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ABSTRACT 

 

The iiconcern iiof iithis iistudy iiis iito iiexplore iiEffect iiof iisocial iistigma iion iithe iiprovision iiof iiinclusive 

iieducation iiin iiRwanda. iiA iicase iiof iiselected iisectors iiin iiMuhanga iidistrict. iiThe iispecific iiobjectives 

iiinclude iito iiassess iithe iicauses iiof iisocial iistigma, iito iiexamine iithe iirole iiof iiteachers iiin iistigma 

iireduction iiand iito iiestablish iithe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive 

iieducation. iiThe iistudy iiadopted iidescriptive iiresearch iidesign iiusing iiquantitative iiapproach. iiSocial 

iiexclusion iitheory iiwas iiused iiin iithis iistudy. iiThe iipopulation iiinvolved iion ii188 iipersons iiincluding 

iipeople iiwith iidisabilities, iiteachers, iihead iiteachers, iiparents, iiand iilocal iiauthority iileaders. iiPurposive 

iisampling iitechnique iiwas iiused iito iisample ii92 iirespondents iitaken iifrom ii188 iipersons iias iitotal 

iipopulation. iiDescriptive iistatistics iiwere iiused iito iianalyze iithe iiquantitative iidata. iiThe iidata iicollected 

iifrom iithe iiquestionnaires iiwere iicoded iiand iipresented iias iifrequency iidistribution, iipercentages iiand 

iitables. iiData iiwere iigathered iiwith iithe iihelp iiof iia iiself-administered iiquestionnaire ii(SAQ) iiand 

iianalyzed iiusing iiStatistical iiPackage iifor iiSocial iiSciences ii(SPSS) iiand iithen iipresented iiin iiform iiof 

iitables. iiThe iiMS iiExcel iiand iiSPSS iiwas iiused iito iicalculate iipercentages iiand iifrequencies iiand iito 

iiestablish iithe iicorrection iibetween iivariables. iiThe iistudy iiwill iibe iia iigreat iiimportant iito iithe iiexisting 

iiknowledge iiin iispecial iineeds iiand iiinclusive iieducation, iito iipolicy iimakers iiand iifuture iiresearchers 

iiand iieven iithe iimanagement iiand iito iithe iimanagement iiof iischools. iiFindings iiindicated iithat iithe 

iimajority ii(89%) iiagreed iiand iistrongly iiagreed, iithis iiimplies iithat iilack iiof iieducation iigreatly 

iicontributes iito iisocial iistigma. iiBesides, iithe iistudy iirevealed iithat iithe iimajority iiof iithe iiresponses 

ii(59%) iibeing iion iidisagree iiand iistrongly iidisagree iiimplies iithat iiteachers iido iinot iiapply iiinclusive 

iiteaching iimethods iiin iischools. iiFinally, iithe iifindings iiindicated iithat iimajority iiof iithe iirespondents 

iihaving iiagreed iiand iistrongly iiagreed ii(62%) iiis iian iiimplication iithat iisocial iistigma iiindeed iiadversely 

iiaffects iithe iiability iito iisocialize. iiAs iithe iimajority iiof iithe iirespondents iidisagreed iiand iistrongly 

iidisagreed iiwith iithe iistatement ii(61%), iithis iiimplies iithat iisocial iistigma iidoes iinot iiadversely iiaffect 

iithe iiability iito iiobtain iihousing. iiPearson iiCorrelation iiCoefficient iiresults iiindicated iia iipositive 

iirelationship iibetween iithe iitwo iivariables iiat iir=0.832and iip=0.000 iiIt iiwas iiconcluded iithat iithere iiis iia 

iistrong iipositive iirelationship iibetween iisocial iistigma iiand iiprovision iiof iiinclusive iieducation. iiThe 

iistudy iirecommended iithat iithe iiawareness iicampaigns iiorganized iishould iibe iiorganized iion iithe iirole 

iithat iisocial iistigma iiplays iiin iihindering iiinclusive iieducation iiso iithat iiall iichildren iiincluding iithose 

iiwith iidisabilities iiand/or iispecial iieducational iineeds iican iieasily iiaccess iiquality iieducation. ii ii 
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CHAPTER iiONE: iiINTRODUCTION 

1.0 iiIntroduction 

This iichapter iicomprises iithe iibackground iito iithe iistudy, iiproblem iistatement, iigeneral iiand iispecific 

iiobjectives, iisignificance, iiscope, iilimitations iiand iiorganization iiof iithe iistudy. 

 

1.1. Background iiof iithe iistudy 

Education iiis iithe iifundamental iiright iiof iiall iichildren, iiwhatever iitheir iinature iiand iistructure, iiare 

iicontained iiin iinumerous iideclarations ii(Like: iiEducation iifor iiAll, ii1990; iiUNESCO iiSalamanca 

iiDeclaration iiand iiFramework iifor iiAction, ii1994; iiDakar iiFramework iifor iiAction, ii2000; 

iiDevelopment iiGoals, ii2000). iiThe iiInternational iiConference iion iiFundamental iiRights iiis iinot iionly 

iiabout iithe iiprovision iiand iiaccess iito iieducation, iibut iialso iiabout iiits iirole iiin iisupporting iithe 

iidevelopment iiof iievery iistudent, iiincluding iithose iiwith iimental iiand iiphysical iidisabilities ii(Abosi, 

ii2007). 

 

In iimany iicases, iichildren iiwith iidisabilities ii(CWD) iiare iiamong iithe iimost iivulnerable iiin iiany iisociety 

iiand iiconstitute iione iiof iithe iimost iivulnerable iigroups, iisubject iito iiextreme iiviolations iiof iitheir iirights. 

iiThey iiare iihighly iidependent iion iithe iilove iiand iicare iiof iitheir iiparents, iifamily, iiand iithe iiwider 

iicommunity. iiWhen iichildren iiwith iiphysical iior iimental iidisabilities iiface iidiscrimination, iilack iiof 

iiadequate iipolicies iiand iilimited iior iino iiaccess iito iieducation, iieducation iiis iithe iiroot iicause iiof iisocial 

iichange iithat iioften iileads iito iisocial iiupheaval ii(Quennerstedt ii& iiQuennerstedt, ii2014). 

 

Agran iiet iial ii(2020) iiidentified iisix iifactors iithat iidetermine iithe iidistribution iiof iistudents iiwith iiLD 

iiacross iigrades. iiPerceptions iiof iicompetence iilead iito iiproblems iiwith iiplacement iipolicies. iiThe 

iiimplication iiis iithat iistudents iiwith iiLD iineed iispecialized iienvironments iiand iiteachers iito iisucceed. 

iiThis iiresults iiin ii"students iibeing iitreated iinot iias iiindividuals, iibut iias iimembers iiof iia iigeneral 

iicategory”. iiThis iiis iiconsistent iiwith iiwhat iiis iiknown iifrom iilabelling iitheory, ii"that iilabels iiproduce 

iistigma iiby iichanging iiperceptions iiof iiothers iiand iilegitimizing iistratification" ii(Shifrer, ii2013). iiIn 

iiother iiwords, iilabelling iicauses iipeople iito iiperceive iilearners iiwith iiLD iisolely iias iitheir iilearning 

iidisability, iiwhich iimeans iithat iithey iiare iino iilonger iiseen iias iipart iiof iithe iigeneral iipopulation, iibut iias iia 

iigroup iiapart iiand iitherefore iito iibe iikept iiseparate. iiThus, iiseparate iiclasses iireinforce iithe iierroneous 
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iiassumption iithat iia iilearning iidisability iiis iia iinegative iiattribute iithat iirequires iiseparation iifrom iithe 

iigeneral iipopulation. 

Even iiin iiregular iiclasses, iistudents iiwith iiLD iisuffer iifrom iithe iiway iithey iiare iilabelled. iiParents' iiand 

iiteachers' iiprejudices iishape iiperceptions iiand iilabels iiof iistudents iiwith iiLD. iiIn iifact, iisome iieducators 

iifear iithe iineed iito iiteach iiand iiaccommodate iistudents iiwith iiLD, iibelieving iithat iithese iistudents iiare 

iinot iicapable iiof iiacademic iiachievement ii(Downing, ii2008). iiOnce iia iichild iiis iilabelled iias iidisabled, 

iithey iiare iitreated iidifferently iifrom iitheir iinon-disabled iipeers. iiParents iiand iiteachers iihave iilower 

iiacademic iiexpectations iifor iistudents iiwith iiLD iithan iifor iitheir iipeers iiwho iiare iisimilarly 

iiacademically iisuccessful ii(Shifrer, ii2013). iiWhen iicomparing iigoals iifor iihigher iieducation, ii82% iiof 

iiteachers iihad iilower iiexpectations iifor iistudents iiwith iiLD, iipredicting iithat iithey iiwould iinot iireceive 

iihigher iieducation, iiwhile iiparents' iiexpectations iiwere ii43% iilower ii(Ferrari, ii2017). ii 

Because iilearning iidisabilities iiremain iistigmatized, iithe iimental-emotional iihealth iiof iistudents iiwith 

iilearning iidisabilities iiis iiworse iithan iithat iiof iistudents iiwithout iilearning iidisabilities iiat iithe iisame 

iilevel iiof iiacademic iiachievement, iieven iiin iimainstream iiclassrooms ii(Lackaye iiand iiMargalit, ii2006). 

iiStudents iiwith iiintellectual iidisabilities iireported iisignificantly iilower iilevels iiof iihope, iiself-efficacy 

iiand iiless iipositive iimood iicompared iito iitheir iipeers. iiHow iistudents iiwith iiLD iiare iitreated iiin iischools 

iiand iithe iistigma iithat iiexists iiaffects iinot iionly iiacademic iiabilities iibut iialso iiemotional iihealth. 

iiWellers ii(2006) iifound iithat iisocial-emotional iiprofiles, iiincluding iiself-efficacy, iiare iiimportant 

iipredictors iiof iieffort iiinvestments iithat iiare iirelated iito iithe iiacademic iiperformance iiof iistudents iiwith 

iiLD. iiThis iisuggests iithat iiself-efficacy iiis iirelated iito iieffort iiinvestment; iithat iiis, iiwhen iistudents iiwith 

iilearning iidisabilities iiperceive iithemselves iias iiinadequate, iistudents iiwith iilearning iidisabilities 

iiinvest iiless iieffort iiin iithe iitask, iiresulting iiin iilower iiacademic iiperformance. iiThe iistigma iisurrounding 

iilearning iidisabilities iiaffects iithese iistudents' iiperceptions iiof iithemselves iiand iican iibe iidetrimental iito 

iimental iihealth iiand iiself-efficacy. iiWhen iiparents iiand iiteachers iiare iinot iiaware iiof iithe iistigma 

iiaffecting iistudents iiwith iilearning iidifficulties, iithis iiprevents iithem iifrom iifacilitating iia iitruly 

iiinclusive iiclassroom iienvironment iiin iiwhich iistudents iiwith iilearning iidifficulties iican iithrive. iiThe 

iiessence iiof iiinclusive iieducation ii(IE) iiis iithat: 

 

“All iichildren iilearn iitogether iiwhere iipossible, iiand iieducational iiunits iiidentify iiand iiaccommodate 

iilearner iidiversity, iiprovide iiongoing iisupport iiand iiservices iito iimeet iithose iineeds, iiand iireinforce 
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iisolidarity iibetween iiCWD iiand iiits iipeers. iiCountries iimust iicommit iito iicreating iiinclusive iischools, 

iinot iiprivate iischools. iiChildren iiwith iidisabilities iiare iilargely iivictims iiof iideeply iirooted 

iitraditional/cultural iibeliefs iiabout iidisability iithat iiexclude iithem iifrom iithe iimainstream iisocial 

iicommunity iiand iideny iithem iithe iiopportunity iito iiexplore iitheir iitalents iiand iipotential iiin iiinclusive 

iieducational iisettings” ii(Goffman, ii2003). 

 

According iito iiGrima-Farrell, iiBain ii& iiMcDonagh ii(2011), iievery iichild iihas iithe iiright iito iieducation 

iias iistipulated iiin iithe iiConvention iion iithe iiRights iiof iithe iiChild. iiThis iiuniversal iiprinciple iiapplies iito 

iichildren iiwith iidisabilities. iiThe iiConvention iion iithe iiRights iiof iiPersons iiwith iiDisabilities iiaffirms 

iithe iiright iito iieducation iiof iipersons iiwith iidisabilities iiand iispecifically iistates iithat iipersons iiwith 

iidisabilities iishould iinot iibe iiexcluded iifrom iimainstream iieducation iibecause iiof iitheir iidisability. 

iiUNICEF ii(2020) iipointed iiout: 

“Children iiwith iidisabilities iiand iitheir iifamilies iiconstantly iiface iisocial, iiand iieconomic iibarriers 

iithat iiadversely iiaffect iitheir iidevelopment iiand iiprevent iithem iifrom iibeing iiincluded iiin iisociety iiand 

iienjoying iitheir iibasic iihuman iirights iito iithe iifullest.” 

 

Despite iithe iigovernment's iistrong iicommitment iito iiinclusive iieducation, iisome iischool 

iiadministrators, iiteachers iiand iisupport iistaff iihave iilimited iiknowledge iiof iithe iiconcept iiof iiinclusive 

iieducation, iicreating iia iinegative iiattitude iitowards iistudents iiwith iidisabilities iiand iiother iistudents 

iiwith iispecial iieducational iineeds. iiThis iiincludes iioutdated iiinfrastructure ii(classroom, iiblackboard, 

iitoilets, iipath, iiplaygrounds, iietc.) iiinaccessible iito iistudents iiwith iidisabilities iiin iisome iischools, 

iipoorly iiadapted iiteaching iiand iilearning iimaterials, iia iilimited iinumber iiof iischools iiadministrators 

iiand iiteachers iitrained iiin iiinclusive iieducation, iiteachers iiadditional iisupport iifor iistudents iiwith 

iidisabilities iior iispecial iineeds iischool iiauthorities ii– iinevertheless, iiinclusive iieducation, iifamilies iiand 

iischools iihave iia iicommon iigoal, iietc ii 

 

In iiRwanda, iias iiin iimost iiAfrican iicountries, iithere iiis iia iistrong iisocial iistigma iithat iimust iibe iiremoved 

iito iiensure iithat iistudents iiwith iiSEN iican iistudy iias iieasily iias iiothers. iiIn iimost iiparts iiof iiRwanda, 

iichildren iiwith iidisabilities iiare iilargely iivictims iiof iientrenched iitraditional/cultural iibeliefs iiabout 

iidisabilities iithat iiexclude iithem iifrom iithe iimainstream iisocial iicommunity iiand iideprive iithem iiof iithe 

iiopportunity iito iidiscover iitheir iitalents iiand iipotential iiin iian iiinclusive iieducational iienvironment. 
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iiThis iistudy iiaims iito iiinvestigate iithe iiimpact iiof iisocial iistigma iion iiinclusive iieducation iiin iiRwanda 

iiusing iithe iiMuhanga iidistrict iias iia iicase iistudy. 

 

1.2 iiProblem iiStatement 

 

Education iiis iia iiright iithat iibelongs iito iiall iichildren, iiincluding iithose iiwith iidisabilities iiand/or iispecial 

iieducational iineeds. iiA iichild's iidevelopment iiis iibased iion iieducation, iias iiit iiaffects iihis iior iiher iiwhole 

iilife. iiAccess iito iiquality iieducation iihas iienormous iipotential iito iiincrease iisocial iiand iieconomic 

iisecurity iiand iireduce iipoverty. iiIt iiensures iiself-confidence iiand iiliteracy iiand iifull iiparticipation iiin 

iisociety. iiIn iiaddition iito iibeing iia iiright iiin iiitself, iieducation iiprotects iithe iichild iifrom iiharms iisuch iias 

iichild iimarriage, violence, iichild iilabor iiand iitrafficking iifor iiexploitation. 

 

Inclusion iiis iia iiphenomenon iiwhich iiis iimostly iidiscussed iinowadays. iiChildren iiwith iidisabilities iiface 

iimany iiproblems iiwhile iiattending iimainstream iischools. iiOne iiof iithese iiis iistigmatization. iiRegular 

iieducation iiis iian iiimportant iipolicy iiin iipromoting iisocial iiinclusion. iiStigma iiis iia iicomplex iiterm 

iidefined iias iia iivisible iior iiinvisible, iideeply iidiscrediting iitrait iithat iideprives iithe iiwearer iiof iicomplete 

iisocial iiacceptance iiand iioften iiresults iiin iivarious iiforms iiof iidiscrimination ii(Goffman, ii2003). iiThere 

iiis iisome iievidence iithat iidifferent iieducational iicontexts iican iiexpose iichildren iito iidifferent iilevels iiof 

iistigmatized iitreatment. iiDue iito iitheir iicognitive iiimpairment, iithe iisocial iiidentity iiof iichildren iiwith 

iiintellectual iidisabilities iican iibe iidevalued iiand iidesensitized iito iistereotypical iicartoons ii(Crocker iiet 

iial., ii2008). 

 

The iigovernment iiof iiRwanda ii(GoR) iisees iieducation iias iithe iigateway iito iifull iiparticipation iiin 

iisociety. iiIn iithis iicontext, iiit iihas iishown iiits iicommitment iito iisupporting iistudents iiwith iispecial 

iieducational iineeds ii(SEN) iiand iipeople iiwith iidisabilities. iiThis iicommitment iiis iicontained iiin iithe 

iiMinistry iiof iiEducation ii(MINEDUC) iiStrategic iiPriority iiNumber ii7 iiof iithe iiEducation iiSector 

iiPrimary iiEducation iiStrategic iiPlan iiFramework ii(ESSP) ii2018/19-2023/24, iiand iispecifically iito 

iipromote iithe iiparticipation iiand iisuccess iiat iiall iilevels iiof iichildren iiwith iidisabilities iiand iispecial 

iieducational iineeds.” iiIn iiaddition, iithe ii2016 iiCompetency-Based iiCurriculum ii(CBC) iiis iidesigned iito 

iibe iiaccessible iito iiall iistudents, iiincluding iithose iiwith iispecial iieducational iineeds. iiHowever, iithere 

iiare iistill iisocial iistigma iithat iineeds iito iibe iieradicated iito iiensure iithat iilearners iiwith iiSEN iican iibe 
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iieasily iigiven iieducation iilike iiothers iias iichildren iiwith iidisabilities iiare iilargely iivictims iiof iideep 

iirooted iitraditional iiand iicultural iibelief iion iidisability iithat iiexclude iithem iifrom iithe iimainstream 

iisocial iicommunity iiand iideny iithem iito iiexplore iitheir iiabilities iiand iipotential iiwithin iiinclusive 

iieducational iisetting. iiIt iiis iiagainst iithat iibackground iithat iithis iistudy iiwas iicarried iiout iiin iiorder iito 

iiinvestigate iiperceptions iiof iisocial iistigma iion iithe iiprovision iiof iiinclusive iieducation iiin iiRwanda iiby 

iiusing iiMuhanga iiDistrict iias iia iicase iistudy. 

 

1.3 iiGeneral iiObjective 

The iigeneral iiobjective iiof iithis iistudy iiwas iito iiexamine iithe iiperceptions iiof iisocial iistigma iion iithe 

iiprovision iiof iiinclusive iieducation iiin iiMuhanga iiDistrict. 

