

This study involved participants drawn from various settings from throughout Rwanda. As a 

result, a picture of the Rwandan nation is represented in the participation of participants.  

 

Additionally, the researcher invested energy in understanding contexts and meanings accruing 

from testimonies of participants. Due to the qualitative nature of the research, and the in-depth 
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interviews with flexibility borne by guiding questions data collection techniques, the researcher 

could probe more for a deeper understanding while the participants were allowed to digress or 

even express themselves as much as they could beyond the open-ended questions which brought 

in their sentiments and enriched the research with a keener sight of their attitudes towards CSE. 

This, often provided the researcher with meaning and context that would be otherwise lost in a 

strictly structured interview. 

 

There was no risk of loss of meaning in translation as all participants were well versed with 

English which is the language of this study. 

 

Limitations of this study can be seen in its qualitative nature. The number of participants was 20 

chosen from a college setting. Not all high school graduates go through college setting, and 

definitely high school graduates in colleges do not form a majority of high school graduates. The 

results herein, therefore, cannot be conclusively generalized for all high school graduates, not to 

mention high school dropouts who are parts of the society. The suggestions that these groups 

should be studied in further research. 

 

5.5 Recommendations   

Recommendations from this study are invested in improving the relevance of CSE for the youth. 

For this reason, the recommendations herein are inclined towards the input of policy makers as 

that is the category of CSE stakeholders endowed with the mandates to move and effect changes. 

The specific stakeholder who would primarily consume these recommendations is the 

Government of Rwanda while other stakeholders may be invited to effect the work. 

 

5.5.1 Introduction of CSE is a stand-alone subject in school. 

This specific recommendation goes to the Ministry of Education. There is a need to make CSE a 

stand-alone subject. Hazards bedeviling the youth in terms of SRH, unplanned parenthood and 

ignorance to rights are so real and may not be covered as a topic or a few topics amongst a 

myriad unrelated clutter.  

Making CSE a stand-alone subject in this context means that it should be elevated to a subject 

with equal weight with other subjects, made mandatory for all youth, be taught from primary and 
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secondary levels complete with a program to train teachers for the subject, publish a curriculum 

encompassing the three subject themes of SRH, SRH-related rights and readiness for parenthood 

and childbirth. Both theory and practice to the extent of practicability should be examined and be 

subject to curriculum reviews and quality assurance to address current needs of the youth.  

 

There should be CSE in the subject combinations added to the regular combinations as this will 

help to speak to the importance of the subject to the youth. 

 

5.5.2 Introduction of practical sessions and field trips to relevant facilities in respect to 

parenthood and childbearing. 

The Ministry of Health should consider availing its facilities for academic field trips to 

familiarize the youth with the procedures of child bearing, prenatal care, post-natal care and 

emergency child birth. The aim here is to allow the health ministry to be proactive and 

pronounce itself as a stakeholder in CSE while eliminating the reliance of the youth on people 

who have been to the facilities for the actual child birth. 

 

A further step should be in collaboration with the MIGEPROF5 to teach the youth about 

parenthood, life changes and possible relationship changes and conflicts that may arise after the 

arrival of children thus causing gender based violence and intolerance, planning on how best to 

bring the children up, teaching them the rights of children and the responsibilities of parents and 

where to find help and support. 

 

This consideration would expose children to knowledge that they so much need but do not have 

when taught tacitly. 

 

5.5.3 Collaboration between CSE stakeholders and MINIJUST to amplify SRH-related rights. 

SRH-related rights came out in this study as a definite area of improvement. MINEDUC6, while 

creating its curriculum for CSE at basic education should engage MINIJUST, not only for 

curriculum development, but also for curriculum delivery. The field of SRH-related rights is so 

                                                           
5 Ministry of Gender and the Promotion of Family. 
6 Ministry of Education – Rwanda. 
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intertwined with the general legal provisions of human rights and can be vast and require legal 

professionals to address concerns and questions from learners. The knowledge of rights and 

liberties should be a worthy supplement to scientific knowledge of human anatomy and 

physiology. If this is done, the researcher envisions a situation where the youth will be so 

empowered by CSE to negotiate for their rights and know exactly what steps to take to be safe 

and where to go in the event rights are threatened/infringed without indolence that arises from 

obliviousness or a perceivable fearful feeling of unfavorable outcomes. 

5.5.4 Introduction of CSE related Seminars and Evaluations prior to civil weddings. 

As CSE content cuts across all humans in terms of relevance, it definitely cuts across all citizens 

of Rwanda. Its knowledge, however, has not been made necessary by ordinary living conditions 

resulting in it not being taken seriously. Seminars preceding civil marriages which culminate in 

examination of understanding of basic facts would go a long way in giving CSE relevance in the 

lives of the youth and citizens in general. This revisiting of basic CSE content in a more mature 

needful and practical setting would reinforce retention and application of CSE knowledge. This 

way a feeling that CSE content is meant for short academic goals would be eliminated and 

replaced with the seriousness CSE calls for. 