 

1.3.1 iiSpecific iiObjectives 

i. To iiassess iithe iicauses iiof iisocial iistigma iiin iiMuhanga iiDistrict; i 

ii. To iiexamine iithe iirole iiof iiteachers iiin iistigma iireduction iiin iiMuhanga iiDistrict; ii 

iii. To iiestablish iithe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive 

iieducation iiin iiMuhanga iiDistrict. ii 

 

1.3.2 iiResearch iiQuestions 

i. What iicauses iisocial iistigma iiin iiMuhanga iiDistrict? 

ii. What iirole iido iiteachers iiplay iiin iistigma iireduction iiin iiMuhanga iiDistrict? 

iii. What iiis iithe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation 

iiin iiMuhanga iiDistrict? 

 

1.4 iiScope iiof iithe iiStudy 

This iistudy iion iiperceptions iiof iisocial iistigma iion iithe iiprovision iiof iiinclusive iieducation iiis iidelimited 

iiin iicontent, iiin iispace iiand iiin iitime. 

In iicontent iiscope, iicovered iithe iicontent iirelated iito iisocial iistigma iion iithe iiprovision iiof iiinclusive 

iieducation. iiRegarding, iigeographical iiscope, iithe iipresent iiresearch iistudy iiwas iibased iion iithe 

iiinformation iicollected iifrom iidifferent iirespondents iiof iiselected iisectors iiwhich iiare iiNyamabuye iiand 

iiShyogwe iiin iiMuhanga iiDistrict. ii iiConcerning iitime iiscope, iithe iistudy iicovered iia iiduration iiof iithree 

iiyears; iistarting iifrom ii2017 iito ii2019. iiThis iiinterval iiwas iicrucial iibecause iiit iihelped iithe iiresearcher iito 
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iicollect iidata iiand iianalyze iion iithe iiprovision iiof iiinclusive iieducation iias iidelimited iiin iicontent, iiin 

iispace iiand iiin iitime. 

 

1.5. iiSignificance iiof iithe iiStudy 

 

This iiresearch iiwill iiallow iithe iiresearcher iito iiacquire iiin-depth iiknowledge iion iispecial iineeds iiand 

iiinclusive iieducation. iiFuture iiresearchers iiwill iibe iiinterested iiin iithe iisame iifield iiof iistudy; iithey iiwill 

iiuse iithis iiresearch iiproject iias iia iireference. iiThe iistudy iihopes iito iiprovide iivaluable iiinformation iito 

iistudents iiand iiresearchers iiinterested iiin iithe iifield iiof iispecial iineeds iiand iiinclusive iieducation. 

 

Furthermore, iiwhen iiformulating iior iirevising iiexisting iipolicies, iiespecially iifor iistudents iiwith 

iispecial iieducational iineeds iiin iiinclusive iieducation iisetting, iithis iiresearch iiwill iicontribute iito iithe 

iimanagement iiof iispecial iiand iiinclusive iischools iiin iiRwanda iiby iiguiding iipolicy iimakers iion iithe 

iicritical iiissues iito iiconsider iiwhen iiexpanding iito iimore iischools, iiwhile iiensuring iithat iiearly iispecial 

iiand iiinclusive iischools iido iinot iireinvent iithe iiwheel. 

 

1.6. iiLimitations iiof iithe iiStudy 

Despite iithe iicurrent iistudy’s iisubstantive iicontribution iito iithe iidiscussion iion iiperceptions iiof iisocial 

iistigma iion iithe iiprovision iiof iiinclusive iieducation, iicaution iishould iibe iiexercised iiin iithe 

iiinterpretation iiof iithe iifindings iidue iito iithe iifollowing iilimitations. iiThe iifirst iilimitation iiof iithis iistudy 

iiwas iithat iithe iirespondents iiwere iiselected iifrom iipeople iiwith iiobvious iidisabilities iiand iithose iiwho 

iihave iibeen iidiagnosed iiwith iia iidisability. iiIn iidoing iiso, iipeople iiwith iisevere iiactivity iilimitations iibut 

iino iivisible iidisabilities iior iidiagnosis iimaybe iihave iibeen iioverlooked. iiAlso, iipersons iiwith iisevere 

iidementia iiand iipsychosis iiwere iinot iiincluded iiin iithis iistudy. iiSecondly, iifindings iiwere iibased iion 

iiself-report iimeasures, iitherefore iino iiobservational iior iiinterview iidata iiwas iigathered iiand iiresponses 

iimight iithus iibe iisocially iidesirable. iiThe iistudy iiconducted iiin iionly iitwo iisectors iiof iiMuhanga iiDistrict 

iiand iialso iiadopted iia iinon-probability iimethod iiof iisampling, iithis iishould, iitherefore, iibe iiconsidered 

iiin iiinterpreting iithe iiresults. iiMoreover, iithe iisample iisize iifor iithis iistudy iiis iirather iimoderate iihence 

iithe iigeneralizability iiof iithese iifindings iiis iiquite iilimited. 
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1.7. iiOrganization iiof iithe iiStudy 

 

The iistudy iiwas iiorganized iiinto iifive iichapters. iiChapter iione iiis iithe iigeneral iiintroduction. iiIt iicontains 

iibackground iito iithe iistudy, iiproblem iistatement, iiresearch iipurpose, iiresearch iiobjectives, iiresearch 

iiquestions, iisignificance iiof iithe iistudy, iiscope iiof iithe iistudy, iidefinition iiof iikey iiconcepts iiand 

iistructure iiof iithe iistudy. iiChapter iitwo iideals iiwith iiliterature iireview, iiwhereby iitheoretical 

iiorientation, iirelated iiliterature iiand iiconceptual iiframework iiwere iideveloped. iiChapter iithree 

iiconsists iiof iithe iiresearch iimethodology iiadopted iifor iithe iistudy. iiIt iialso iiencompasses iiresearch 

iidesign, iitarget iipopulation, iisampling iisize iiand iisampling iitechniques/procedure, iiresearch 

iiinstruments, iidata iicollection, iidata iianalysis iiand iiethical iiconsideration. iiChapter iifour iidealt iiwith 

iidata iipresentation, iianalysis iiand iiinterpretation. iiFinally, iichapter iifive iiwas iidedicated iito iithe 

iidiscussion, iiconclusion iiand iirecommendations. 

1.8. iiDefinitions iiof iiterms 

Inclusion: iiIt iiis iiadequate iisupport iioffered, iiwhich iidoes iinot iitake iidisability iicategories iiinto 

iiaccount. iiIt iialso iimeans iifinding iidifferent iiways iiof iiteaching iiso iithat iiall iichildren iiin iithe iiclass 

iiactively iiparticipate ii(Agbenyega, ii2003) 

 

Inclusive iieducation: iiIt iimeans iiexamining iihow iiour iischools, iiclassrooms, iiprograms, iiand iicourses 

iiare iidesigned iiso iithat iiall iichildren iican iiparticipate iiand iilearn. iiIt iiis iithe iiprocess iiof iimeeting iithe 

iieducational iineeds iiof iiall iistudents iiin iia iigeneral iieducation iisetting. iiIt iiis iibased iion iithe iiprinciple iithat 

iiall iistudents iiare iidifferent iiand iican iilearn iiand iidevelop iiin iidifferent iiways, iiso iithe iieducational 

iisystem iiis iiexpected iito iiadapt iiflexibly iito iithe iineeds iiof iieach iistudent ii(Van iider iiMeij ii& iiHeijnders, 

ii2004). 

 

Social iistigma: iiSocial iistigma iiis iithe iidisapproval iiof, iior iidiscrimination iiagainst, iia iiperson iibased iion 

iiperceivable iisocial iicharacteristics iithat iiserve iito iidistinguish iithem iifrom iiother iimembers iiof iia 

iisociety. iiSocial iistigma iiis iicommonly iirelated iito iiculture, iigender, iirace, iiintelligence, iiand iihealth 

ii(Wang, ii2011). 
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Special iiEducational iiNeeds ii(SEN): iiThese iiare iithe iinon-typical iineeds iithat iia iistudent iimay iihave iiin 

iieducation iidue iito iiinherent iior iiexternal iilimitations/barriers. iiA iistudent iiwith iiSEN iirequires 

iiadditional iiattention/help iifrom iithe iiteacher iiand/or iithe iiuse iiof iidifferent iiteaching iimethods iiand/or 

iiresources ii(Adnan ii& iiHafiz, ii2001). 

 

Special iiEducational iiNeeds ii(SEN): iiIt iiis iithe iieducation iithat iiaims iito iischool iiall iichildren iiwho, iifor 

iiwhatever iireason, iihave iia iitemporary iior iipermanent iineed iifor iiadapted iieducation iiin iiaddition iito 

iiordinary iieducation ii(Abosi, ii2007). 
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CHAPTER iiTWO 

LITERATURE iiREVIEW 

2.0 iiIntroduction 

This iichapter iideals iiwith iithe iiintroduction, iitheoretical iireview, iiempirical iireview, iitheoretical 

iiframework, iiconceptual iiframework iiand iisummary. 

 

2.1. iiTheoretical iiReview 

Education iiis iithe iiability iiof iiall iipeople iito iilearn iiwhat iithey iineed iiand iiwant iithroughout iitheir iilives 

iiaccording iito iitheir iipotentials. iiIt iiis iithe iigateway iito iifull iiparticipation iiin iisociety, iito iiearn iia iiliving 

iiand iito iitake iiadvantage iiof iiall iithe iiopportunities iisociety iihas iito iioffer. iiTherefore, iieducation iiis iia 

iihuman iiright. iiBut iiit iiis iimore iithan iithat: iiit iialso iiserves iias iia iifundamental iicomponent iiof iieconomic 

iiand iisocial iidevelopment. iiFor iithese iireasons, iiUniversal iiPrimary iiEducation ii(UPE) iiis iiat iithe iicenter 

iiof iiboth iihuman iirights iideclarations iiand iieconomic iidevelopment iiframeworks. iiProviding 

iieducation iifor iiall iichildren iiis iiimportant iifor iichildren iiwith iidisabilities iiwho iiare iioften iistigmatized 

iior iiexcluded. iiIndeed, iischool iiattendance iiis iian iiimportant iiway iifor iichildren iiwith iidisabilities iito 

iibreak iidown iimisconceptions iithat iihinder iitheir iiinclusion iielsewhere ii(Groce, ii2004). 

 

Special iineeds iiand iiinclusive iieducation iiis iian iiimportant iicomponent iiof iithe iiEducation iiSector 

iiStrategic iiPlan ii(ESSP) iiand iithe iioverall iivision iifor iiimproving iiaccess iiand iiquality iiof iieducation iiin 

iiRwanda. iiOne iiof iithe iikey iitenets iiof iithe iicurriculum iiframework iiis iithat iischools iihave iia 

iiresponsibility iito iiensure iithat iilearning iiis iiorganized iiso iithat iiit iiis iiinclusive iiand iievery iichild iiis 

iivalued ii(SN&IE iiPolicy, ii2019). iiInclusivity iiis iia iimore iidiscussed iiphenomenon iiin iiour iisociety. 

iiDisabled iichildren iiface iimany iiproblems iiwhen iithey iiattend iiregular iischools. iiOne iiof iithem iiis 

iistigma. iiGeneral iieducation iiis iia iikey iipolicy iiin iipromoting iisocial iiinclusion ii(Quennerstedt, ii2014). 

 

There iiis iievidence iithat iidifferent iieducational iisettings iimay iiexpose iichildren iito iidifferent iilevels iiof 

iistigmatized iitreatment. iiDue iito iitheir iicognitive iiimpairments, iithe iisocial iiidentities iiof iiintellectually 

iidisabled iichildren iican iibe iidevalued iiand iidepersonalized iiinto iistereotypic iicaricatures ii(Crocker iiet 

iial ii1998). iiThis iimay iilead iito iithe iistigmatized iiindividual iiexperiencing iidifferential iitreatment iiand 

iibeing iisystematically iiavoided, iiderided iiand iimarginalized ii(Dovidio iiet iial ii2000). iiIt iihas iibeen 

iifound iithat iiyoung iipeople iiwith iiIDs iieducated iiin iiintegrated iischooling iioften iibelieve iithat iitheir 
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iisocial iiidentity iiis iidevalued ii(Szivos-Bach ii1993). iiSensing iithat iiothers iido iinot iilike, iivalue iior 

iirespect iione iirepresents iia iimajor iithreat iito iiself-esteem ii(Baumeister ii& iiLeary ii1995). iiMeanwhile, 

iithere iiis iievidence iithat iithose iieducated iiin iisegregated iisettings iimay iibe iiprotected iifrom iian iiinsight 

iiinto iithe iidevalued iistatus iithat iipeople iiwith iiIDs iican iihold iiin iisociety ii(Todd, ii2000). 

 

In iithe iieducational iifield, iia ii2004 iistudy iicarried iiout iiby iiSpecial iiOlympics12 iiof ii4000 iimiddle 

iischool iistudents iifrom iiacross iiJapan iiexamined iitheir iibeliefs iiand iiattitudes iitowards iistudent iipeers 

iiwith iiintellectual iidisabilities. iiOverall iithe iistudents iiunderestimated iithe iicapabilities iiof iistudents 

iiwith iiintellectual iidisabilities iiand iiwere iihesitant iito iiinteract iiwith iithem. iiOn iithe iiother iihand, iithey 

iiwere iiwilling iito iiinclude iistudents iiwith iiintellectual iidisabilities iiin iitheir iischools iiand iiclassrooms. 

iiIn iithe ii2004 iiCanada iiBenchmarking iiAttitudes iito iiDisability iiSurvey, ii55% iiof iithe iiCanadian 

iithought iithat iichildren iiwith iiphysical iidisabilities iiwould iibest iibe iitaught iialongside iiother iichildren 

iibut iithere iiwere iionly ii33% iiof iithe iipeople iifor iichildren iiwith iimental iiillness. 

 

The iiterm iistigma iigoes iiback iito iithe iiGreeks iiwho iicut iior iiburned iimarks iion iithe iiskins iiof iicriminals, 

iislaves, iiand iitraitors, iidescribing iithem iias iiimperfect iior iiimmoral iipeople iito iibe iiavoided ii(Goffman, 

ii2003). iiStigma iiis iia iicomplex iiterm iidefined iias iia iivisible iior iiinvisible iiquality iithat iideprives iiits 

iibearer iiof iifull iisocial iiacceptance, iideeply iidiscrediting, iioften iiresulting iiin iivarious iiforms iiof 

iidiscrimination ii(Goffman, ii2003). iiMost iidefinitions iiof iistigma iiconsist iiof iitwo iibasic iicomponents: 

iirecognition iiof iidifference iiand iidevaluation ii(Rutman, ii2004). iiThey iialso iiemphasize iithat iistigma 

iioccurs iiin iisocial iiinteractions. iiIn iithis iirespect, iistigma iiis iithought iito iitake iiplace iiin iithe iisocial 

iicontext, iinot iiin iithe iiindividual ii(Peters, ii2004). iiWhat iiis iistigmatizing iiin iione iisocial iicontext iimay 

iinot iibe iiso iiin iianother ii(Groce, ii2004). iiBeing iia iivictim iiof iistigma iihas iimany iinegative iiconsequences, 

iiincluding iipoor iimental iihealth, iiphysical iiillness, iipoor iiacademic iiperformance, iiinfant iimortality, 

iilow iisocial iistatus, iipoverty iiand iireduced iiaccess iito iihousing, iieducation iiand iiwork ii(Coser, ii2006; 

iiDuffield, ii2010). 

 

Also, iiwhen iia iiperson iiis iilabeled iias iistigmatized, iiit iiis iiconsidered iia iideviation iifrom iiothers. iiBeing 

iilabeled iias iideviant iican iilead iito iirejection iiby iithe iinormal iipopulation, iiisolation, iirestriction iiof 

iisocial iiopportunities, iiand iilowered iiself-esteem ii(Goffman, ii2001). iiToday, iistigma iiis iidefined iias 

iisevere iisocial iidisapproval iidue iito iiindividual iicharacteristics, iibeliefs iior iibehaviors iithat iiare 
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iibelieved iior iireal, iicontrary iito iieconomic, iipolitical, iicultural iior iisocial iinorms ii(Lauber, ii2008). iiIt iiis 

iicharacterized iiby iia iilack iiof iiknowledge iiabout iidisability, iifear, iiprejudice iiand iidiscrimination. iiIn iiits 

iimost iideveloped iiforms, iistigma iileads iito iiexclusion iifrom iivarious iiareas iiof iisocial iifunctioning iiand 

iiprovokes iiguilt, iishame, iiinferiority iiand iia iidesire iito iihide ii(Stuart, ii2004). 

 

Stigma iistudents iiwith iispecial iineeds iiis iia iicomplex iiissue iiwith iithe iicapacity iito iiaffect iiall iifacets iiof iia 

iiperson’s iilife, iisuch iias iithe iiopportunity iito iifind iihousing iiand iiemployment, iienter iihigher iieducation, 

iiobtain iiinsurance, iiand iiget iifair iitreatment iiin iithe iicriminal iijustice iior iichildren iiwelfare iisystems 

ii(Everett, ii2006; iiCharbonneau, ii2007). ii 

 

Therefore, iistigma iideprives iistudents iiwith iispecial iineeds iiof iiparticularly iiimportant iilife 

iiopportunities iithat iiare iivital iito iiachieving iilife iigoals, iigaining iicompetitive iiemployment, iiand iiliving 

iiindependently iiin iia iisafe iiand iicomfortable iihome ii(Corrigan ii& iiKleinlein, ii2005). iiStigma iiaffects 

iipeople's iiquality iiof iilife, iisocial iiand iipsychological iiwell-being. iiIt iicauses iistress, iianxiety iiand iimore 

iistigma. iiLess iiacceptance iiin iithe iipublic iisphere iican iiresult iiin iidisapproval, iidiscrimination, 

iirejection iiand iisocial iiexclusion. iiAs iia iiresult, iipeople iiwith iidisabilities iiare iideprived iiof iiemployment 

iiopportunities iiand iiforced iito iirely iion iisocial iisecurity. iiSome iipeople iiwith iimental iiillness iirefused iito 

iiseek iihelp iifor iitheir iiailment, iiwhich iiwould iihave iiprevented iithem iifrom iireceiving iithe iinecessary 

iitreatment 

 

The iiliterature iiidentifies iithree iigeneral iiapproaches iifor iicountering iistigmatizing iiattitudes iiand 

iidiscriminating iibehavior iiassociated iiwith iichildren iiwith iidisabilities. iiThese iiare iieducation, 

iicontact, iiand iiprotest ii(Corrigan ii& iiO’Shaughnessy, ii2007). iiAlthough iieach iiof iithese iistigma 

iireducing iiapproaches iihas iisome iidegree iiof iivalidity iion iithe iisurface, iithey iiare iinot iiuniformly 

iieffective ii(Wang, ii2011). 