5.5.5 Educating communities with and on CSE content. 

As the youth belong to the larger community, there is the risk of dilution of valid CSE content 

with inaccurate myths and assumptions. It is most likely that no one really asks the youth for 

their opinion on many CSE related matters even at family level. This could be because CSE’s 

importance may not be really known beyond the school setting. The youths educated in CSE 

should be able to transmit this knowledge to the society and those that they care for. Educating 

the communities, they come from would help to create a ripe ground for the youth to contribute 

to the society from lessons learnt in CSE. 

5.5.6 Introduction of Post-Secondary School Campaigns on the Roadmap of Parenting and 

Childbirth. 

 

MINISANTE could introduce campaigns on the roadmap to parenthood and child birth. This is 

where both male and female members of the society are constantly informed of best practices. 

This could be in community barazas or even village level information sessions. 
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5.5.7 Further Research 

Further research should be conducted to incorporate all groups that enjoy CSE partially and 

completely. These groups are high school dropouts, youths not attending school, youths who did 

not excel in school and youth already affected by SRH, SRH related rights and parenthood 

hazards. 

 

5.6  Conclusion of the Chapter 

This is the conclusion of the final chapter of this research. It sums up the major points of the 

whole study while revisiting conclusions for each objective and drawing a general conclusion. I 

have gone ahead to highlight recommendations for the betterment of the CSE output in Rwanda 

and beyond. In addition to conclusions, the study has recommended areas of further research. 

This section brought forward this study’s strengths and weaknesses. 
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APPENDIX I: MAPS 

a) A map of the City of Kigali showing Nyarugenge district where Davis College is located courtesy 

of ResearchGate. (Patel A., 2016, p. 3) 

 

 

b) A Google Map showing the location of Davis College (which is still indicated as, “Akilah 

Institute for Women” as of August 2021 on Google Maps after its old name) at 12 KN77St. 
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APPENDIX II: ETHICAL CONSIDERATIONS 

Message Sent to Potential Participants Seeking to Establish a Connection Prior to Sending 

Request for Consent. 

 

Greetings 

I am reaching out to you on behalf of Kevin Mbogo. He has asked me to reach out to you to help 

him in accepting to participate in his research that he is doing to complete his master’s degree. 

He intends to ask you a few questions via phone call on the topic he is researching on about the 

importance of sexuality education in secondary schools. This is his personal research. He is, 

therefore, not asking as Dean of Students, but rather as an individual pursuing his dreams as an 

expert in gender matters. He hopes that you will accept this request. 

Prior to the interview, and so you are prepared and comfortable during the interview, he will 

share the questions he intends to ask you. This is to ensure that you are comfortable. Please know 

that your answers to his questions will be kept confidential as Rwandan law protects the identity 

of people who participate in research. 

Kindly let me know if you accept this request by replying to me by the end of the day today. If 

you would like to have Kevin clarify anything, please let me know so he can call to clarify 

before the interview. 

Kindly note that he has chosen not to reach out to you directly so as to allow you a chance to 

freely accept or decline this request without feeling like you have offended him as a person. The 

list of persons I have contacted is purely mine as he has exclusively asked me not to share it with 

him unless you have accepted. The reason for this choice is to ensure that his position as Dean of 

Students at Davis College does not influence your decision, and that if you participate, you will 

do so comfortably and out of free will. 

Thanks. 
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Information and Request for Consent from Interviewees. 

My name is MBOGO, Kevin Ireri. I am currently pursuing a Master of Social Sciences degree in Gender 

and Development at the University of Rwanda. As a requirement in partial fulfilment of the requirements 

to complete the degree I am conducting a research which I intend submit and defend as my thesis. My 

topic of study is; 

“PERCEPTIONS ON THE RELEVANCE OF COMPREHENSIVE SEXUALITY EDUCATION 

BY HIGH SCHOOL GRADUATES - A CASE STUDY OF STUDENTS AT DAVIS COLLEGE IN 

KIGALI, RWANDA.” 

I do appreciate that you accepted to take part as a participant in this study. For purposes of context, 

sexuality education is provided to learners in both primary and secondary schools in Rwanda. Although 

sexuality education does not exist as a subject, its content is dissolved into other subjects like social 

studies which is taken by all students in the Rwandan curriculum. The primary goal of this study is to 

understand your perception on whether you find sexuality education as offered to you in school was 

relevant or irrelevant to you.  

I am thus seeking your written consent to participate in this interview as a person who went through basic 

education in Rwanda, attended sexuality education classes and completed secondary school education. 

You do not need to be an expert; neither do you need to have attained high scores on this subject to 

participate. Your honest opinion on whether sexuality education is relevant to you or not is of utmost 

importance to this research, future studies on this subject and the making of policies for the future 

generations of Rwanda and the world at large. 

Before consenting to participating in this study please be assured of the following: 

1. The interview will be conducted via phone call owing to the current Covid-19 regulations. 

2. Your identity will not be shared with anyone. 

3. Your opinion will not be recorded anywhere against your name or any other thing that may help 

anyone in identifying you. 