 

The iifirst iistrategy iito iifight iistigma iioriginates iifrom iithe iibelief iithat iistigma iiis iirelated iito iipoor iifactual 

iiknowledge iiabout iimental iiillness iiand iidisability, iiand iiseeks iito iiinform iithe iigeneral iipublic iiand 

iihealth iiprofessionals iiby iireplacing iiinaccurate iistereotypes iiand iifalse iiassumptions iiof iimental 

iiillness, iiand iidisable iichildren iiwith iifacts iiand iiaccurate iiconceptions iiabout iithe iiillness ii(Rusch, 

iiAngermeyer, iiCorrigan, ii2005). iiThe iilimitations iiof iithis iikind iiof iiintervention iiare iithat iimany 
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iistereotypes iiare iiresilient iito iichange ii(Corrigan ii& iiPenn, ii1999), iiand iiit iihas iibeen iiargued iithat 

iieducation iimodifies iiliteracy iiand, iisometimes, iiattitudes, iibut iirarely iibehavior ii(Stuart, ii2005). 

 

The iisecond iistrategy iiaims iito iichange iinegative iiattitudes iitoward iithe iimentally iiill iithrough iidirect 

iiinteractions iiwith iiaffected iipersons. iiDirect iiand iiface-to-face iiinteractions iiare iiexamples iiof iicontact 

iiinterventions ii(Van iider iiMeij ii& iiHeijnders, ii2004). iiContact iiappears iito iibe iithe iimost iipromising 

iistrategy iifor iireducing iistigma ii(Corrigan ii& iiPenn, ii1999), iiespecially iiwhen iicontact iiis iione-on-one: 

iiwhen iipeople iiare iiseen iias iihaving iiequal iistatus iiand iiwhen iipeople iiare iiworking iitogether iiin iia 

iicooperative iirather iithan iicompetitive iimanner ii(Islam, ii& iiHewstone, ii1993). iiThis iiis iishowed iibetter 

iiby iithe iiinclusion iipolicy. 

 

The iithird iistrategy iiworks iion iiconveying iimessages iito iireport iiand iito iibelieve iireported iinegative iiand 

iiinaccurate iirepresentations iiof iimental iiillness iiand ii iichildren iiwith iidisabilities. iiAdvocacy iiactivities, 

iieducational iisupport iigroups, iiand iipatient iiempowerment iigroups iiare iiexamples iiof iiinterventions 

iiwithin iithe iiprotest iistrategy. iiThis iikind iiof iistrategy iiis iiusually iieffective iiin iidiminishing iinegative 

iiattitudes iiabout iimental iiillness iibut iiit iifails iito iipromote iimore iipositive iiattitudes iisupported iiby iifacts. 

iiAlso, iia iirebound iieffect iimay iioccur iiand iican iibe iiobserved iiin iithe iistigmatizing iibeliefs iiof iithe iipublic 

ii(Corrigan ii& iiPenn, ii1999), iimeaning iithat iiprotest iidoes iinot iinecessarily iichange iipeople’s iiprejudice 

iiabout iimental iiillness. 

 

The iichallenge iiof iicombating iistigma iiis iistill iiprominent iiin iithe iimental iihealth iifield iiand iimuch iimore 

iineeds iiare iito iibe iidone. iiThe iifight iiagainst iistigma iiis iia iicomplex iiendeavor, iiwith iimultifaceted 

iiimplications, iiand iimust iibe iiexamined iifrom iimultiple iiperspectives ii(e.g., iimentally iiill iiindividuals, 

iitheir iifamilies, iiand iihealthcare iiprofessionals) iito iiincrease iiknowledge iiand iiexperience iiabout iithe 

iibest iistrategies iifor iiant iistigma iicampaigns. iiUntil iinow, iifew iistudies iifocusing iion iithe iiperspective iiof 

iithose iihaving iimental iiillness, iirelatives iior iimental iihealth iipractitioners, iihave iibeen iipublished iiand 

iithere iiis iia iipaucity iiof iiresearch iiusing iieveryday iilife iisettings iifor iiexamining iistrategies iito iifight 

iistigma. ii 

Most iiefforts iihave iifocused iion iidirectly iiimproving iicommunity iiattitudes iieven iithough iiit iiseems 

iirelevant iithat iiant iistigma iiprograms iiwould iialso iiaddress iipatients iiand iitheir iirelatives. iiStudies 

iiconducted iiin iithis iimanner iireported iifew iisuggestions, iiwhich iiwere iimainly iiconcerned iiwith 
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iiimproving iiinformation iion iimental iihealth iiissues iifor iithe iipublic ii(Gaebel, iiBauman, ii& iiZaske, 

ii2005). 

 

2.1.1. iiCauses iiof iisocial iistigma iiin iiinclusive iischool ii 

Disability iiawareness, iieducation iiand iitraining iiare iibasic iirequirements iifor iiall iiprofessionals. 

iiInstructors iimust iihave iia iicomplete iiunderstanding iiof iithe iispecific iilearning iiexperience 

iiimpairments iiwhen iiworking iiwith iiparticular iistudents. iiAs iiLauber ii(2008) iinoted, iieducation 

iiproviders iioften iifail iito iiidentify, iirecognize iior iiunderstand iia iichild's iidisability. iiGlobally, iirecent 

iiresearch iihas iimade iisignificant iiefforts iiby iiteachers, iithe iipublic, iiand iicommunities iito iiexpress 

iipositive iiattitudes iitoward iichildren iiaffected iiby iivarious iidisorders. iiHowever, iiupon iicloser 

iiexamination, iisome iibehaviors iican iibe iinegative iiif iiinvestigated ii(Peters iiet iial., ii2005). iiFor iiexample, 

iiwhile iiteachers iitheoretically iiagree iiwith iithe iiinclusion iiprojects iifor iithis iigroup, iiin iipractice iithey 

iihave iivery iilittle iidecision iiand iiare iikept iiin iithe iiclassroom ii(Peters, ii2004). iiThe iiposition iiof iiteachers 

iitowards iichildren iiwith iidisabilities iihas iia iimajor iiimpact iion iithe iioverall iieducational iiexperience 

ii(Saend, ii2010; iiStuart, ii2004). 

 

Although iilegal iiprovisions iiestablish iithat iiCWDs iimay iiattend iiregular iiclasses, iithey iido iinot 

iiguarantee iiacceptance iior iifear iiof iitreatment iiby iiinstructors iior iipeers ii(Coser, ii2006). iiTherefore, 

iischools iimust iieliminate iithe iigeneral iiattitudes iiof iisocial iirejection iiand iidiscrimination iitowards 

iithese iivulnerable iigroups. iiThe iiliterature iihighlights iithat iiinclusivity iimay iinot iiachieve iithe iiexpected 

iiresults iifor iispecial iistudents iidue iito iipersistence iiof iibias ii(Corrigan iiand iiMathews, ii2003). 

iiStereotypical iibeliefs iiabout iiCWD iican iihinder iithe iidevelopment iiof iichildren iiwho iicome iiinto 

iicontact iiwith iiexplicit iiand iisubtle iiconversations iithat iiaffect iitheir iiidentity iias iilearners ii(Corrigan ii& 

iiO'Shaughnessy, ii2007). 

 

According iito iiSailor ii(2002), iimany iiwill iinever iireach iitheir iifull iipotential iibecause iiof iidiscrimination 

iiand iimarginalization. iiThe iimentor's iiself-esteem iiis iian iiimportant iifactor iiin iitheir iiperception iiof 

iiself-efficacy; iiIn iiother iiwords, iiif iithe iiinstructor iihas iia iihigh ii/ iilow iisense iiof iiworth, iiit iican iiaffect 

iiother iiteachers iiand iiultimately iithe iiquality iiof iiinclusive iieducation. iiThus, iiif iieducators' iipositive 

iiattitude iidrives iithe iisuccess iiof iithe iiEI iiexperience, iiamong iiothers, iia iinegative iiattitude iibecomes iian 

iiunsuccessful iiuse iiof iiEI iiand iiexacerbates iithe iiposition iiof iichildren iiwith iidisabilities iiat iischool. iiThis 
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iiis iisupported iiby iithe iifindings iiof iiCharbonneau ii(2007), iiwho iiexamined iithe iilink iibetween 

iipsychological iiproblems iiand iiteachers' iiapproach iito iidisability iiand iidemonstrated iithat iiattitudes iito 

iidisability iiaffect iithe iioverall iilearning iienvironment iiof iistudents iiwith iidisabilities, iireiterating iithat 

iichildren iiachieve iihigher iilearning iioutcomes. iiAn iieducational iienvironment iifree iifrom 

iidiscrimination, iiexclusion iiand iinegativity. iiFurthermore, iithe iiteacher iiis iiaccepted iias iia iirole iimodel 

iiwho iiembraces iithe iitrue iivalues iiof iieducation; iiTherefore, iistudents iiimitate iithis iibehavior. 

iiFurthermore, iimentors iihave iia iivital iirole iito iiplay iiin iimanaging iithe iieducation iiof iichildren iiwith 

iidisabilities. 

 

Donald iiet iial ii(2001) iiargued iithat iihome-based iievents iiand iipeer iirelationships iican iiinfluence iistudent 

iiresponses iiin iischools, iiwith iia iisignificant iiimpact iion iiteaching iipractices. iiSimilarly, iiBerk ii(2001) 

iiargued iithat iiCWD iiself-efficacy iiand iieducational iiperformance iiare iiprimarily iidriven iiby iithe iifamily 

iienvironment, iibecause iibeliefs iiand iiattitudes iiwithin iithe iifamily iienvironment iihave iian iiimportant 

iidirect iiimpact iion iithe iidevelopment iiof iichildren iiwith iidisabilities. iiChildren iiare iimore iilikely iito 

iienjoy iiEI iiif iithe iimentor iiunderstands iiits iiimportant iirole iiin iimanaging iiand iisupporting iithe 

iieducation iiof iipeople iiwith iidisabilities. iiTherefore, iithe iisuccess iiof iiEI iidepends iion iithe iiinteraction 

iibetween iiteachers iiand iischool iiadministrators iiand iiadjusting iithe iicurriculum iito iiinclude iithe 

iistudent. iiDespite iithe iibenefits iiof iiinclusion, iisome iistudies iihighlight iithe iidifficulty iiof iisecondary 

iieducation iiinstitutions iiin iimeeting iithe iineeds iiof iispecial iistudents iiin iia iinormal iiclassroom ii(Bayene 

ii& iiTizazu, ii2011; iiBerit, iiH. ii& iiMiriam, ii2001). 

 

One iireason iiis iithat iistaff iibelieve iithey iido iinot iihave iithe iiskills iior iitime iito iiadapt iithe iicurriculum iito 

iimeet iithe iineeds iiof iichildren iiwith iiSEN. iiOther iiauthors ii(e.g. iiCharlton, ii2000; iiDavis, ii2003) iifound 

iithat iigeneral iieducation iihad iino iisignificant iieffect iion iithe iiperformance iiof iichildren iiwith 

iidisabilities. iiThe iipositive iieffects iiof iiinclusion iimainly iiinclude iiimproved iisocial iiinteraction, iipeer 

iirole iimodels, iiimproved iiacademic iioutcomes, iihigher iiexpectations, iitighter iicooperation iiamong 

iischool iistaff, iiand iigreater iiintegration iiof iifamilies iiwith iichildren iiwith iidisabilities iiinto iithe iilocal 

iicommunity ii(Bayene ii& iiTizazu, ii2011; iiCharlton, ii2000). 

 

A iiSpecial iiOlympics ii(2004) iistudy iiof ii4000 iiJapanese iimiddle iischool iistudents iiinvestigated iitheir 

iithoughts iiand iibehavior iitowards iitheir iipeers iiaffected iiby iimental iidisorder, iihighlighting iithe iilatter's 
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iigeneral iiunderestimation iiof iitheir iiabilities iiand iidelayed iiinteraction. iiHowever, iithey iiwere iiwilling 

iito iiaccept iistudents iiwith iiintellectual iidisabilities iias iitheir iicolleagues. 

 

Wang ii(2011) iipresented iia iicomplementary iianalysis iito iiidentify iidifferences iiin iiattitudes iibetween 

iiUS iiand iiJapanese iistudents iiand iidocumented iithat iiAmerican iistudents iiare iimore iiwilling iito iiinteract 

iiwith iitheir iipeers iiaffected iiby iidisabilities iithan iitheir iiJapanese iicounterparts. iiIn iiaddition, iithe 

iiauthors iidemonstrated iithat iiNorth iiAmerican iiyouth iihave iibetter iiperceptions iiof iiCWD iiabilities iias 

iia iiresult iiof iitheir iigreater iiexposure iito iistudents iiwith iivarious iidisorders. iiDespite iimajor iimissteps iiin 

iiboth iistates, iiall iiparticipants iiwere iiopen iito iiinvolving iimore iistudents iiwith iispecial iineeds. 

 

The iifindings iiwere iiin iistark iicontrast iito iithe iisurvey iiof iiSaperstein iiet iial. ii(2003) iiof iiadult 

iiperceptions iiof iipeople iiwith iiintellectual iidisabilities iiin ii10 iiprovinces ii(Japan, iiRepublic iiof iiIreland, 

iiNorthern iiIreland, iiUnited iiStates, iiBrazil, iiChina, iiEgypt, iiGermany, iiNigeria iiand iiRussia). iiIt iiwas 

iidiscovered iithat iiadults iihave iimore iifalse iibeliefs iiabout iithese iigroups; iifor iiexample, ii60% iiof 

iiJapanese iiadults iiargued iithat iisuch iicommunities iishould iibe iitaught iiseparately iito iistudents iiwithout 

iidisabilities. iiThe iifact iithat iiyoung iipeople iiin iiboth iistates iivalue iitheir iipeers iiand iiare iimore iireceptive 

iito iiparticipation iireflects iian iiopportunity iito iichange iiattitudes. 

 

Rao ii(2004) iiprovides iian iiinteresting iireview iiof iithe iiavailable iiliterature iithat iiinvestigates iithe 

iibehavior iiof iiuniversity iiteachers iiand iistaff iitoward iistudents iiwith iiintellectual iior iiphysical 

iidisabilities. iiAt iithe iitime, iithe iiliterature iion iithe iilink iibetween iistaff iiattitudes iiand iitheir iiwillingness 

iito iimeet iithe iineeds iiof iispecial iistudents iidid iinot iifind iia iiclear iilink iibetween iithe iitwo, iiwhich iimerits 

iifurther iiinvestigation. iiRao's ii(2004) iifindings iishowed iithat iieducators iineed iito iiknow iimore iiabout 

iistudents iiwith iidisabilities iiin iiorder iito iichange iitheir iiattitudes, iiwhich iimay iibe iia iicritical iifactor iifor 

iithis iiparticular iigroup iifor iithe iisuccess iiof iithe iifailure iiof iithe iieducational iiexperience. 

 

In iiexamining iiand iimeasuring iiteachers ii'and iiteachers' iiattitudes iitoward iistudents iiwith iidisabilities, 

iithere iiis iimore iievidence iito iisupport iithe iiexistence iiof iisocial iibias. iiThe iinegative iiattitudes iiof 

iieducators iiare iireflected iiin iithe iistudy iiof iiKavale iiand iiFornes ii(2005, ii2006); iiIn iithis iistudy, iiit iiwas 

iirevealed iithat iiwhen iiteachers iiwere iiaware iiof iithe iiexistence iiof iistudents iiwith iidisabilities, iithese 

iiteachers iidistinguished iinearly ii80% iiof iistudents iiwith iidisabilities iifrom iitheir iipeers iiwho iidid iinot 
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iihave iistudents iiwith iidisabilities. iiexperience iidistraction, iihyperactivity iiand iiadjustment iiproblems 

ii(Bayene ii& iiTizazu, ii2011). iiThroughout iithe iiliterature, iithere iiis iia iicommon iitheme iiof iinegative 

iiattitudes iithat iiarises iiin iiresponse iito iistudents iiwith iidisabilities. iiFor iiexample, iione iistudy iifound iithat 

iiinstructors iioften iisay iithat iithey iifeel iisorry iifor iistudents iiwith iidisabilities ii(Berit iiand iiMiriam, ii2001) 

iiand iithat iithey iifind iithem iinot iionly iiharder iito iiteach iibut iialso iiless iiintelligent ii(Bayene ii& iiTizazu, 

ii2011; iiBerit ii& iiMiriam, ii2001; iiCharlton). iiSome iiof iithese iinegative iiaspects iimay iibe iidue iito iithe 

iinegotiation iiprocess iirequired iiin iideciding iihow iito iimeet iistudent-teacher iiharmony. 

iiUnderstandably, iithis iiis iia iidifficult iiand iistressful iiprocess iifor iithe iiteacher iias iiwell iias iithe iistudent, 

iiand iieducators iioften iiseem iireluctant iito iifacilitate iistudents iior iisuspect iitheir iiinvisible iibarriers 

ii(Lukas, ii2013). 

 

Another iicommon iinegative iiaspect iireported iiby iiteachers iiis iithat iistudents iiwith iidisabilities iiare iilazy 

iior iistruggling. iiThis iifinding iiis iiconfirmed iiby iia iistudy iiby iiLock ii& iiLayton ii(2001), iiwhich iishows 

iithat iisome iiteachers iibelieve iithat iistudents iiuse iilearning iiproblems iias iian iiexcuse iito iileave iiwork. 

iiThis iinegative iiconclusion iiis iisad, iigiven iithe iilarge iinumber iiof iireports iiin iithe iiliterature iion iistudents 

iilabeled iias iistudents iiwith iidisabilities iiwho iiput iithemselves iiin iia iistate iiof iifatigue ii(Lewis, ii2009; 

iiLukas, ii2013; iiMartha iiet iial., ii2011) iiand iieven iion iithe iiduration iiof iiheadache iiand iiphysical iiillness. 

iifrom iithe iiload. iiIt iiis iiused iito iicompensate iifor iithe iidifficulties iicaused iiby iistudents iiwith iidisabilities 

ii(Bayene ii& iiTizazu, ii2011). 

 

2.1.2. iiRole iiplayed iiby iiteacher iiin iistigma iireduction 

Stigma iicritically iiinfluences iiwell-being iiand iirecovery iifor iipeople iiwith iimental iiillnesses, iiaffecting 

iiemployment, iiincome, iisocial iities, iiquality iiof iilife, iimastery, iiself-esteem, iidepressive iisymptoms, 

iiand iiaccess iito iimedical iiand iimental iihealth iiservices ii(Link, ii1999). iiIn iirecognition iiof iithis iiproblem, 

iithere iihas iibeen iia iisustained iieffort iito iireduce iistigma iiby iieducating iithe iipublic iiabout 

iineurobiological iibases iiof iimental iiillnesses iiand iiavailable iitreatments, iiwith iithe iiassumption iithat 

iiframing iimental iidisorders iias iimedically iitreatable ii“illnesses iilike iiany iiother” iiwould iireduce 

iistigma. 

 

There iiis iiclear iievidence iithat iithe iipublic iihas iiadopted iithis iiunderstanding iiand iithat iimental iihealth 

iitreatment iiis iiincreasingly iiviewed iias iibeneficial ii(Mackenzie, ii2014) iiand iisought iiby iithe iipublic. ii 
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iiNevertheless, iithese iichanges iihave iinot iibeen iiaccompanied iiby iistigma iireduction. iiCore iiaspects iiof 

iistigma iiemotional iireactions, iistereotypes, iiand iisocial iidistance iiremain iiunchanged iior iihave 

iiworsened. ii iiWhat iican iiexplain iithis iidiscrepancy? iiResearch iinow iishows iithat iibiological 

iiexplanations iitend iito iiincrease iirather iithan iidecrease iistigma ii(Phelan, ii2014). 

 

To iidevelop iia iistigma iiintervention iithat iican iibe iibroadly iidisseminated, iithe iistudy iievaluated iia 

iiclassroom-based iicurriculum, iiwhich iiwas iidesigned iito iiappeal iito iiteachers iiand iistudents iiand iieasy 

iifor iiteachers iito iiimplement iiwithout iispecialized iitraining. iiIt iialso iievaluated iithe iieffectiveness iiof iia 

iicontact iiintervention iiand iiof iisaturating iiclassrooms iiwith iianti-stigma iimaterials. iiSeveral iiaspects iiof 

iisocial iiand iipsychological iidevelopment iiled iito iitarget iisixth-graders iirather iithan iiyounger iichildren. 

iiPreadolescents iibegin iito iiunderstand iithat iiothers iihave iithoughts iiand iifeelings iidifferent iifrom iitheir 

iiown, iiinclude iiinterpersonal iiand iipsychological iifeatures iiin iitheir iiunderstanding iiof iithemselves iiand 

iiothers, iiand iiexperience iiheightened iisocial iicomparison ii(Ian, ii2010). ii 

 

Beyond iiaugmenting iia iivery iismall iibody iiof iiresearch, iiseveral iistrengths iiof iithe iistudy iiallow iiit iito 

iimeaningfully iiextend iiwhat iican iibe iiconcluded iifrom iithe iiexisting iiliterature. iiPrevious iistudies, iilike 

iiours, iiemploy iia iiteacher-administered iicurriculum iithat iidoes iinot iientail iiextensive iiteacher iitraining, 

iisuggesting iithat iia iirelatively iieasily iidisseminated iicurriculum iican iireduce iistigma. iiHowever, iimost 

iiof iithe iiprevious iistudies iirely iion iisamples iithat iiinvolved iiteacher iiself-selection, iiallowing iithe 

iipossibility iithat iieffects iiwill iionly iibe iifound iiwhen iiteachers iifavor iian iianti-stigma iiagenda. ii 

 

Stigma iiassociated iiwith iimental iiillness iihurts iisocial iilives, iilowers iiself-esteem iiand iican iieven 

iiprevent iipeople iifrom iiseeking iithe iicare iithey iineed. iiStigma iiis iiespecially iiharmful iito iiadolescents 

iiand iiyoung iiadults iiwith iimental iiillness, iimany iiof iiwhom iiare iinot iireceiving iitreatment. iiResearch 

iihas iifound iithat iiattitudes iitowards iimental iiillness iiand iistigmatizing iibehavior iitypically iidevelop iiat 

iia iiyoung iiage. iiThus, iiefforts iito iifight iistigma iiin iischools iiby iiimproving iiknowledge, iiattitudes iiand 

iibehaviors iiabout iimental iiillness iiare iivital. iiMany iistudies iihave iiaddressed iidifferent iistrategies iito 

iiaddress iistigma iiincluding iicurriculums, iiprinted iimaterials iiand iipresentations iiby iipeople iiliving 

iiwith iia iimental iiillness ii(Farey, ii2013). 
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Strategies iibased iion iicurriculum iichanges iiwere iidiscussed iiin iithree iiarticles. iiStrategies iibased iion 

iicurriculum iiare iidefined iias iiteaching iistaffs iiand iistudents iiwith iiand iiwithout iimental iidisorders. 

iimental iihealth-related iifacts iias iipart iiof iithe iischool’s iicurriculum. iiAccording iito iiAngermeyer 

ii(2003), iireported iithat iiteaching iia iimental iihealth iiclass iifor iia iisemester iiwas iieffective iito iireduce 

iistigma iifor iistudents iiwith iischizophrenia. iiThe iiproject iiwas iidesigned iito iipromote iithe iiknowledge iiof 

iimental iihealth iifor iiyoung iipeople iiage iibetween ii14 iiand ii18 iiand iito iireduce iistigma iitoward iipeople 

iiwith iischizophrenia. iiThe iistudy iihad ii90 iistudents iiin iia iisecondary iischool iisetting iiwho iitook iithe 

iiclass iifor ii3 iimonths. iiThe iiclass iiincluded iiactivities iito iiinteract iiwith iipeople iiwith iischizophrenia. 

iiThe iiparticipated iistudents’ iiattitudes iiand iibehavior iitoward iipeople iiwith iischizophrenia iiwere 

iimeasured iithrough iipre-test iiand iipost-test iiby iiasking iithe iichanges iiin iistereotypes iiof iipeople iiwith 

iischizophrenia iiand iisocial iidistance, iiwhile iia iicontrol iigroup iiof iistudents iiwere iiasked iithe iiquestions 

iiwithout iitaking iiclasses. iiAs iia iiresult, iithe iistudents iiwho iitook iithe iiclass iishowed iia iisignificant 

iidecrease iiof iinegative iistereotyping, iiand iithe iichanges iimaintained iiat iithe iifollow-up iiin iia iimonth 

iilater. iiThe iiresult iiof iistigma iireduction iiprojects iiat iithe iischool iishowed iia iipossible iieffective 

iiapproach iito iiincrease iiacceptance iiof iistudents iiwith iimental iidisorders iiand iireduced iinegative 

iistereotypes ii(Shulze iiet iial., ii2003). 

 

2.1.3. iiRelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation 

Social iistigma iiis iidefined iiby iiscientists iias iithe iidisapproval iiof, iior iidiscontent iiwith iia iiperson iion iithe 

iibasis iiof iicharacteristics iithat iidistinguish iihim iior iiher iifrom iiother iimembers iiof iisociety ii(Nobullying, 

ii2015). iiGoffman ii(1963) iidefines iisocial iistigma iias ii“the iiprocess iiby iiwhich iithe iireaction iiof iiothers 

iispoils ii(blemishes) iinormal iiidentity”. iiBoundless ii(2015) iisees iisocial iistigma iias iisevere iisocial 

iidisapproval iiof iia iiperson iibecause iiof iia iiparticular iitrait iithat iiindicates iihis iior iiher iideviance iifrom 

iisocial iinorms. iiWithout iia iisociety, iione iicannot iihave iisocial iistigma. ii 

 

To iihave iisocial iistigma, iione iimust iihave iia iisocial iistigmatizer iiand iisomeone iiwho iiis iisocially 

iistigmatized. iiGiven iithat iisocial iistigma iiis iia iisocial iirelationship, iithe iiphenomenon ii(incident) iiplaces 

iiemphasis iinot iion iithe iiexistence iiof iideviant iitraits, iibut iion iithe iiperception iiand iimarking iiof iicertain 

iitraits iias iideviant iiby iia iisecond iiparty. iiFor iiexample, iitheorists iiof iistigma iicare iilittle iiabout iiwhether 

iisomeone iihas iia iistigmatizing iiattribute, iibut iirather iihow iiothers iiperceive iithe iicondition iiand 

iisubsequently iitreat iithe iiperson iidifferently. iiSocial iistigma iiis iiso iiprofound iithat iiit iioverpowers 
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iipositive iisocial iifeedback iiregarding iithe iiway iiin iiwhich iithe iisame iiindividual iiadheres ii(abides) iito 

iiother iisocial iinorms ii(Boundless, ii2015). 

 

Children iiwith iidisabilities iiface iiwidespread iistigma iiand iidiscrimination iibased iion iideeply iirooted 

iinegative iiperceptions iiabout iidisability. iiThese iiattitudes iiand iibeliefs iireflect iiwhat iiis iiknown iias 

ii“ableism”; iia iivalue iisystem iithat iidiscriminates iiagainst iipeople iiwith iidisabilities iibased iion iithe iiidea 

iithat iicertain iiways iiof iiappearance, iifunctioning iiand iibehavior iiare iiessential iifor iiliving iia iilife iiof 

iivalue. 

 

For iitoo iilong, iipractitioners iideveloping iiinterventions iito iireduce iistigma iiand iidiscrimination iiagainst 

iichildren iiwith iidisabilities iihave iibeen iiworking iiin iithe iidark. iiWhen iiit iicomes iito iichanging 

iibehaviors, iiattitudes iiand iisocial iinorms iito iimake iifamilies, iicommunities, iischools, iihealth iicare iiand 

iisocial iiservices iitruly iiinclusive iiof iichildren iiwith iidisabilities, iithere iiisn’t iimuch iievidence iiof iiwhat 

iiworks iiand iiwhat iidoes iinot. iiAs iiwe iiespecially iidon’t iiknow iiwhat iileads iito iilong iiterm iichange, iiwe 

iirisk iiwasting iitime iiand iiresources iion iiprograms iithat iiwill iinot iideliver iisustainable iiresults. 

 

At iithe iilevel iiof iiinstitutions iilike iischools, iia iiholistic iiapproach iiis iikey iito iireducing iistigma iiand 

iidiscrimination iiand iisupporting iireal iiinclusion. iiEffective iiinterventions iicreate iia iishared iivision iiand 

iishared iiresponsibility iifor iiinclusion iiamong iithe iientire iischool, iias iiwell iias iian iiinstitutional 

iiscaffolding iito iisupport iichanges iiin iiattitudes iiand iibehaviors. iiThey iiaddress iiboth iisupply iiand 

iidemand, iihelping iito iiensure iithat iischools iiprovide iiinclusive iieducation, iithrough iieverything iifrom 

iipolicies, iiregulations iiand iibudgets iito iicurricula, iiteaching iiand iifacilities ii– iiwhile iialso iisupporting 

iistudents, iifamilies iiand iicommunities iito iiabandon iistigma iiand iiembrace iiinclusive iieducation. 

 

2.2. iiEmpirical iiReview 

 

A iireport iiby iiUNESCO ii(2008) iistates iithat iithe iiprices iiof iiIE iiand iispecial iieducation iiare iithe iisame, 

iibut iithe iiresults iiat iieach iiinstitution iiwere iigood. iiInclusion iiallows iiCWD iito iigrow iiin iitheir iifamilies 

iiand iilivelihoods iirather iithan iiin iiremote iiareas. iiEducation iiis iibased iion iithe iiprinciple iiof iiacceptance 

iiof iiall iichildren, iiwhatever iitheir iicircumstances. iiHaving iia iichild iiwith iia iidisability iiat iischool 

iiwithout iifirst iigiving iihim iior iiher iiwhat iihe iior iishe iineeds iiis iifar iifrom iia iicomplete, iibalanced iiand 
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iifulfilling iitask. iiIE iimeans iiplaying iian iiactive iirole iiin iitransforming iitraditional iipolitics, iiculture iiand 

iischool iiperformance. iiAccording iito iiSeinfeld ii(2005), iiCWD iistudents iiand iitheir iipeers iiare iimore 

iilikely iito iibe iiproductive iiadults iiand iito iibe iiincluded iiin iitheir iifamilies. iiResearch iion iihuman 

iiinvestment iishows iia iisignificant iiloss iiof iiGDP iiin iideveloping iicountries iidue iito iilack iiof iieducation 

iifor iipeople iiwith iidisabilities iiand iiunemployment. iiThe iiUnited iiNations iiDepartment iiof iiHealth 

ii(2011) iiestimates iithat iithe iirevenue iiloss iito iiBangladesh iiis iiestimated iiat ii$ ii1.2 iibillion iia iiyear iior 

ii1.7% iiof iithe iicountry's iigross iidomestic iiproduct. 

 

A iistudy iiof ii750 iiteachers iiand ii400 iiparents iifrom ii75 iiprovinces iiby iiLaurin-Bowie ii(2009) iifound 

iithat iiEducation iifor iiAll ii(EFA) iiis iinot iia iigood iioption iifor iiCWD, iiespecially iifor iichildren iiwith 

iimental iidisabilities. iiThe iiauthor iidescribed iieducation iias iia iiprocess iithat iirequires iia iipositive 

iiattitude iiand iileads iito iigood iibehavior, iispecial iiteacher iitraining, iia iisimple iicurriculum iiand 

iiassessment iimethods, iiand iia iischool iienvironment. 

 

The iiresults iiof ii20 iistudies iiby iiLaurin-Bowie ii(2009) iishowed iipoor iidevelopment iiof iiall iithese 

iifactors, iiand iithe iiresults iiwere iirooted iiin iieducation. iiA iiglobal iiassessment iiof iithe iiquality iiof 

iieducation. iiA iistudy iiby iiRieser ii(2012) iifound iithat iidespite iigood iipractice, iithere iihas iibeen iia iifailure 

iito iiinclude iiCWD iiin iiEFA iiprograms iiand iia iigeneral iibelief iithat iisuch iiefforts iihave iibeen iiprevented 

iiby iisilencing iiinternational iiunrest. iiNew iiideas, iisuch iias iithinking iiabout iieducation iiproducts iion iithe 

iiglobal iimarket, iiare iibecoming iimore iipopular, iiwhile iithose iisupporting iicollaboration iiand iicare iiare 

iibecoming iimore iipopular. iiForlin's ii(2012) iiwork iiconfirms iithis iiview, iialthough iithe iiauthor iihas 

iibeen iiinstrumental iiin iithe iiHong iiKong iigovernment's iiintegration iiprocess, iiand iihas iihighlighted iithe 

iidevelopment iiof iiindependent iieducation iiin iiAsia. 

 

Just iias iithe iiexistence iiof iieducation iiproviders iiis iibased iion iieconomic iiactivity, iiand iitheir iirole iiis iito 

iimake iithem iimore iieducated, iithere iiis iino iireason iito iiseek iiout iithe iiaspirations iiof iistudents iiwho iihave 

iia iiparticular iiproblem, iiwhich iican iibe iiexpensive iiand iiexpensive. iithe iiExam, iialong iiwith iithe iiresults. 

iiSimilarly, iiSlee's ii(2011) iistudy iihighlights iithe iirelationship iibetween iithe iiWorld iiBank ii(WB) 

iieconomy iiand iithe iiIMF, iias iiwell iias iithe iigrowth iiof iineo-conservatism iiand iiconsumerism, iiand iithe 

iibarriers iito iieducation iidevelopment iithat iiinclude iieveryone. iiHowever, iithe iiauthor iistated iithat iiit iiis 

iinot iiuncommon iifor iithis iibehavior iito iibe iitolerated iiand iioverturned. iiAn iianalysis iiby iiUNESCO 



21 

 

iiBangkok ii(2009) iiof iithe iifour iiAsia-Pacific iicountries iihighlighted iidifferences iiin iiinterpretation 

iiand iiunderstanding iiof iiIE. iiIn ii2000, iithe iigovernment iiof iiSamoa iiconducted iia iisurvey iito iiidentify iiall 

iioutstanding iistudents iiand iito iiinclude iiSEN iisyllabuses iiat iithe iiNational iiUniversity iiof iiSamoa iiso 

iithat iiprimary iischool iiteachers iiwith iiSEN iigrades ii— iithe iieffort iithat iifollowed iiwas iito iiestablish iisix 

iiSEN iidepartments iiin iiprimary iischools. iithe iinature iiof iieducation. 

 

Numerous iistudies iion iiInclusive iiEducation iihighlight iithat iisocial iicognitions iiand iiconstructions 

iiunderpin iithe iistigmatization iiof iilearners iiwith iiSEN ii(see iiCrocker, iiMajor, iiand iiSteele ii1998; 

iiHumphrey ii2008). iiHumphrey ii(2008) iiuncovers iithe iidifferent iinegative iiand iifalse iiconstructions 

iiaround iiautism. iiConsistent iiwith iiHumphrey ii(2008), iiSalmon’s ii(2013) iistudy iihighlights iihow 

iichildren iiwith iispecial iineeds iistick iitogether iias iia iimeans iiof iicoping iiwith iithe iisocial iiexclusion iithat 

iifollows iinecessarily iifrom iibeing iistigmatized. iiThe iiawareness iiof iibeing iistigmatized iiand iithe iistress 

iiof iiperceiving iioneself iias iistigmatized iimay iilead iito iilow iiself-esteem iiand, iiultimately, iiresults iiin 

iiself-exclusion ii(O'Brien, ii2000). iiFurthermore, iistudies iihighlight iithat iithe iiperceptions iiof iithose 

iiwho iistigmatize iioften iitranslate iito iidiscriminatory iibehaviours iiwhich iihinders iithe iiinclusion iiof iithe 

iistigmatized iilearner ii(Hornby, ii1999). iiStigma iiis iire-enforced iiby iithe iiindividual’s iiperceptions iiof 

iiself. iiShould iithe iiindividual iihave iilow iisense iiof iiself, iithey iiare iinot iilikely iito iiparticipate iiactively iiin 

iicommunal iilearning ii(Corbett, ii2001). iiThe iiimplication iiis iithat iilearners iiwith iiSEN iiare iilikely iito iibe 

iiless iiproductive iiif iithey iiperceive iithemselves iior iiare iiperceived iias iibeing iiable iito iimake iilittle 

iicontribution iito iithe iiwider iisociety. iiUnfortunately, iithis iihas iioften iibeen iithe iicase iiwhen iiit iicomes iito 

iihow iilearners iiwith iiSEN iiare iiperceived iiby iiothers iiand iiby iithemselves iiin iisocieties iiof iiboth 

iideveloping iiand iideveloped iicountries ii(Miller, ii2004). 

 

The iistudies iidescribed iiso iifar iimeasured iithe iieffect iiof iiseveral iilabels—mentally iiretarded, 

iiemotional/behavioral iidisability ii(or iiits iiearlier iidesignation, iiemotionally iidisturbed), iiand iilearning 

iidisabled. iiIn iia iimore iinuanced iistudy iiby iiLevin, iiArluke, iiand iiSmith ii(1982), ii75 iihigh iischool 

iiteachers iiwere iiasked iito iievaluate iia iininth iigrade iistudent iias iidescribed iiin iia iischool iipsychologist’s 

iireport. iiTo iivary iithe iidiagnostic iilabeling, iia iiquarter iiof iithe iiteachers iiwere iitold iithat iithe iistudent iiwas 

iidyslexic, iia iiquarter iithat iihe iiwas iiemotionally iidisturbed, iia iiquarter iithat iihe iiwas iimentally iiretarded, 

iiand iia iiquarter iithat iihe iihad iino iidisorder. iiIn iiaddition iito iithe iilabeling iiinformation, iihalf iiof iithe 

iiteachers iiwere iigiven iia iiwriting iisample iithat iiwas iiat iigrade iilevel, iiand iihalf iiwere iigiven iia iisample iiat 
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iibelow iigrade iilevel. iiTo iiadd iianother iidimension, iiteachers iiwere iiasked iiquestions iinot iionly iiabout 

iitheir iioptimism iiregarding iithe iistudent’s iiacademic iisuccess, iibut iialso iiabout iitheir iiwillingness iito 

iioffer iiservices iito iihelp iithe iistudent iisucceed ii(e.g., iicreate iispecial iilessons, iistay iiafter iischool), iias iia 

iimeasure iiof iitheir iiexpectations iifor iitheir iiown iibehavior. 