4. The call will be anonymously recorded for purposes of analyzing and interpretation of data only 

and will not be shared with anyone outside of the research team, and specifically it will not be shared with 

anyone at Davis College, or the general public as this is protected by law. 

5. The researcher knows that sexuality is largely a taboo subject in Africa. Please be assured that 

you will not be obliged to talk about sex or your private sexuality in this research. The discussion will 

only be about the relevance of sexuality education.  

6. You have the right to decline any question you feel uncomfortable to answer. 

7. You have an exclusive right to opinion, asking for clarifications and questions. 

8. A copy of the completed research findings will be shared with you at the end of the research. 

I, therefore, request your consent to participate in this study by copying and sending the script on the 

following page titled; CONSENT FORM to my email: kevinirerimbogo@gmail.com. 

 

I do appreciate your time and participation in advance. 

 

 

mailto:kevinirerimbogo@gmail.com
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CONSENT FORM 

 

I have read and understood the information presented to me above by Kevin Mbogo who intends to 

interview me for his Master’s degree research on the topic: 

 

“PERCEPTIONS ON THE RELEVANCE OF COMPREHENSIVE SEXUALITY EDUCATION 

BY HIGH SCHOOL GRADUATES - A CASE STUDY OF STUDENTS AT DAVIS COLLEGE IN 

KIGALI, RWANDA.” 

  

I have been afforded the opportunity to clarify and ask questions pertaining to the interview prior to 

taking part in the interview. 

The following is the assurance given to me: 

1. The interview will be conducted via phone call owing to the current Covid-19 regulations. 

2. My identity will not be shared with anyone. 

3. My opinion will not be recorded anywhere against my name or any other thing that may help 

anyone in identifying me. 

4. The call will be anonymously recorded for purposes of analyzing and interpretation of data only 

and will not be shared with anyone outside of the research team, and specifically it will not be shared with 

anyone at Davis College, or the general public as this is protected by law. 

5. The researcher knows that sexuality is largely a taboo subject in Africa. I have been assured that I 

will not be obliged to talk about sex or my private sexuality in this research. The discussion will only be 

about the relevance of sexuality education.  

6. I have the right to decline any question that I feel uncomfortable to answer. 

7. I have an exclusive right to opinion, asking for clarifications and questions prior to, and during 

the interview. 

8. A copy of the completed research findings will be shared with me at the end of the research. 

 

I therefore with full knowledge, and on my own volition do, by copying this consent form, and sending it 

to kevinirerimbogo@gmail.com, exclusively consent to being interviewed by MBOGO, Kevin Ireri for 

the purposes of the research. 
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APPENDIX III 

Interview guide for Participants. 

I. INTRODUCTION 

For interview information, ethical considerations and the consent request form, please see Appendix II. 

 

II. SPECIFICS OF THE PARTICIPANT. 

 

a) Code of Participant _______________________________________________________ 

b) Age (18-30 or Above 30) ___________________________________________________ 

c) Sex of the Participant     ____________________________________________________ 

d) Marital Status                _____________________________________________________ 

e) Are you a parent?         ______________________________________________________ 

f) Primary School Attended ___________________________________________________ 

g) Secondary School Attended _________________________________________________ 

h) Year of Secondary School completion _________________________________________ 

III. GUIDING QUESTIONS. 

 

a) In your opinion, and on a scale of 10, how relevant is Comprehensive Sexuality Education to you right 

now? Did it add any new information to you? How is that? 

 

b) As a person who went through sexuality education content at your basic education level, do you feel that 

sexuality education has equipped you enough to be able to negotiate your right especially on sexuality and 

reproductive health issues? How is that? Could you give me a few examples you may think of? As a lady/gentleman 

what are your SRH related rights? How many of these did you learn in class? Have you applied any of these 

anywhere in your life this far? Do you know of any circumstances where you should be able to claim your rights? 

 

c) Do you feel that sexuality education has equipped you with relevant information that you would practically 

use when making your decision about child bearing and parenthood? How is that? Did you have any such 

information before attending CSE classes? How do you as a man plan to care for your wife before and after giving 

birth? Do you know the procedures at the maternity? What immunizations will your baby receive and at what age? 

What complications do you expect with child birth either before or after delivery? How is childbirth going to affect 

your life? What paternity/maternity options are available for you? 
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d) Do you feel that sexuality education as taught to you at primary and secondary level has any relevant value 

when it comes to empowering the youth for safe and healthy sexual practices? How is that? How has information 

obtained from CSE about your Sexual and reproductive health been practically useful to you this far? Is there 

anything you feel that you would have lost had this subject not been introduced in school? What? 

 

 

e) What do you think should be done for the youth in Rwanda to have a better attitude or a more favorable 

perception of the relevance of sexuality education as offered in the basic education curriculum in Rwanda? (Should 

something be added or reduced or done differently). Do you think that the information needs to be updated to cover 

current youth needs, or is it sufficient? Has anyone ever tried to run a survey on your satisfaction with the sexuality 

education? 
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APPENDIX IV: LETTER OF INTRODUCTION FROM THE UNIVERSITY OF RWANDA. 
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