 

 iiThey iifound iithat iionly iithe iiemotionally iidisturbed iilabel iiwas iisignificantly iimore iinegative 

iiregarding iioptimism iifor iistudent iisuccess iicompared iiwith iithe iino iilabel iicondition. iiIn iicontrast iiwith 

iithe iifindings iiabout iithe iilabels, iithe iistudent iiwriting iisamples iihad iia iimuch iigreater iiimpact iion 

iiteachers’ iiexpectations iifor iithe iistudent’s iisuccess, iiwith iithe iibelow-grade-level iisample iiadversely 

iiaffecting iiexpectations. iiLastly, iithe iistudy iifailed iito iiuncover iiany iisignificant iimain iieffects iiof 

iilabeling iior iistudent iibehavior ii(in iithe iiform iiof iithe iiwriting iisample) iion iiteachers’ iiestimation iiof 

iitheir iiwillingness iito iiprovide iiextra iihelp. iiThe iiresearchers iithus iiconcluded iithat ii(a) iinot iiall iilabels 

iihave iithe iisame iiimpact iion iiteacher iiexpectations; ii(b) iistudent iibehavior iimay iihave iia iigreater iiimpact 

iion iiteachers’ iiexpectations iithan iido iimany iilabels; iiand ii(c) iiteachers’ iiexpectations iican iibe iiadversely 

iiaffected, iiwhile iitheir iiclassroom iibehavior iimay iinot iibe. 

 

2.4. iiTheoretical iiFramework 

This iistudy iiis iiguided iiby iithe iitheory iiof iisocial iiexclusion. iiThe iifollowing iigives iidetails 

2.4.1. iiSocial iiexclusion iitheory 

This iistudy iiis iibased iion iithe iitheory iiof iisocial iiexclusion. iiAccording iito iiBayene ii& iiTizazu ii(2011), iiit 

iiis iia iimultidimensional iiprocess iiof iistrengthening iisocial iidislocation, iiseparating iigroups iiand 

iiindividuals iifrom iisocial iicontacts iiand iiinstitutions, iiand iipreventing iithem iifrom iiparticipating iifully 

iiin iithe iinormal, iinormative iiactivities iiof iisocial iisociety. iilive iiin iiit. iiTherefore, iithis iitheory iiis iiuseful 

iito iiknow iiwhether iiit iiis iipossible iito iiintegrate iistudents iiwith iidisabilities, iiincluding iiVI iistudents, 

iiinto iispecial iischools. iiIt iibecomes iia iibarrier iiin iispecial iischools iifor iiVI iistudents 

 

Social iiexclusion iiis iiabout iithe iiinability iiof iiour iisociety iito iikeep iiall iigroups iiand iiindividuals iiwithin 

iireach iiof iiwhat iiwe iiexpect iias iia iisociety iito iirealize iitheir iifull iipotential ii(Berit ii& iiMiriam, ii2001). iiTo 

iibe iiexcluded iifrom iisociety iican iitake iivarious iirelative iisenses iibut iisocial iiexclusion iiis iiusually 

iidefined iias iimore iithan iia iisimple iieconomic iiphenomenon: iiit iialso iihas iiconsequences iion iithe iisocial, 

iisymbolic iifield. iiSocial iiexclusion iicould iibe iiin iithe iiform iiof iiexcluding iifrom iieducation, iiwhere iia 
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iicentral iiissue iiin iiplacing iia iilearner iiwith iia iivisual iiimpairment iiis iiwhether iithe iinecessary iispecialized 

iitraining iiis iibest iidelivered iiin iia iispecial iischool. iiStudents iiwith iivisual iiimpairments iioften iineed iito 

iilearn iispecial iiskills iisuch iias iihow iito iiuse iispecial iicomputer iiapplications iiand iiany iiother iimaterials 

iito iiimprove iilearners’ iiacademic iiperformance. 

 

Social iiisolation iiis iithe iiinability iiof iiour iisociety iito iikeep iiall iigroups iiand iiindividuals iiwithin iireach iiof 

iiwhat iiwe iiexpect iias iia iisociety iito iireach iiits iifull iipotential ii(Berit ii& iiMiriam, ii2001). iiAlienation iifrom 

iisociety iican iitake iion iidifferent iirelative iimeanings, iibut iisocial iialienation iiis iiusually iidefined iias 

iisomething iimore iithan iijust iian iieconomic iiphenomenon: iiit iialso iihas iiconsequences iifor iithe iisocial, 

iisymbolic iisphere. iiSocial iiexclusion iican iitake iithe iiform iiof iiexclusion iifrom iieducation, iiwhere iithe 

iicentral iiissue iiin iifinding iia iivisually iiimpaired iistudent iiis iiwhether iiit iiis iibest iito iiprovide iithe 

iinecessary iispecial iitraining iiin iia iispecial iischool. iiVisually iiimpaired iistudents iioften iineed iito iimaster 

iispecial iiskills, iisuch iias iiusing iispecial iicomputer iiprograms iiand iiany iiother iimaterials iito iiimprove 

iistudents' iiacademic iiperformance. 

 

Most iitheorists iiargue iithat iisocial iiexclusion iiis iia iiprocess, iinot iijust iia iicondition iithat iireflects iithe 

iioutcome iiof iisuch iitreatment. iiHowever, iionly iia iifew iinon-specialists, iiif iiany, iireach iithe iiend iiof iithe 

iiexpected iitrajectory. iiThere iiare iino iiformal ii"exclusion iithresholds" iithat iineed iito iibe iicrossed, iifor 

iiexample, iifor iilow iiquality. iiRather, iiwhile iicitizens iiare iiin iia iimultidimensional iirange iiand iican iimove 

iito iia iidetachment iiin iione iisense iior iianother, iior iito iia iistate iiof iiall-encompassing, iicollective iisocial 

iidisintegration. iiThis iiprocess, iiamong iiother iiterms, iiis iireferred iito iias ii"social iiexclusion" iior 

ii"disenfranchisement" iiand iiencompasses iidegradation iias iiwell iias iisocial iiisolation ii(Charlton, 

ii2000). 

 

Social iiisolation iiis iia iistructural iiprocess, iithe iiremoval iiof iimany iidimensions iiof iisocial iiparticipation. 

iiIf iisuch iia iishutdown iiwere iivoluntary, iiagain, iiit iiwould iibe iidifficult iito iicall iiit iia ii"refusal." iiInstead, iiit 

iirequires iivigorous iicoordination iibetween iithe iibanned iiand iithe iiexcluded. iiInhibitors iiare iiagents iithat 

iiuse iispecific iimechanisms iito iipush iiothers iiout iiand iideny iiaccess iito iiresources iiand iirelationships. 

iiWhile iiit iimay iiseem iithat iithe iiexcluded iiwant iito iileave iithe iicommunity, iithey iimay iido iiso iiin 

iiresponse iito iiill-treatment. iiExceptions iiinclude iiloss iiof iistatus, iilack iiof iirecognition iiand iioften 
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iihumiliation. iiThe iishame iiof iithe iisocially iialienated iiis iicrucial iiin iithe iireports iiof iithose iiwho iigo iidown 

ii(Davis, ii2003). 

 

Therefore, iithis iistudy iiwill iiapply iithis iitheory, iias iiit iisupports iithe iiidea iiof iiinclusion iifor iistudents 

iiwith iidisabilities iiand iiencourages iithe iiremoval iiof iibarriers iithat iiprevent iithem iifrom iiaccessing 

iiquality iieducation. iiBarriers iito iithe iitheory iiof iisocial iiexclusion iihave iia iistrong iiimpact iion iithe 

iiacademic iiperformance iiof iistudents iiwith iidisabilities, iiand iiif iithese iibarriers iiare iinot iiremoved, 

iiinclusion iiwill iinever iibe iirealized. 

 

2.4. iiConceptual iiFramework 

Inclusion iiis iia iimost iidiscussed iiphenomenon iiat iiour iisociety. iiChildren iiwith iidisable iineeds, iiwhen 

iithey iigo iito iimainstream iischools, iiface iia iilot iiof iiproblems. iiOne iiof iithem iiis iistigma. iiMainstream 

iieducation iiis iia iikey iipolicy iiin iithe iipromotion iiof iisocial iiinclusion ii(Scottish iiExecutive, ii2000; 

iiDepartment iiof iiHealth ii2002). iiStigma iiis iia iicomplex iiterm iidefined iias iia iivisible iior iiinvisible 

iiattribute, iideeply iidiscrediting, iithat iidisqualifies iiits iibearer iifrom iifull iisocial iiacceptance, iioften 

iiresulting iiin iiseveral iiforms iiof iidiscrimination ii(Goffman, ii1963). iiThere iiis iievidence iithat iidifferent 

iieducational iisettings iimay iiexpose iichildren iito iidifferent iilevels iiof iistigmatized iitreatment. iiDue iito 

iitheir iicognitive iiimpairments, iithe iisocial iiidentities iiof iiintellectually iidisabled iichildren iican iibe 

iidevalued iiand iidepersonalized iiinto iistereotypic iicaricatures ii(Crocker iiet iial ii1998). ii 

 

Stigma iistudents iiwith iispecial iineeds iiis iia iicomplex iiissue iiwith iithe iicapacity iito iiaffect iiall iifacets iiof iia 

iiperson’s iilife, iisuch iias iithe iiopportunity iito iifind iihousing iiand iiemployment, iienter iihigher iieducation, 

iiobtain iiinsurance, iiand iiget iifair iitreatment iiin iithe iicriminal iijustice iior iichildren iiwelfare iisystems 

ii(Everett, ii2006; iiCharbonneau, ii2007). iiThus, iistigma iirobs iistudents iiwith iispecial iineeds iiof 

iiparticularly iiimportant iilife iiopportunities iivital iito iiachieving iilife iigoals, iiobtaining iicompetitive 

iiemployment, iiand iiliving iiindependently iiin iia iisafe iiand iicomfortable iihome ii(Corrigan iiand 

iiKleinlein, ii2005). iiThe iifollowing iiconceptual iiframework iigives iidetails iion iihow iivariables iiof iithis 

iistudy iiare iiinteracted iibetween iithem. 
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Figure ii2.1: iiConceptual iiFramework 
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 ii iiIV: iiSocial iistigma 

• Fear iiand iianxiety 

• Discrimination 

• prejudgment ii 

• Social iiwithdraw ii 

• lack iiof iiknowledge 

iiabout iidisability 

 ii ii ii ii ii ii ii ii ii ii ii iiDV: iiProvision iiof iiIE 

▪ Classroom iienvironment 

▪ School iienvironment 

▪ Home iienvironment 

▪ Community iienvironment 

Intervening iivariables: 

Government iipolicy iion iiSNE 
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CHAPTER iiTHREE 

RESEARCH iiMETHODOLOGY 

 

3.0. iiIntroduction ii 

This iichapter iidescribes iithe iimethodology iiused iiin iithis iistudy, iistarting iiwith iithe iistudy iidesign, iithe 

iisample iiand iithe iisampling iitechniques. iiIt iidiscusses iithe iiinstruments iiused iifor iidata iicollection. iiIt 

iiexplains iihow iithe iiinstruments iiare iitested. iiThis iichapter iideals iiwith iithe iistudy iiprocedures, iithe iiway 

iithe iidata iiwill iibe iicollected iiand iianalyzed, iiand iiensuring iithe iiethics iiof iithe iistudy. 

 

3.1. iiResearch iiDesign 

According iito iiGrinnell iiand iiWilliams ii(2000), iia iiresearch iidesign iiis iia iiplan iiused iito iianswer iiresearch 

iiquestions. iiA iidescriptive iiresearch iiplan iiwas iiadopted iiin iithis iistudy. iiA iidescriptive iisurvey iiplan iiis 

iia iimethod iiof iigathering iiinformation iiby iisurveying iior iicompleting iia iisample iiof iiindividuals 

ii(Bryman ii& iiBell, ii2003). iiDescriptive iiresearch iidesign iiwas iiused iito iianalyze iidata iicollected iifrom iia 

iisample iiof iiquestionnaires iiand iiinterviews. iiThis iiis iidue iito iithe iifact iithat iiboth iiapproaches iiare 

iicomplementary, iias iiqualitative iimethods iiprovide iidetailed iiexplanations, iiand iiquantitative ii- 

iiaccurate iidata iineeded iito iiachieve iithe iidesired iigoals. 

 

3.2. iiTarget iiPopulation ii 

Each iistudy iihas iia iitarget iigroup iifrom iiwhich iiinformation iiis iicollected iiabout iithe iiphenomena iibeing 

iistudied. iiCreswell ii(2003) iirefers iito iia iipopulation iias iian iiaggregate iior iiunit iiof iiall iiobjects, iisubjects, 

iior iimembers iithat iimeet iicertain iidefinitions. iiThis iistudy iiwas iiconducted iion ii184 iipersons, iiincluding 

iipeople iiwith iidisabilities, iiteachers, iiheadteachers iiand iiparents. 

 

Table ii1. iiTable iirepresenting iiTarget iipopulation ii 

Categories Population ii 

Learners iiwith iidisabilities 110 

Teachers 76 

Headteachers 2 

Total 184 

Source: iiResearcher, ii2022 
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3.3. iiSampling iitechnique iiand iisample iisize 

3.3.1. iiSampling iiStrategies 

A iipurposive iisample iiof ii92 iiparticipants iiwas iiselected iibased iion iisome iiselected iicriteria, iisuch iias 

iiknowledge iiabout iithe iisocial iistigmatization iion iiprovision iiof iiinclusive iieducation. iiIn iiaddition, iithe 

iiresearcher iialso iiused iipersonal iijudgement iito iiselect iithose iirespondents ii(see iiTable ii3.2 iibelow). 

Nyamabuye iiand iiShyogwe iisectors iiwere iipurposively iiselected iibecause iithose iiare iisectors iiwhich 

iihave iiinclusive iischools. iiTeachers iiand iischool iiadministrators iiwere iialso iipurposively iiselected 

iibecause iithey iiwere iiexpected iito iibe iiknowledgeable iiabout iisocial iistigmatization iiand iiits iiimpact iion 

iiinclusive iieducation. iiIn iithis iisurvey, iia iiconvenience iisampling iitechnique iiwas iiused iito iiobtain iithe 

iiright iisample iiof iirespondents. 

3.3.2. iiSample iisize ii ii 

 iiIn iisimple iiwords, iisampling iitechnique iior iiprocedure iithe iiresearcher iiwould iiadopt iiin iiselecting 

iiitems iior iiindividual iifor iithe iisample; iiand iidue iito iiresources iiconstraints ii(time iiand iimoney), iithe 

iiwhole iipopulation iicannot iibe iicovered iiconsequently; iisample iisize iiwas iichosen iiusing iithe iiTaro 

iiYamane iiformula: ii 

nc ii=

N

n

n

+1

=

N

nN

n

+
=

nN

nN

+

.
 ii 

where iinc ii184 × 96= ii ii ii92 

 ii ii ii ii ii ii ii ii ii ii ii ii ii ii ii ii184+96 

Where: 

Nc iiis iithe iiadjusted iiminimum iisample iisize 

n iiis iithe iiminimum iisample iisize ii=96 

N iiis iithe iitotal iipopulation ii= ii184 
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A iisample iiof ii92 iirespondents iiwas iitargeted iito iiparticipate iiin iithis iistudy. ii iiThis iiformula iiwas iiused 

iito iiestimate iia iirepresentative iisample. 

A iitotal iinumber iiof ii92 iirespondents iiwas iitaken iias iisimple iisize. ii 

Table ii2. iiTable iirepresenting iithe iisample iisize ii 

Categories Sample iisize 

ii 

Learners iiwith iidisabilities 52 

Teachers 38 

Headteachers 2 

Total 92 

Source: iiResearcher, ii2022 

 

3.4 iiData iiCollection iiMethods 

Data iicollection iimethods iiwas iidone iifrom iiNyamabuye iiand iiShyogwe iisectors. iiData iiwere iicollected 

iithrough iidata iicollection iiform iiand iiwith iian iiopened iiand iiclosed iiquestions iiby iithe iiuse iiof iian 

iiadministered iiquestionnaire. iiThe iisample iisize iiwas ii92. iiAfter iithe iinecessary iidata iibeing iicollected 

iiand iientering iiinto iia iicomputer, iithey iiwere iirunning iithrough iiExcel iifor iianalytical iipurpose. 

 

The iicollection iiform iiclearly iifocused iion iithe iipoint iiof iiinterests. iiIn iiorder iito iiconstruct iithe 

iitheoretical iipart, iia iinumber iiof iibooks iiand iionline iiresources iiwere iiconsulted iiand iireferred iito. iiWith 

iithe iiuse iiof iidata iiquestionnaire, iidata iiwere iitaken iifrom iiNyamabuye iiand iiShyogwe iisectors iiand 

iiwere iifilled iiby iithe iiresearcher. ii 

 

3.5.Data iiCollection iiInstruments 

These iiare iimethods iithat iiare iiutilized iito iiget iithe iidata iineeded iion iithe iitopic ii(Roger, ii2003). iiIn iiorder 

iito iifind iieffective iiinformation iithat iiwas iieventually iiled iito iisuitable iianswers, iithe iifollowing 

iimethods iiwere iiused. 

 

3.5.1. iiInterview iiguide 

Unstructured iiinterview iiwas iiused iiin iiorder iito iienrich iidata iifrom iiquestionnaire. iiThus, iirespondents 

iiwere iiasked iiquestions iiabout iiperceptions iion iisocial iistigma iion iithe iiprovision iiof iiinclusive 



29 

 

iieducation iiat iithe iiselected iischools iiin iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict. 

iiThe iiresearcher iischeduled iian iiinterview iiwith iithe iihead iiteachers iiof iithe iitwo iiselected iischools iiin 

iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict. 

 

3.5.2. iiAdministered iiQuestionnaire 

Questionnaires iiwere iialso iibeing iiused iipurposely iito iielicit iirelevant iiinformation. iiIn iithis iitechnique, 

iithe iiresearcher iiused iia iiseries iiof iiquestionnaires iiused iiin iiLikert iiscale. ii iiAll iiquestions iiset iiwere 

iiadministered iito iithe iilearners iiand iiteachers iiof iitwo iiselected iischools iiin iiNyamabuye iiand iiShyogwe 

iisectors iiin iiMuhanga iiDistrict. 

 

3.6.Administration iiof iiData iiCollection iiInstruments 

The iidata iicollection iiform iiand iiadministered iiquestionnaire iiwere iigiven iito iieach iilearners iiwith 

iidisabilities iiand iiteachers iifrom iitwo iiselected iischools iiin iiNyamabuye iiand iiShyogwe iisectors iiin 

iiMuhanga iiDistrict iitaken iias iiour iisample iisize. iiThe iidata iicollection iiform iiwas iifilled iiby iithe 

iiresearcher. 

 

In iithe iiinterview iiguide, iithe iiresearcher iiensured iithat iithe iisame iigeneral iiareas iiof iiinformation iiwere 

iicollected iifrom iieach iiinterviewee; iithis iiprovides iimore iifocus iithan iithe iiconversational iiapproach, 

iibut iistill iiallowed iia iidegree iiof iifreedom iiand iiadaptability iiin iigetting iiinformation iifrom iithe 

iiinterviewee. iiQualitative iiinterview iiwas iigiven iito iithe iihead iiteachers iiof iitwo iiselected iischool iione 

iiin iiNyamabuye iiand iianother iione iiin iiShyogwe iisectors iiin iiMuhanga iiDistrict. 

 

Qualitative iiand iiquantitative iidata iiwere iiobtained, iidescriptive iianalysis iilike iifrequencies, iitables, 

iigraphs, iiand iipercentage iiwere iiused iiin iidata iipresentation; iicontent iianalysis ii, iiExcel iiwas iiused iito 

iianalyse iidata. iiAfter iidata iimanipulation, iithe iiresearcher iianalysed iidata iifollowing iiobjective iiper 

iiobjective. ii 

3.7. iiData iiAnalysis iiProcedures 

Without iiproper iianalysis iiof iithe iidata iicollected, iithe iientire iiresearch iiprocess iiwould iihave iibeen 

iiwasted ii(Bryman ii& iiBell, ii2003). iiData iianalysis iias iia iiprocess iiof iiinspecting, iirefining, iimodifying 

iiand iimodeling iidata iiwith iithe iiaim iiof iifinding iiuseful iiinformation, iiproposing iiconclusions iiand 

iisupporting iidecision-making ii(Creswel, ii2003). 
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At iievery iistage iiof iianalysis, iidata iicleaning, iicomputations, iicoding iiand iianalyses iiwere iidone iiby iithe 

iiuse iiof iistatistical iimethods. iiThe iidata iifrom iiquestionnaire iiwere iianalysed iiin iiorder iito iiget 

iiinformation iion iiquantitative iidata iiand iiwere iifocused iimostly iion iiperceptions iiof iisocial iistigma iion 

iithe iiprovision iiof iiinclusive iieducation iiin iitwo iiselected iischools iiin iiMuhanga iiDistrict. iiIt iiis iiduring 

iithe iiquantitative iidata iianalysis iithat iithe iiresearcher iiwas iiinevitably iiattempt iito iitest iithe iiresearch 

iiquestions iiwhich iiwere iiformulated iifor iithe iiresearcher iistudy. iiThis iiwas iidone iiby iithe iifirst iidefining 

iiresearch iiquestions iiand iisetting iithe iiparameters iifor iithe iistudy. iiThe iiresearcher iiselected iian 

iiappropriate iitest iibased iion iithe iivariables iidefined iiin iithe iistudy iiand iion iiwhether iithe iidistribution 

iiwas iinormal iior iinot. ii 

 

3.8. iiValidity iiand iiReliability 

According iito iiByne ii(2002), iivalidity iiand iireliability iiare iivery iiimportant iifor iiall iimeaningful 

iiscientific iiresearch. iiThis iiis iibecause iithey iihelp iito iiensure iithe iireliability iiand iivalidity iiof iithe 

iiresearch iiresults iithemselves. iiThe iivalidity iiof iia iimeasurement iitool iiis iiconsidered iito iibe iithe iiextent 

iito iiwhich iithe iitool iimeasures iiwhat iiit iiclaims iito iimeasure; iiwhile iireliability iirefers iito iithe iiextent iito 

iiwhich iian iiassessment iitool iiproduces iistable iiand iiconsistent iiresults ii(Creswell, ii2003). iiTo iiensure 

iithat iithe iitools iiused iiwere iivalid iiand iireliable, iia iifew iirespondents iiunderwent iipre-testing iiand iithe 

iitools iiwere iivalidated iiaccordingly. 

 

3.9. iiEthical iiConsiderations 

Ethical iiissues iiwere iiaddressed iiby iiobtaining iiresearch iiapproval iifrom iithe iiUniversity iiof iiRwanda. 

iiThis iiletter iiwas iisubmitted iito iivarious iiauthorities ii(institutions) iito iiallow iime iiaccess iito iithe iidata 

iirequired iifor iithis iistudy. iiThis iistudy iishould iinot iiconflict iiwith iiethical iiprinciples, iiincluding iithe 

iiobligation iito iiavoid iiharming iior iiembarrassing iiparticipants iiand iito iirespect iitheir iiprivacy. iiThe 

iiresearcher iishould iiask iihimself/herself iiwhether iithe iistudy iiis iiethically iiappropriate iiin iiterms iiof 

iivalues iiand iithe iisteps iito iibe iitaken iito iiachieve iithese iivalues. iiTo iithis iiend, iithe iiresearcher iitakes iia 

iinumber iiof iimeasures iito iicomply iiwith iiethical iistandards iithroughout iithe iiresearch iiprocess. iiWhile 

iithe iibenefits iiare iirelated iito iithe iifinalist iistudent's iicompliance iiwith iithe iiuniversity iirequirements iito 

iiconduct iithe iiresearch, iithe iichallenges iiof iiparticipating iiin iithis iiresearch iiare iirelated iito iithe iitime 

iiframe iiand iithe iidifficulty iiof iiobtaining iithe iinecessary iiinformation iito iiachieve iithe iigoal. ii ii ii i 
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The iidean iiof iithe iifaculty iiprovided iithe iiresearcher iiwith iia iiletter iiof iirecommendation iiexplaining iithe 

iirationale iifor iiconducting iithe iistudy iiin iiorder iito iiobtain iithe iiinformation iineeded iiby iithe 

iiorganisation iibeing iistudied; iiformal iipermission iiwas iirequired iifrom iieach iiinterviewee iibefore 

iiinterviewing iithem iior iistarting iiany iidiscussion; iiparticipants iiwere iiinformed iithat iithey iihad iithe 

iiright iito iirefuse iito iiparticipate iiin iithe iistudy; iiParticipants iisigned iiinformed iiconsent iiforms; 

iiparticipants iiguaranteed iithe iiconfidentiality iiof iiany iiinformation iiprovided iiand iithat iiit iiwould iionly 

iibe iiused iifor iiresearch iipurposes; iiwe iiutilised iiparticipants' iianonymity iiby iicoding iithem iirather iithan 

iinaming iithem; iiwe iiprotected iitheir iiprivacy iiby iimeeting iithem iiat iia iilocation iiof iitheir iichoice. iiBefore 

iiinteracting iiwith iithe iiemployees, iiI iiobtained iipermission iiin iithe iiform iiof iia iiwritten iirequest iifrom iithe 

iirelevant iiauthorities iiof iithe iisurveyed iischools. 
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CHAPTER iiFOUR 

RESEARCH iiFINDINGS iiAND iiDISCUSSIONS 

 

4.0 iiIntroduction 

This iichapter iipresents, iianalyses iiand iidiscusses iithe iiresults iicollected iiin iithe iifield. iiThe iipurpose iiof 

iithe iistudy iiwas iito iianalyze iithe iiperceptions iiof iisocial iistigma iion iithe iiprovision iiof iiinclusive 

iieducation iiin iiRwanda. iiA iicase iiof iiselected iisectors iiin iiMuhanga iidistrict. iiThis iistudy iiwas iiguided 

iiby iithree iiresearch iiobjectives, iinamely: iito iiassess iithe iicauses iiof iisocial iistigma iiin iiMuhanga 

iiDistrict; iito iiexamine iithe iirole iiof iiteachers iiin iistigma iireduction iiin iiMuhanga iiDistrict iiand iito 

iiestablish iithe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation iiin 

iiMuhanga iiDistrict. 

 iiFindings iiwere iicollected iiusing iiquestionnaire iiand iiinterview. iiThose iiinstruments iiwere iiimportant 

iito iiprovide iia iiwealth iiof iiinformation iifor iithe iianalysis iiof iiperceptions iiof iisocial iistigma iion iithe 

iiprovision iiof iiinclusive iieducation iiin iiRwanda. iiTo iipresent iithe iifindings, iirespondents iiwere 

iisupposed iito iirespond iion iiquestionnaire iiin iiorder iito iipreserve iithe iioriginality iiof iithe iidata iicollected. 

iiThe iiresults iiare iipresented iiin iiaccordance iiwith iithe iiobjectives iiof iithe iistudy. iiIn iieach iisection, iithe 

iidata iiwere iifirst iipresented iiand iithen iithe iifindings iiwere iidiscussed iiin iirelation iito iithe iitheoretical 

iiapproach iiand iiliterature iireviewed 

4.1. iiDemographic iicharacteristics iiof iirespondents 

The iiresearch iiestablished iithe iigender, iiage iiof iithe iirespondents, iieducation iilevels; iiterms iiof iiareas iiof 

iiemployment iiand iithe iiresults iiwere iicombined iiin iione iitable ii3 iias iishown iiof iirespondents 

In iithis iisection, iirespondents iiprovided iithe iisocio-demographic iiinformation iiincluding iigender, iiage, 

iimarital iistatus, iiyear iiexperience iiin iiteaching iiof iithe iiparticipants. ii 

Table ii3 iiDemographic iiCharacteristics iiof iithe iiSample 

Section Category ii Frequency Percentage 

Gender Male 55 61.1 

 Female 35 38.9 

 Total 90 100.0 

Age iiof iirespondents Below ii11 iiyears 0 0 

 12-16 iiyears 10 11.1 
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 17-21 iiyears 40 44.4 

 22-26 iiyears 19 21.1 

 27-31 iiyears 14 15.5 

 32 iiAbove 7 7.8 

 Total 90 100.0 

Year iiof iistudy    

 LFK 3 5.7 

 EKK 3 5.7 

 Senior ii4 iiHEG 5 9.6 

 Senior ii5 iiHEG 9 17.3 

 Senior ii6 iiHEG 32 61.5 

 Total 52 100 

Teaching iiexperience Below ii3 iiyears 5 9.6 

 4-6 iiyears 8 15.3 

 7-9 iiyears 36 69.2 

 10 iiyears iiabove 3 5.7 

 Total 52 100 

Source: iiResearcher, ii2022 

 

Table ii4.3 iiindicated iithat iithe iigender iicomposition iiof iithe iirespondents, ii61.1% iiof iithem iiwere iimales 

iiand ii38.9% iiof iithem iiwere iifemales. iiThe iinumber iiof iimales iiis iislightly iigreater iithan iinumber iiof 

iifemales. iiHowever, iithe iidifference iiin iinumber iidoes iinot iiaffect iithe iireliability iiof iithe iidata. iiThe 

iifollowing iifigure iiindicates iithe iigender iiof iirespondents. 

Figure ii1: iiGender iiof iirespondents 

 

Source: iiPrimary iidata, ii2022 

Moreover, iion iithe iitable ii3, iithe iistudy iirevealed iithat iithe iimajority iiof iithe iirespondents iii.e., ii44.4% 

iiwere iibetween ii17 iito ii21 iiyears iiold iiand ii11.1% iiwere iibetween iithe iiage iigroup iiof ii12 iiand ii16 
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iiwhereas ii21.1% iiwere iibetween ii22 iito ii26. iiBesides, ii15.5% iiwere iibetween ii27 iiand ii31. iiFinally, 

iithere iiwas iia iismall iiportion iiof ii7.8% iiwho iiwere iiabove ii32 iiyears iiold. iiThe iifollowing iifigures 

iihighlights iiage iiof iirespondents: 

 

Figure ii2: iiAge iiof iirespondents 

 

Source: iiPrimary iidata, ii2022 

Furthermore, iithe iitable ii3 iiabove iialso iiindicates iithe iiyear iiof iistudy iiof iilearners. iiThe iimajority iiof 

iithem iiare iiin iiSenior ii6 iiHEG iiwith ii61.5% iiof iirespondents, iirespectively ii17.3% iiare iiin iiSenior 

ii5HEG, ii9.6% iiwere iiin iiLFK, ii5.7% iiwere iiin iiEKK iiand iilastly ii5.7% iiare iisenior ii4 iiHEG. iiThe 

iifollowing iiis iithe iifigure iiwhich iiindicates. iiThe iifigure iibelow iigives iia iiclear iipicture iiof iiyear iiof iistudy 

iifor iistudents iiwith iidisabilities iiin iitwo iiselected iischools iifrom iiNyamabuye iiand iiShyogwe iisectors. 
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Figure ii3: iiYear iiof iistudy ii 

 

Source: iiPrimary iidata, ii2022 

Besides, iiTable ii3 iialso iihighlights iithe iiteaching iiexperience iiof iirespondents. iiThe iiresearcher iifound 

iithat iithe iimajority iiof iithem ii(69.2%) iihave iian iiexperience iibetween ii4 iito ii6 iiyears, ii15.3% iirated iiwith 

iiexperience iibetween ii4 iito ii6 iiyears, ii5.7% iiof iirespondents iihave iian iiexperience iiof iimore iithan ii10 

iiyears iiin iiteaching iiinclusive iischool iiand iionly ii5 iirespondent iirepresented iiby ii9.6% iihave iian 

iiexperience iiin iiteaching iispecial iischool iiwhich iiis iiunder ii3 iiyears. iiThe iifigure iibelow iigives iialso 

iidetails. 

Figure ii4. iiTeaching iiexperience iiof iilearners iiwith iidisabilities 
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Source: iiPrimary iidata, ii2022 

4.2 iiPresentation iiof iithe iiFindings 

The iiresearch iiwork iiwas iiconducted iion iithe iiperceptions iiof iisocial iistigma iion iithe iiprovision iiof 

iiinclusive iieducation iiin iiMuhanga iiDistrict. iiThis iisection iideals iiwith iithe iipresentation iiand iianalysis 

iiof iithe iiresearch iidata iiand iidiscussion iiof iifindings. iiThese iiare iipresented iiin iitables iifollowing iithe 

iisequence iiof iithe iispecific iiresearch iiproblem. 

4.2.1. iiCauses iiof iisocial iistigma iiin iiNyamabuye iiand iiShyogwe iisectors 

Stigma iiis iioften iidue iito iilack iiof iiunderstanding iior iifear. iiBoth iifactors iiare iidue iito iithe iimedia 

iipresenting iia iifalse iior iimisleading iipicture iiof iimental iiillness. iiThe iifollowing iitables iiprovide iidetails: 

Table ii4: iiLevel iiof iiagreement iion iithe iicauses iiof iisocial iistigma ii ii 

Statements SA A N D SD 

Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Lack iiof iiawareness 36 

(39) 

30 

(32) 

9 

(5) 

10 

(11) 

11 

(13) 

Lack iiof iieducation 46 

(49) 

38 

(40) 

1 

(1) 

5 

(7) 

0 

(0) 

Lack iiof iiperception 44 

(47) 

27 

(28) 

8 

(9) 

6 

(6) 

8 

(10) 

Nature iiand iicomplications iiof iithe iimental iiillness 29 

(31) 

42 

(45) 

7 

(8) 

6 

(7) 

8 

(9) 

Source: iiResearcher, ii2021 

 

The iiresults iiin iiTable ii4 iishows iithat ii39% ii(36) iiof iithe iiparticipants iistrongly iiagreed, ii32% ii(30) 

iiagreed, ii5% ii(5) iiwere iinot iisure, ii11% ii(10) iidisagreed iiand ii13% ii(12) iistrongly iidisagreed. iiBesides, 

ii11% iiof iirespondents iidisagreed iiand ii13% iistrongly iiagreed iiindicate iithat iilack iiof iiawareness iiis iione 

iiof iithe iimajor iicauses iiof iisocial iistigma. iiSeveral iistudies iishow iithat iistigma iiusually iiarises iifrom iilack 

iiof iiawareness, iilack iiof iieducation, iilack iiof iiperception, iiand iithe iinature iiand iicomplications iiof iithe 

iimental iiillness, iifor iiexample iiodd iibehaviors iiand iiviolence. 

 

Besides, iithe iiresults iiin iiTable ii4 iialso iishow iithat ii49% iiparticipants iistrongly iiagreed, ii40% iiagreed, 

ii1% iiwere iiunsure, ii7% iidisagreed iiand ii3% iistrongly iiagreed iiwith iithe iistatement iithat iilack iiof 



37 

 

iieducation iialso iicauses iisocial iistigma. iiAs iithe iimajority ii(89%) iiagreed iiand iistrongly iiagreed, iithis 

iimeans iithat iilack iiof iieducation iicontributes iisignificantly iito iisocial iistigma. iiMoreover, iilack iiof 

iiperception iias iiindicates iiin iitable ii4 iiis iianother iicause iiof iisocial iistigma iias iihighlighted iiby iithe 

iiresults. iiA iinumber iiof ii44 ii(47%) iistrongly iiagreed, ii28% iiagreed, ii9% iiwere iinot iisure, ii6% iidisagreed 

iiand ii10% iistrongly iidisagreed iiwith iithe iistatement iithat iisocial iistigma iiis iicaused iiby iia iilack iiof 

iiperception. iiGiven iithat iithe iimajority iiof iirespondents ii(47%) iistrongly iiagreed iior iiagreed iiwith iithe 

iistatement, iithis iiimplies iithat iilack iiof iiperception iiis iian iiimportant iifactor iicontributing iito iisocial 

iistigma. ii 

 

Lastly iiTable ii4 iishows iithat iinature iiand iicomplications iiof iithe iimental iiillness iiis iialso iia iicause iiof 

iisocial iistigma. iiThe iimajority iiof iirespondents iistrongly iiagreed ii(31%) iiand iiagreed ii(45%) iithat 

iistatement iibut ii8% iiwere iiundecided, iirespectively ii7% iidisagreed iiand ii9% iistrongly iidisagreed iithat 

iistatement. 

 

During iithe iiinterview iidone iiwith iithe iiheadteacher iiA, iion iithat iipoint iihe iistated: 

“Social iistigmatization iiis iithe iiextreme iidisapproval iiof iia iiperson iior iigroup iiin iiterms iiof iivarious 

iicharacteristics iithat iidistinguish iian iiindividual iifrom iiother iimembers iiof iia iicommunity. iiSocial 

iistigma iican iibe iibased iion iithe iiperception iiof iimental iiillness iias iiwell iias iivarious iiother 

iicharacteristics iisuch iias iiskin iicolor, iiethnicity iiand iisexual iiorientation.” 

 

Another iiheadteacher iiB iiasserted: 

“Social iistigma iiis iithe iiextreme iidisapproval iiof iia iiperson iior iigroup iiregarding iivarious 

iicharacteristics iithat iidistinguish iian iiindividual iifrom iiother iimembers iiof iia iisociety. iiSocial iistigma 

iican iiresult iifrom iithe iiperception iiof iimental iiillness, iias iiwell iias iivarious iiother iicharacteristics, iisuch 

iias iiskin iicolor, iiethnicity, iiand iisexual iiorientation” 

 

From iithe iifindings iiof iiTable ii4, iithe iiresults iirevealed iithat iithe iicauses iiof iisocial iistigma iiin 

iiNyamabuye iiand iiShyogwe iisectors iiare iiassociated iiwith iilack iiof iiawareness, iilack iiof iieducation, 

iilack iiof iiperception iiand iinature iiand iicomplications iiof iithe iimental iiillness. 
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Peters ii(2005) iifully iisupports iithis iiin iihis iistudy iion iistigma iiand iiintegration. iiThe iimain iicontributor 

iito iistigma iiis iithe iilack iiof iieducation iiabout iimental iiillness. iiOften iithere iiare iino iiphysiological iisigns 

iito iiexplain iithe iicondition, iileading iito iithe iiindividual iiand/or iifamily iibeing iiblamed iifor iitheir 

iiproblems. iiThese iifindings iiare iiin iiline iiwith iiGander ii(2011) iiwho iiargues iithat iieducation iiis iiuniquely 

iiand iisignificantly iiassociated iiwith iiboth iiphysical iiand iimental iihealth, iimeaning iithat iilower iilevels iiof 

iieducation iiare iiassociated iiwith iipoorer iihealth iioutcomes. iiIndividuals iiwith iilow iilevels iiof iieducation 

iiare iimore iilikely iito iibe iidepressed iiand iismokers. ii 

 

These iifindings iiare iiin iiline iiwith ii(Dan) iiwho iipointed iiout iithat iithe iicauses iiand iiconsequences iiof 

iistigmatisation iiare iioften iiindistinguishable iiand iilead iito iiprejudices iithat iiinfluence iiattitudes, iiwhich 

iiin iiturn iiperpetuate iiprejudice. iiIn iithis iicontext, iiboth iiself-stigmatization iiand iiperceived 

iistigmatisation iicontribute iisignificantly iito iioutcomes iithat iiinclude iichanges iiin iifamily iiand 

iicommunity iiattitudes. iiMuch iiof iithe iiimpact iiof iistigma iican iibe iiexplained iiby iithe iiconcepts iiof iiself-

stigma iiand iiperceived iistigma, iiwhich iiare iidefined iias iidomains iiof iistigma iithat iican iibe iicategorized 

iias iipersonal, iisocial, iifamilial, iimedical iiand iitreatment iiof iiillness. iiPerceived iistigma iirefers iito iihow 

iiindividuals iiperceive iistigmatisation, iiwhich iiin iiturn iiaffects iitheir iicoping iistyles ii(Byrne, ii2001). 

iiThis iiis iiprobably iithe iireason iiwhy iithe iiconsequences iiof iistigmatisation iiare iiindividualized. 

 

This iiis iialso iiconsistent iiwith iiThera iiet iial. ii(2005) iiwho iipoint iiout iithat iistigma iiassociated iiwith 

iischizophrenia iiis iiparticularly iihigh iiin iiIndia. iiSchizophrenia-related iistigma iiand iidiscrimination 

iiwas iifound iito iihave iia iisignificant iiimpact iion iithe iilives iiof iithese iiindividuals iiin iia iistudy iiexamining 

iipatients' iiperceptions iiof iistigma. iiIn iiterms iiof iiperceived iicauses iiof iistigmatisation, iiit iiwas iireported 

iithat iia iistrikingly iihigh iiproportion iiof iiparticipants ii(97%) iibelieved iithat iistigmatisation iiwas iidue iito 

iilack iiof iiknowledge iiabout iischizophrenia, iifollowed iiby iithe iinature iiof iithe iiillness ii(73%). 

iiBehavioural iisymptoms iiassociated iiwith iischizophrenia iiare iialso iithought iito iicause iistigma, iiwhile 

iimedication-related iicomplications iiare iithought iito iiplay iia iiless iiinfluential iirole iiin iistigmatisation. 

ii69% iiof iipatients iithink iithat iistigmatisation iiis iicaused iiby iiattitudes iifrom iithe iigeneral iicommunity, 

ii46% iifrom iico-workers iiand ii42% iifrom iifamily iimembers ii(Srivastava iiet iial., ii2011). 
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4.2.3. iiRole iiof iiteachers iiin iireducing iistigma iiin iiNyamabuye iiand iiShyogwe iisectors 

Reducing iithe iistigma iisurrounding iimental iihealth iiin iischools iiis iiimportant iito iiboth iithe iistudents iiin 

iithe iiclassroom, iibut iialso, iithe iiwider iischool iicommunity. iiThe iifollowing iitables iigives iidetails iion 

iihow iiteachers iiplays iibig iirole iiin iireducing iistigma iiat iischool: 

 

Table ii5: iiLevel iiof iiagreement iion iirole iiof iiteachers iiin iireducing iistigma 

Statements SA A N D SD 

Freq ii(%) Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Advocating iifor iisocial iiinclusion 9 

(10) 

18 

(19) 

10 

(11) 

31 

(34) 

22 

(23) 

Awareness iiraising 8 

(9) 

20 

(22) 

8 

(9) 

28 

(30) 

27 

(28) 

Application iiof iiinclusive iiteaching iimethods 9 

(10) 

9 

(10) 

19 

(21) 

18 

(20) 

36 

(37) 

Identification iiof iilearners iiwith iidisabilities 10 

(11) 

21 

(23) 

7 

(8) 

23 

(25) 

29 

(32) 

Source: iiResearcher, ii2021 

 

Table ii4. iishows iithe iilevel iiof iiagreement iion iirole iiof iiteachers iiin iireducing iistigma. iiAs iiindicated iiby 

iithe iitable iiabove ii10% iistrongly iiagree, ii19% iiagree, ii11% iiare iiunsure, ii34% iidisagree iiand ii26% 

iistrongly iidisagree iithat iione iiof iithe iiroles iiof iiteachers iiis iito iipromote iisocial iiinclusion iiin iischools. 

iiThe iimajority iiof iirespondents iidisagreed iiand iistrongly iidisagreed ii(57%), iisuggesting iithat iiteachers 

iiin iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict iiare iinot iipromoting iisocial iiinclusion iiin 

iitheir iischools. 

Furthermore, iithe iitable iialso iishow iithat ii9% iiof iiparticipants iistrongly iiagreed, ii22% iiagreed, ii8% 

iiwere iiunsure, ii30% iidisagreed, iiand ii31% iistrongly iidisagreed iiwith iithe iistatement iithat iiteachers 

iiconduct iiawareness iiactivities. iiThe iifact iithat iithe iimajority iiof iirespondents ii(58%) iidisagreed iiand 

iistrongly iidisagreed iiis iian iiindication iithat iiteachers iiin iiNyamabuye iiand iiShyogwe iisectors iido iinot 

iihave iiawareness. iiThis iiimplies iithat iiteachers iiacross iithe iidistrict iineed iito iibecome iiaware iiof iitheir 

iirole iiin iicreating iiawareness iiamong iithe iipublic. 

 

The iisurvey iiresults iipresented iiin iiTable ii4. iishows iithat ii10% iiof iithe iiparticipants iistrongly iiagreed, 

ii10% iiagreed, ii8% iiwere iiunsure, ii30% iidisagreed iiand ii31% iistrongly iidisagreed iithat iiteachers iido iinot 
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iiapply iiinclusive iiteaching iimethods iifor iithose iilearners iiwho iihave iistigma. iiWith iithe iimajority iiof 

iiparticipants iidisagreeing iior iistrongly iidisagreeing ii(61%), iithis iiindicates iithat iiteachers iiare iinot 

iiapplied iiany iiteaching iimethods iito iihelp iithem iiin iistudying. iiThis iiimplies iithat iithere iiis iia iineed iito 

iisensitize iiall iiteachers iiin iithe iidistrict iito iitake iiup iitheir iirole iiin iieducating iilearners iiwith iidisability 

iiespecially iithose iiwith iistigma. 

 

Further, iion iithe iistatement iiregarding iiidentification iiof iilearners iiwith iidisabilities, iithe iitable ii4 

iihighlights ii 

that ii11% iiof iithe iiparticipants iistrongly iiagree, ii23% iiagree, ii8% iiare iiundecided, ii25% iidisagree iiand 

ii32% iiThis iimeans iithat iia iibig iipercentage iiof ii57% iistrongly iiagreed iiand iiagreed iithat iithe iiteachers 

iialways iinot iiidentified iieasily iithe iistudents iiwith iidisabilities iisuffering iifrom iistigma iiin iithe 

iiclassroom. 

 

During iithe iiinterview iidone iiwith iithe iiheadteacher iiA iifrom iiNyamabuye iisector iion iirole iiof iiteachers 

iiin iireducing iistigma, iihe iiargued: 

“A iifew iiteachers iiwere iiaware iiof iithe iipresence iiof iistudents iiwith iidisabilities iiand/or iispecial 

iieducational iineeds iiand iihow iito iiprovide iiappropriate iieducation. iiMoreover, iiignoring iior iinot 

iitaking iiinto iiaccount iilearning iidifficulties iicontributes iito iistudents' iineeds iinot iibeing iimet iiin 

iischools. iiConsequently, iithis iihinders iithe iirealization iiof iiuniversal iiprimary iieducation iiand iiequal 

iieducational iiopportunities” 

 

Another iiheadteacher iiB iifrom iiShyogwe iisector iiasserted: 

“Creating iiopportunities iito iitalk iiabout iimental iihealth iiis iian iiimportant iipart iiof iiraising iiawareness 

iiand iiimproving iiknowledge, iias iiis iicombating iistigma. iiIt iicould iibe iia iiquick iireferral iito iiencourage 

iipeople iito iiattend iia iistress iimanagement iisession iion iioffer, iior iiit iicould iibe iia iideliberate iiorganized 

iistaff iiwellbeing iiinitiative iithat iiruns iifor iia iiwhole iiweek” 

From iithe iifindings iiabove, iithe iistudy iirevealed iithat iithe iiteachers iido iinot iiplay iiwell iithe iirole iiin 

iireducing iistigma iiin iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict iias iihe iidoes iinot 

iiadvocate iifor iisocial iiinclusion iiand iiall iithe iiteachers iiin iiMuhanga iiDisctrict iibut iiespecially iiin 

iiNyamabuye iiand iiShyogwe iisectors iishould iisensibilize iito iiembrace iitheir iirole iiof iicarrying iiout 

iiawareness iiraising iiamong iipopulation. iiFurthermore, iiteachers iido iinot iialso iiapply iieven iiteaching 
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iimethods iifor iilearners iiwith iidisabilities iias iiit iiis iisometimes iidifficult iifor iithem iito iiidentify iilearners 

iiwith iidisabilities. 

 

Corrigan iiand iiO'Shaughnessy ii(2007) iiecho iithe iisame iisentiment iiin iitheir iifindings. iiThese iifindings 

iiare iiin iiline iiwith iian iiinternational iistudy iiconducted iiin ii2008 iiwith iialmost ii1 ii200 iihead iiteachers 

iifrom ii27 iicountries, iiincluding iiCanada, iiwhich iiconfirmed iithe iiimportant iirole iithat iischools iican iiplay 

iiin iisupporting iipupils iiwith iimental iihealth iiproblems. iiMost iiof iithe iiprincipals iisurveyed iiconsider 

iiemotional/mental iihealth iiand iiwell-being iito iibe ii"very iiimportant" iifor iiacademic iisuccess iiand, 

iiconsistent iiwith iiother iiinternational iiresearch iiin iithis iiarea, iiestimate iithat iiabout iione-fifth iiof iitheir 

iistudents iineed iiprevention iior iiintervention iiservices ii(Rowling iiet iial., ii2012). 

 

4.2.4. iiRelationship iibetween iisocial iistigma iiand iiprovision iiof iiIE ii 

Mainstream iieducation iiis iian iiimportant iipolicy iifor iipromoting iisocial iiinclusion ii(Scottish 

iiExecutive, ii2000; iiDepartment iiof iiHealth ii2002). iiHowever, iifew iistudies iihave iicompared iithe 

iiperceptions iiof iiyoung iipeople iiwith iiintellectual iidisabilities ii(ID) iiwhen iithey iileave iimainstream 

iischool iiwith iisegregated iieducation. iiThere iiis iievidence iithat iidifferent iieducational iisettings iimay 

iiexpose iichildren iito iidifferent iilevels iiof iistigmatization. iiBecause iiof iitheir iicognitive iidisabilities, iithe 

iisocial iiidentities iiof iichildren iiwith iiID iimay iibe iidevalued iiand iidepersonalized iiinto iistereotypical 

iicaricatures ii(Crocker iiet iial. ii1998). iiThis iican iilead iito iithe iistigmatized iiindividual iibeing iitreated 

iidifferently iiand iisystematically iiexcluded, iiridiculed iiand iimarginalized. iiThe iifollowing iitables iiand 

iicorrelation iianalyses iiprovide iidetails iion iithe iirelationship iibetween iisocial iistigma iiand iiprovision iiof 

iiIE. 
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Table ii6: iiLevel iiof iiagreement iion iirelationship iibetween iisocial iistigma iiand iiinclusive 

iieducation 

Statements SA A N D SD 

Freq ii(%) Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Freq 

ii(%) 

Social iistigma iilowers iiself-esteem 16 

(18) 

15 

(16) 

15 

(16) 

25 

(27) 

25 

(27) 

Social iistigma iiaffects iiability iiof iiinclusive 

iieducation 

13 

(14) 

13 

(14) 

11 

(12) 

31 

(30) 

23 

(24) 

Source: iiResearcher, ii2021 

 

The iiresults iiin iiTable ii4.12 iishow iithat ii18% iiof iithe iiparticipants iistrongly iiagreed, ii16% iiagreed, ii16% 

iiwere iinot iisure, ii27% iidisagreed iiand ii27% iistrongly iidisagreed iiwith iithe iistatement iithat iisocial 

iistigma iidecreases iiself-esteem. iiThe iimajority iiof iirespondents ii(54%) iidisagreed iiand iistrongly 

iidisagreed iithat iisocial iistigma iidoes iinot iidecrease iiself-esteem, iias iipreviously iiassumed. ii 

iiFurthermore, iiTable ii6 iishows iithat ii14% iiof iirespondents iistrongly iiagree, ii14% iiagree, ii12% iiare iinote 

iisure, ii30% iidisagree iiand ii27% iistrongly iidisagree iithat iisocial iistigma iihas iia iinegative iiimpact iion iithe 

iiability iiof iiinclusive iieducation. iiAs iithe iimajority iiof iirespondents ii(54%) iidisagree iior iistrongly 

iidisagree iithis iiimplies iithat iisocial iistigma iidoes iinot iihave iia iipositive iiimpact iion iithe iiability iion 

iiinclusive iieducation. 

 

During iithe iiinterview iidone iiwith iithe iiheadteacher iiA iifrom iiNyamabuye iisector, iihe iistated: 

“In iigeneral, iithe iipopulation iiof iistudents iiidentified iiwith iiLD iitends iito iimeet iithese iistigmatising 

iiconditions; iihowever, iithe iiexperience iiof iistigma iiis iinot iiuniform iiwithin iia iistereotypical iigroup). 

iiRather, ii"individuals' iiperceptions iiof iithe iilikelihood iiof iibeing iistereotyped, iitheir iiawareness iiof 

iistigma, iivary iiand iithis iivariation iiis iiassociated iiwith iidifferences iiin iithe iidegree iiof iinegative iiimpact 

iiof iistigma iiand iistereotyping". iiJust iias iiemphasis iihas iibeen iiplaced iion iiunderstanding iithe 

iiheterogeneity iiof iithe iinature iiof iilearning iiand iisocial-emotional iichallenges iiwithin iithe iipopulation 

iiwith iiintellectual iidisabilities, iiexperiences iiof iistigmatisation iiare iialso iinot iiuniform”. 
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These iifindings iiconcur iiwith iiPascoe ii(2004) iiwho iiconducted iia iistudy iiand iicame iiout iiwith iithe iisame 

iifindings iiand iistated iithat iithere iiis iistrong iiempirical iievidence iithat iiinclusive iiclassrooms iiare iimore 

iiconducive iito iithe iisocial, iibehavioural iiand iiacademic iisuccess iiof iistudents iiwith iidisabilities. iiA 

iistudy iithat iiexamined iieight iipairs iiof iistudents iiwith iidisabilities iiin iigeneral iiand iispecial iieducation 

iiclasses iifound iithat iistudents iiobserved iiin iigeneral iieducation iiclasses iishowed iisignificantly iihigher 

iilevels iiof iicommunicative iiinteraction iithan iitheir iipeers iiin iispecial iieducation iiclasses ii(Foreman, 

iiArthur-Kelly ii& iiPascoe, ii2004). iiFurthermore, iicommunication iiwith iiclass iiassistants iiand iipeers 

iiincreased, iifacilitating iipositive iiinteractions iiand iithe iidevelopment iiof iisocial iiskills. iiThese iifindings 

iiare iiconfirmed iiby iithe iitwo-year iilongitudinal iistudy iiconducted iiby iiFisher iiand iiMeyer iiin ii2002 iion 

ii40 iistudents iiwith iiLD. iiAccording iito iithis iievidence, iiinclusive iiclasses iiare iimore iiconducive iito iithe 

iisocial-emotional iilearning iiof iistudents iiwith iidisabilities iithan iispecial iieducation iiclasses. 

 

Table ii7: iiRelationship iibetween iisocial iistigma iiand iiInclusive iiEducation 

Correlations 

 ii Social 

iistigma 

Inclusive 

iieducation 

Social iistigma 

Pearson iiCorrelation 1 .823** 

Sig. ii(2-tailed)  0.000 

N 90 12 

Inclusive iieducation 

Pearson iiCorrelation .823** 1 

Sig. ii(2-tailed) 0.000 0 

N 90 90 

**. iiCorrelation iiis iisignificant iiat iithe ii0.01 iilevel ii(2-tailed). 

 

The iiresults iipresented iiin iiTable ii7 iishow iithe iicorrelation iibetween iithe iivariables. iiThere iiis iia 

iisignificant, iistrong iiand iipositive iicorrelation iibetween iisocial iistigma iiand iiinclusive iieducation ii(r ii= 

ii0.823 iiand iip ii= ii0.000 iirespectively). iiThis iimeans iithat iisocial iistigma iiaffects iithe iiprovision iiof 

iiinclusive iieducation iiby ii82.3%. ii 

 

This iiis iiin iiline iiwith iiPatrick ii(2016) iiwho iistated iithat iistigma iiagainst iipersons iiwith iidisabilities iileads 

iito iiexclusion iifrom iisociety iiand iias iia iiresult, iipersons iiwith iidisabilities iiare iiexcluded iifrom 

iidevelopment iiprograms iithat iiare iiintended iito iiimprove iia iiperson's iiquality iiof iilife iiand iifuture. 

ii"Inequality iinot iionly iileads iito iiexclusion iiand iidiscrimination, iibut iicombined iiwith iithe iiwidespread 

iilack iiof iisocial iiprotection iimeasures, iiit iialmost iiinevitably iileads iito iipeople iiwith iidisabilities ii(and 
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iitheir iifamilies) iiending iiup iiin iilife-threatening iisituations iiof iipoverty iiand iiextreme iipoverty". iiThis 

iileads iito iicontinued iiexclusion iiand iilack iiof iiaccess iito iiessential iiservices iifor iidevelopment, 

iiincreasing iivulnerability iiand iireinforcing iithe iicycle iiof iipoverty. 
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CHAPTER iiFIVE 

 iiSUMMARY, iiCONCLUSIONS iiAND iiRECOMMENDATIONS 

 ii5.0 iiIntroduction 

This iichapter iiincludes: iiSummary iiof iithe iifindings, iiconclusions, iirecommendations iiand iithe iiarea iiof 

iifurther iistudy. iiIt iiprovides iia iisummary iiof iithe iistudy iifindings iion iithe iifollowing iithree iistudy 

iiobjectives: ii(i) iito iiassess iithe iicauses iiof iisocial iistigma iiin iiMuhanga iiDistrict; ii(ii) iito iiexamine iithe 

iirole iiof iiteachers iiin iistigma iireduction iiin iiMuhanga iiDistrict; iiand ii(iii) iito iiestablish iithe iirelationship 

iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation iiin iiMuhanga iiDistrict. iiIt iialso 

iigives iiconclusions iiand iirecommendations. ii 

 

5.1 iiSummary iiof iithe iiFindings 

5.1.1 iiCauses iiof iisocial iistigma iiin iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict 

From iithe iifindings, iithe iistudy iirevealed iithe iilevel iiof iiagreement iiby iiindicating iithat ii49% 

iiparticipants iistrongly iiagreed, ii40% iiagreed, ii1% iiwere iiunsure, ii7% iidisagreed iiand ii3% iistrongly 

iidisagreed iiwith iithe iistatement iithat iilack iiof iieducation iialso iicauses iisocial iistigma. iiAs iithe iimajority 

ii(89%) iiagreed iiand iistrongly iiagreed, iithis iimeans iithat iilack iiof iieducation iicontributes iisignificantly 

iito iisocial iistigma. iiMoreover, iilack iiof iiperception iias iiindicated iiin iitable ii4 iiis iianother iicause iiof iisocial 

iistigma iias iihighlighted iiby iithe iiresults. iiA iinumber iiof ii44 ii(47%) iistrongly iiagreed, ii28% iiagreed, ii9% 

iiwere iinot iisure, ii6% iidisagreed iiand ii10% iistrongly iidisagreed iiwith iithe iistatement iithat iisocial iistigma 

iiis iicaused iiby iia iilack iiof iiperception. iiGiven iithat iithe iimajority iiof iirespondents ii(75%) iistrongly 

iiagreed iior iiagreed iiwith iithe iistatement, iithis iiimplies iithat iilack iiof iiperception iiis iian iiimportant iifactor 

iicontributing iito iisocial iistigma. ii 

 

 iiLastly iithe iistudy iialso iiindicates iithat iinature iiand iicomplications iiof iithe iimental iiillness iiis iialso iia 

iicause iiof iisocial iistigma. iiThe iimajority iiof iirespondents iistrongly iiagreed ii(31%) iiand iiagreed ii(45%) 

iithat iistatement iibut ii8% iiwere iiundecided, iirespectively ii7% iidisagreed iiand ii9% iistrongly iidisagreed 

iithat iistatement. iiThese iifindings iiare iiin iiline iiwith ii(Dan) iiwho iipointed iiout iithat iithe iicauses iiand 

iiconsequences iiof iistigmatization iiare iioften iiindistinguishable iiand iilead iito iiprejudices iithat iiinfluence 

iiattitudes, iiwhich iiin iiturn iiperpetuate iiprejudice. iiIn iithis iicontext, iiboth iiself-stigmatization iiand 

iiperceived iistigmatization iicontribute iisignificantly iito iioutcomes iithat iiinclude iichanges iiin iifamily 

iiand iicommunity iiattitudes. iiMuch iiof iithe iiimpact iiof iistigma iican iibe iiexplained iiby iithe iiconcepts iiof 
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iiself-stigma iiand iiperceived iistigma, iiwhich iiare iidefined iias iidomains iiof iistigma iithat iican iibe 

iicategorized iias iipersonal, iisocial, iifamilial, iimedical iiand iitreatment iiof iiillness. iiPerceived iistigma 

iirefers iito iihow iiindividuals iiperceive iistigmatization, iiwhich iiin iiturn iiaffects iitheir iicoping iistyles 

ii(Byrne, ii2001). iiThis iiis iiprobably iithe iireason iiwhy iithe iiconsequences iiof iistigmatization iiare 

iiindividualized. 

 

5.1.2. iiRole iiof iiteachers iiin iistigma iireduction iiin iiNyamabuye iiand iiShyogwe iisectors iiin 

iiMuhanga iiDistrict 

Findings iifrom iithe iistudy iirevealed iithe iilevel iiof iiagreement iion iirole iiof iiteachers iiin iireducing iistigma. 

iiAs iiindicated iiby iithe iifindings ii10% iistrongly iiagree, ii19% iiagree, ii11% iiare iiunsure, ii34% iidisagree 

iiand ii26% iistrongly iidisagree iithat iione iiof iithe iiroles iiof iiteachers iiis iito iipromote iisocial iiinclusion iiin 

iischools. iiThe iimajority iiof iirespondents iidisagreed iiand iistrongly iidisagreed ii(60%), iisuggesting iithat 

iiteachers iiin iiNyamabuye iiand iiShyogwe iisectors iiin iiMuhanga iiDistrict iiare iinot iipromoting iisocial 

iiinclusion iiin iitheir iischools. 

 

Furthermore, iithe iitable iialso iishow iithat ii9% iiof iiparticipants iistrongly iiagreed, ii22% iiagreed, ii8% 

iiwere iiunsure, ii30% iidisagreed, iiand ii31% iistrongly iidisagreed iiwith iithe iistatement iithat iiteachers 

iiconduct iiawareness iiactivities. iiThe iifact iithat iithe iimajority iiof iirespondents ii(58%) iidisagreed iiand 

iistrongly iidisagreed iiis iian iiindication iithat iiteachers iiin iiNyamabuye iiand iiShyogwe iisectors iido iinot 

iihave iiawareness. iiThis iiimplies iithat iiteachers iiacross iithe iidistrict iineed iito iibecome iiaware iiof iitheir 

iirole iiin iicreating iiawareness iiamong iithe iipublic. iiThe iisurvey iiresults iipresented iiin iiTable ii4. iishows 

iithat ii10% iiof iithe iiparticipants iistrongly iiagreed, ii10% iiagreed, ii8% iiwere iiunsure, ii30% iidisagreed iiand 

ii31% iistrongly iidisagreed iithat iiteachers iido iinot iiapply iiinclusive iiteaching iimethods iifor iithose 

iilearners iiwho iihave iistigma. iiWith iithe iimajority iiof iiparticipants iidisagreeing iior iistrongly 

iidisagreeing ii(61%), iithis iiindicates iithat iiteachers iiare iinot iiapplied iiany iiteaching iimethods iito iihelp 

iithem iiin iistudying. iiThis iiimplies iithat iithere iiis iia iineed iito iisensitize iiall iiteachers iiin iithe iidistrict iito 

iitake iiup iitheir iirole iiin iieducating iilearners iiwith iidisability iiespecially iithose iiwith iistigma. ii 

 

Furthermore, iion iithe iistatement iiregarding iiidentification iiof iilearners iiwith iidisabilities, iithe iitable ii4 

iihighlights iithat ii11% iiof iithe iiparticipants iistrongly iiagree, ii23% iiagree, ii8% iiare iiundecided, ii25% 

iidisagree iiand ii32% iistrongly iidisagree, iithis iimeans iithat iia iibig iipercentage iiof ii57% iistrongly 
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iidisagreed iiand iidisagreed iithat iithe iiteachers iialways iido iinot iiidentify iieasily iithe iistudents iiwith 

iidisabilities iisuffering iifrom iistigma iiin iithe iiclassroom. iiThese iifindings iiare iiin iiagreement iiwith 

iiCorrigan iiand iiO'Shaughnessy ii(2007) iiecho iithe iisame iisentiment iiin iitheir iifindings. iiThese iifindings 

iiare iiin iiline iiwith iian iiinternational iistudy iiconducted iiin ii2008 iiwith iialmost ii1200 iihead iiteachers iifrom 

ii27 iicountries, iiincluding iiCanada, iiwhich iiconfirmed iithe iiimportant iirole iithat iischools iican iiplay iiin 

iisupporting iipupils iiwith iimental iihealth iiproblems. iiIn iiaddition, iithe iiresults iialso iishow iithat ii18% iiof 

iithe iiparticipants iistrongly iiagreed, ii16% iiagreed, ii16% iiwere iinot iisure, ii27% iidisagreed iiand ii27% 

iistrongly iidisagreed iiwith iithe iistatement iithat iisocial iistigma iidecreases iiself-esteem. 

 

5.3. iiThe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation iiin 

iiMuhanga iiDistrict 

From iithe iifindings, iithe iistudy iirevealed iithat iithe iimajority iiof iirespondents ii(54%) iidisagreed iiand 

iistrongly iidisagreed iithat iisocial iistigma iidoes iinot iidecrease iiself-esteem, iias iipreviously iiassumed. ii 

iiFurthermore, iithe iifindings iirevealed iithat ii14% iiof iirespondents iistrongly iiagree, ii14% iiagree, ii12% 

iiare iinote iisure, ii30% iidisagree iiand ii27% iistrongly iidisagree iithat iisocial iistigma iihas iia iinegative 

iiimpact iion iithe iiability iiof iiinclusive iieducation. ii 

 

As iithe iimajority iiof iirespondents ii(54%) iidisagree iior iistrongly iidisagree iithis iiimplies iithat iisocial 

iistigma iidoes iinot iihave iia iipositive iiimpact iion iithe iiability iion iiinclusive iieducation. iiBesides, iithe 

iifindings iialso iirevealed iithe iicorrelation iibetween iitwo iivariables iiwhich iiare iisocial iisigma iiand 

iiinclusive iieducation. iiThe iistudy iirevealed iithat iithere iiis iia iisignificant, iistrong iiand iipositive 

iicorrelation iibetween iisocial iistigma iiand iiinclusive iieducation ii(r ii= ii0.823 iiand iip ii= ii0.000 

iirespectively). iiThis iimeans iithat iisocial iistigma iiaffects iithe iiprovision iiof iiinclusive iieducation iiby 

ii82.3%. ii ii 

 

These iifindings iiconcur iiwith iiPatrick ii(2016) iiwho iistated iithat iistigma iiagainst iipersons iiwith 

iidisabilities iileads iito iiexclusion iifrom iisociety iiand iias iia iiresult, iipersons iiwith iidisabilities iiare 

iiexcluded iifrom iidevelopment iiprograms iithat iiare iiintended iito iiimprove iia iiperson's iiquality iiof iilife 

iiand iifuture. ii"Inequality iinot iionly iileads iito iiexclusion iiand iidiscrimination, iibut iicombined iiwith iithe 

iiwidespread iilack iiof iisocial iiprotection iimeasures, iiit iialmost iiinevitably iileads iito iipeople iiwith 

iidisabilities ii(and iitheir iifamilies) iiending iiup iiin iilife-threatening iisituations iiof iipoverty iiand iiextreme 
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iipoverty". iiThis iileads iito iicontinued iiexclusion iiand iilack iiof iiaccess iito iiessential iiservices iifor 

iidevelopment, iiincreasing iivulnerability iiand iireinforcing iithe iicycle iiof iipoverty. 

 

5.2 iiConclusion ii 

The iiresearch iifinding iirevealed iithat iithe iicause iiof iisigma iiin iiMuhanga iiDistrict iiis iilinked iiwith iilack 

iiof iiawareness, iilack iiof iieducation iiand iilack iiof iiperception iiand iinature iiand iicomplications iiof iithe 

iimental iiillness. iiSecondly iifrom iithe iifindings, iithe iistudy iiconcluded iithat iithe iiteachers iihave 

iidifferent iirole iiin iireducing iisocial iistigma iisuch iias iiadvocating iifor iisocial iiinclusion, iiawareness 

iiraising iiwhich iiwas iinot iidone iiproperly iiin iiMuhanga iiDistrict. iiBesides, iianother iirole iiis iiapplication 

iiof iiinclusive iiteaching iimethods iiand iiidentification iiof iilearners iiwith iidisabilities. iiLastly, iithe iistudy 

iialso iiconcluded iithat iiThere iiis iia iisignificant, iistrong iiand iipositive iicorrelation iibetween iisocial 

iistigma iiand iiinclusive iieducation. iiThis iimeans iithat iisocial iistigma iisignificantly iiimpacts iion 

iiinclusive iieducation. iiThe iifindings iiof iithe iistudy iishow iithat iithere iiis iia iistrong iipositive iirelationship 

iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation iiin iiMuhanga iidistrict. 

 

5.3 iiRecommendations 

Based iion iithe iifindings, iithe iifollowing iirecommendations iiare iisuggested: 

• The iiteachers iifrom iiMuhanga iiDistrict iishould iibe iisensitized iiand iiawareness iicampaigns 

iiorganized iion iithe iirole iithat iisocial iistigma iiplays iiin iihindering iiinclusive iieducation iiso iithat 

iiall iichildren iiincluding iithose iiwith iidisabilities iiand/or iispecial iieducational iineeds iican iieasily 

iiaccess iiquality iieducation. ii 

 

• The iiteachers iishould iibe iiaware iiof iihow iito iiidentify iilearners iiwith iisocial iistigma iiso iithat iithey 

iican iibe iihelped iibefore iistarting iiand iitill iithe iiend iiof iithe iilesson 

 

• To iiknow iithe iicause iiof iisocial iistigma iiof iia iistudent iishould iihelp iithe iiteacher iito iifollow iihim 

iiin iievery iiday’s iiteaching iiand iilearning iiactivities 

 

• As iiit iihas iibeen iihighlighted iiby iithe iifindings, iisocial iisigma iiaffects iiinclusive iieducation, 

iithus iithe iigovernment iiafter iiknowing iithat iiproblem, iishould iitry iito iilook iifor iisolutions 
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iiespecially iifor iiMuhanga iiDistrict iiteachers iiby iigiving iithem iitraining iiwhich iiwould iihelp 

iithem iiin iichanging iiattitudes iitoward iisocial iistigma iiof iilearners iiwith iidisabilities 

 

5.4 iiSuggestions iifor iiFurther iiStudies 

There iiis iia iineed iifor iia iinationwide iisurvey iiwith iia iilarger iisample iisize iito iihelp iiunderstand iithe iireal 

iiscope iiof iithe iiphenomenon iiof iisocial iistigma iion iithe iiprovision iiof iiinclusive iieducation. 
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APPENDICES 

 

 

 



I 

 

APPENDIX ii1: iQUESTIONNAIRE iiFOR iiTEACHERS iiAND iiLEARNERS iiWITH 

iiDISABILITIES 

Please iicomplete iithe iiquestionnaire iiby iiresponding iito iiall iiquestions. iiInformation iithat iiyou iigive 

iiwill iibe iikept iiconfidential iiand iiwill iibe iiused iifor iithe iipurpose iiof iithis iistudy iito iiimprove iieducation 

iiof iistudents iiwith iidisabilities iiin iiRwanda. 
 
Section iiA ii(Personal iiinformation):  
Please iitick iiwhere iiappropriate 

1. iiAge: 

16 iiyears ii- ii20years  
21yrs ii- ii30years  
31 iiyears ii- ii35 iiyears  
36years iiand iiabove 

2. iiGender: iiFemale 

 

Male 

 

   
 

3. Teaching 

iiexperience iiBelow ii3 

iiyears  
4-6 iiyears  
7-9 iiyears  
Over ii10 iiyears  
 
4. Academic 

iiqualifications: ii 

a) A1 

b) A2 

c) A0 

  
 
Section iiB 

1) How iiwould iiyou iipromote iiinclusive iipractices iiin iiyour iischool? ii ii 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

2) Do iiyou iithink iithat iiyour iischool iilevel iieducational iiprogram iiprepared iiyou iito iiimplement 

iiinclusion iiin iithe iigeneral iieducation iiclassroom? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………



II 

 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

3) How iiteachers iican iimake iitheir iiclassrooms iimore iiaccessible iifor iistudents iiwith iidisabilities 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

4) Do iiyou iithink iitraining iiteachers iion iiinclusion iishould iibetter iiprepare iithem iito iimanage 

iiinclusion iiin iithe iigeneral iieducation iiclassroom? ii 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

5) What iispecific iikinds iiof iiresources iido iiyou iithink iimight iibe iihelpful iifor iiteachers iiand 

iiparaprofessionals iiin iithe iiefforts iito iiimplement iiinclusion iiin iithe iigeneral iieducation 

iiclassroom? 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

 

SECTION iiB: iiCAUSES iiOF iiSOCIAL iiSTIGMA iiIN iiMUHANGA iiDISTRICT 

N.B: iiTick ii(√) iithe iiright iistatement iiusing ii1=Strongly iiAgree; ii2=Agree; ii3=Not iisure; ii4=Disagree; 

ii5=Strongly iidisagree ii 

S/N  iiStatements ii 1 2 3 4 5 

1 Lack iiof iiawareness      

2 Lack iiof iieducation      

3 Lack iiof iiperception      

4 Nature iiand iicomplications iiof iithe iimental iiillness      

 



III 

 

SECTION iiC: iiROLE iiOF iiTEACHERS iiIN iiSTIGMA iiREDUCTION iiIN iiMUHANGA 

iiDISTRICT 

N.B: iiTick ii(√) iithe iiright iistatement iiusing ii1=Strongly iiAgree; ii2=Agree; ii3=Not iisure; ii4=Disagree; 

ii5=Strongly iidisagree ii 

S/N Statements ii 1 2 3 4 5 

1 Advocating iifor iisocial iiinclusion      

2 Awareness iiraising      

3 Application iiof iiinclusive iiteaching iimethods      

4 Identification iiof iilearners iiwith iidisabilities      

 

SECTION iiD: iiRELATIONSHIP iiBETWEEN iiSOCIAL iiSTIGMA iiAND iiPROVISION iiOF 

iiIE iiIN iiMUHANGA iiDISTRICT 

N.B: iiTick ii(√) iithe iiright iistatement iiusing ii1=Strongly iiAgree; ii2=Agree; ii3=Not iisure; ii4=Disagree; 

ii5=Strongly iidisagree ii 

 

S/N Statements ii 1 2 3 4 5 

1 It iilowers iiself-esteem      

2 It iicontributes iito iidisrupted iifamily iirelationships      

3 It iiadversely iiaffects iithe iiability iito iisocialize, iiobtain iihousing, iiand 

iibecome iiemployed. 

     

4 It iiadversely iiaffects iithe iiability iito iisocialize, ii      

5 It iiadversely iiaffects iithe iiability iito iiobtain iihousing      

6 It iiadversely iiaffects iithe iiability iito iibecome iiemployed      

 

 

Thank iiyou 

 

 

 

 

 



IV 

 

INTERVIEW iiGUIDE iiFOR iiTEACHERS 

1) How iiwould iiyou iipromote iiinclusive iipractices iiin iiyour iischool? ii ii 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

2) Do iiyou iithink iithat iiyour iischool iilevel iieducational iiprogram iiprepared iiyou iito iiimplement 

iiinclusion iiin iithe iigeneral iieducation iiclassroom? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

3) What iicauses iisocial iistigma iiin iiMuhanga iiDistrict? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

4) What iirole iido iiteachers iiplay iiin iistigma iireduction iiin iiMuhanga iiDistrict? 

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 

5) What iiis iithe iirelationship iibetween iisocial iistigma iiand iithe iiprovision iiof iiinclusive iieducation 

iiin iiMuhanga iiDistrict? 

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 

6) Do iiyou iimake iifollow iiup iion iithe iiways iithe iiteachers iiare iiteaching iithe iistudents iisuffering 

iifrom iistigma iiwithin iiyour iiinstitution? 

……………………….……………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 

 

7) What iido iithe iiteachers iido iiin iiorder iito iihelp iithem? 

……………………….……………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 



V 

 

 


